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The Capstone Handbook results from the work 
of numerous authors, reviewers, and other 

contributors. William J. Zanardi wrote the !rst 
dra# in the early 1980s. Catherine Rainwater ed-
ited and expanded it in 1991, and Anna Skinner 
revised it again in 1992 and 1993. In 1997 Susan 
Loughran, with the assistance of Catherine 
Rainwater, Virginia Dailey, Anne Crane I.H.M., 
and James Payne, among others, wrote a com-
pletely revised edition. It was again updated in 
2004 to include a chapter on the St. Edward’s 
Moral Reasoning Across the Curriculum initia-
tive. Danny Ursery provided particularly in$u-
ential feedback for this chapter. 

In 2007 Cory Lock made substantial revisions 
to the handbook working with a number of 
St. Edward’s faculty members and former stu-
dents. %is version drew extensively from the 
2005 New College Capstone Handbook, which 
was edited by Joanne Sánchez and Je& Trower 
and directed by a revision commi"ee consist-
ing of Sue Currey, Jennifer Greene, Joe O’Neal, 
Joanne Sánchez, and Je& Trower. %e library 
sta& revised the Library Research chapter, and 
Bob Strong revised and considerably expand-
ed the MLA Format chapter. Many Capstone 
instructors contributed course documents and 
other content; the 2007 revision directly relies 
on the work of Peter Beck, Ken Hamstra, Bunny 
Joubert, Susan Loughran, Michelle Moragne 
e Silva, Bob Strong, and Bre" Westbrook. It 
also includes sample student writing sections 
drawn from the !nal Capstone papers of SEU 

alumni, Paule"e Garcia and Drew Watson. 
During the 2007 revision process, Jack Green 
Musselman provided helpful input to the falla-
cy section, and Joanna Robinson gave detailed 
feedback on the handbook as a whole. Former 
Capstone Instructors of the Year, Dianne 
Brownlee, Anne Crane, and Bob Strong, and 
Capstone Director, Susan Loughran, gave 
generously of their time in reviewing the !nal 
manuscript. Professors Loughran and Strong 
were also of invaluable help throughout the 
summer-long revision process.

In 2009, Cory Lock again updated !e 
Capstone Handbook, with contribution of new 
content by Susan Loughran, Alex Barron, and 
Todd Onderdonk. Peter Austin and Laura 
Hernandez-Ehrisman also provided helpful 
feedback. %is version of the handbook uses 
student work by Cody Sigel.

In 2012, Amy Nathan Wright revised the hand-
book again to re$ect the Capstone course’s 
increased focus on oral communication, to 
update terminology and examples, and to re-
$ect changes in MLA forma"ing. Many peo-
ple were involved in these revisions. Capstone 
instructor Bunny Joubert gave advice on revi-
sions, and University Program’s Assistant Dean 
and Capstone instructor Jennifer Phlieger and 
Capstone instructor James McGu&ee helped 
provide sample student work. %e sample 
student paper, which was nominated for the 
Capstone Paper of the Year in 2011, is the work 
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of Ari Auber, a Journalism major who has been published in %e New York Times. Capstone 
instructor Bre" Westbrook read the revisions with an incredibly close eye and provided useful 
recommendations to help the Capstone course continue to move into the digital age. Librarians 
Anna Stewart and Dianne Brownlee overhauled the Research Strategies section of the handbook 
to re$ect changes in researching and the library’s resources, and Marcy Carbajal Van Horn revised 
and updated the MLA section to re$ect major changes made in 2009. New College Philosophy 
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suggestions. Cory Lock, the outgoing Capstone Director, and Todd Onderdonk, the incoming 
Capstone Director, both played vital roles in this revision by providing extensive feedback and 
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WELCOME TO THE CAPSTONE 
COURSE

As the capstone is the crowning point of 
any structure, so is this course considered 

the culmination of your liberal arts education 
at St. Edward’s University. Your semester-long 
project will provide you an opportunity to !-
nalize and showcase the skills you have mas-
tered during your college career. All of us on 
the Capstone faculty want you to succeed in 
the Capstone Course. We want you to end 
your years at St. Edward’s with a feeling of 
pride in both the work you do in this course 
and the knowledge and skills you have gained 
as a result of taking it. %e standards are high, 
and we expect you to work diligently, but we 
anticipate that you will experience the pleasure 
of achievement as well. 

%e St. Edward’s Mission Statement asks all 
of us to “confront the critical issues of society.” 
%e Capstone Course is directly related to that 
charge. In this course, you will study a social 
controversy that you select yourself. On one 
level, you will be required to discover where 
others stand in relation to the problem you 
are investigating. You will need to consider 
who is involved in the controversy, the issues 
that dominate the debate, and what solutions 
and supporting arguments speci!c groups pro-
pose relating to these issues. You will also be 
required to explore the values and moral (or 
ethical) principles that underlie their positions.

Your thinking, however, must not stop at what 
others think about this social debate. It must 
extend beyond that level to analyze where 
you stand in relation to the controversy you 
have selected. As a liberally educated person, 
you know that the resolution of these kinds 
of social controversies will be in your hands in 
the future. St. Edward’s graduates in particular 
should be prepared to recognize their respon-
sibility to the world community and to !nd 
ways to make a di&erence in the world around 
them. %e Capstone Course o&ers an oppor-
tunity for you to explore and analyze your own 
beliefs, assumptions, values, and goals, as well 
as those of others. It will help you to become 
the kind of critical thinker and problem-solv-
er that is needed to face the challenges of the 
twenty-!rst century. 

COURSE OVERVIEW

%e St. Edward’s curriculum is designed to pro-
vide you with a balanced education, one that 
stresses critical and creative thinking, moral 
reasoning, problem solving, communicating, 
and assuming social responsibility. %is began 
with the liberal studies focus of the Freshman 
Studies Program where you re$ected on your 
identity and your relation to the rest of society. 
%is work continued throughout your college 
career in the General Education classes, as well 
as in your major. In particular, Capstone builds 
on skills developed and information covered 
in American Dilemmas. Now, near the end of 

INTRODUCTION
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your time at St. Edward’s, the Capstone Course will help insure that you are properly prepared to 
take an active role in shaping society and to handle the challenges of future decades. 

Carrying out these tasks requires a variety of skills. By your !nal semesters of college these should 
be fairly well developed. You are already acquainted with research procedures for identifying re-
liable sources of information about public debates and their participants. You will sharpen your 
ability to identify and analyze the arguments voiced in these debates and to uncover the value 
con$icts inherent in these controversies. Finally, you will hone the wri"en and oral communi-
cation skills needed to present research, arguments, and conclusions clearly and persuasively. 
Capstone is your opportunity to both hone and showcase all of these skills.

COURSE REQUIREMENTS

Speci!c requirements for each Capstone Course section appear on the class syllabus. Although 
each instructor will adapt the information in this Handbook to some extent, the faculty will be 
fairly consistent in what they ask of students in the course. Brie$y, the standard requirements of 
the Capstone course are as follows:
^ Selection of an appropriate topic that meets the course requirements
^ A single paper on the chosen controversy, merged into a cohesive whole, including the following stages: 
^ Submission One – Foundational Research
^ Submission Two – Presentation of Library Research
^ Submission %ree – Analysis and Evaluation of the Controversy
^ Final Submission – Revised Final Paper 
^ Two or more oral presentations on the selected topic
^ A research !le containing the work from all phases of the project
^ Two or more personal conferences with the course instructor
^ Two or more in-person interviews with experts on your topic
^ A civic engagement activity in which you take a concrete action to support your !nal conclusion

In addition, consistent a"endance, good time management, and participation in the course 
throughout the semester are essential for your success in Capstone. You must a"end all scheduled 
class meetings and conferences with your instructor. It is your responsibility to a"end class and 
keep up with the syllabus.

%e following is a useful set of guidelines to help you understand more speci!cally the kinds of 
tasks that you will need to accomplish as part of your Capstone project.

RESEARCH TASKS

^ State the central research problem in the form of a precise and open normative question.
^ Outline the major steps in the project design.
^ Utilize technology to identify both print and online sources adequate in number and quality to the  

demands of the project.
^ Evaluate the reliability of sources.
^ De!ne key terms.
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^ Identify the limits of the research project.
^ Present your research in a clear, thorough, and coherent manner.
^ Interpret the research data, i.e., tell what they mean rather than simply reproducing them.
^ Locate and interview in person experts on your social controversy.

PRESENTATION OF RESEARCH FINDINGS

^ Clarify why a given research topic is worth investigating. 
^ Identify the social problems of concern to stakeholders in the controversy.
^ Identify competing positions regarding a given controversy.
^ Identify the stakeholders involved in the controversy.
^ Identify and clearly formulate the issues, arguments, and evidence involved in the research topic.
^ Identify the plans made and actions taken by various stakeholders in order to bring about their   

proposed solutions.

CRITICAL THINKING AND MORAL REASONING

^ Use critical thinking to evaluate the strengths and weaknesses of the alternative positions.
^ Use moral reasoning to analyze the ethical components of the alternative positions.
^ Formulate your own position on the controversy.
^ Present a policy-based solution to the controversy.
^ Indicate how that solution is warranted by logic or evidence, as well as moral reasoning.
^ Argue persuasively for your position.

COMMUNICATION TASKS

WRI!EN
^ Compose complete sentences free of basic punctuation and spelling errors.
^ Write uni!ed and coherent paragraphs.
^ Organize paragraphs in a logical, coherent sequence appropriate to the design of the project.
^ Maintain a formal style appropriate to an academic audience.
^ Revise in response to the evaluations of others.
^ Employ standard Modern Language Association (MLA) documentation and bibliographical forms. 

O"L
^ Communicate appropriately in scheduled meetings with your instructor and expert interviewees.
^ Employ e&ective interview techniques.
^ Revise your project according to feedback from your instructor, your expert interviewees, and others.
^ Present information e&ectively in at least two required oral presentations
^ Revise presentation style according to feedback from instructor and peers. 

RESEARCH FILE 

One of the requirements to pass this course is that you maintain an organized research !le 
throughout all phases of your Capstone project. Your instructor may examine this !le at any time 
throughout the semester. Your research !le will typically include both printed and electronic ma-
terials. It will be turned in at the end of the semester at the same time you submit your !nal paper. 
Your instructor will keep it until the deadline for grade appeals has passed. A#er that time, it will 
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be returned to you if you have noti!ed your instructor in advance that you would like it returned 
and you reclaim it at the agreed-upon time. Otherwise, your instructor will destroy all con!den-
tial or graded material and recycle the rest. 

GOALS

%ere are several reasons for preparing this !le. 
^ It will provide a place to keep the material that you are collecting.
^ It will help you keep that material organized.
^ It will provide a record of the thoroughness with which you have prepared and carried out your research.
^ It will document your work in case there is any question about originality or plagiarism. 

WHAT TO KEEP

Basically you are required to keep everything pertaining to this project in your !le:
^ Class notes
^ Prewriting (such as topic ideas, research ideas, etc.)
^ Preliminary bibliography
^ Photocopied or electronic versions of articles and book chapters
^ Printouts or electronic versions of online material
^ Notes on all books, articles, etc. used in the project
^ Commented copies of your dra#s
^ Comment and grading sheets prepared by the instructor
^ Names, addresses, and phone numbers of interviewees
^ Field research notes and other materials
^ All dra#s (not just copies of the submi"ed papers), including dra#s shown to or commented on by  

writing centers or private tutors

*NOTE
Your instructor may accept some or all of these materials in a digital format.

In addition to saving all wri"en material related to your Capstone project, remember to frequently 
save your electronic work as well, especially saving it to locations o! your computer. If you have 
not already done so, get in the habit of regularly backing up your work to multiple locations (i.e. 
emailing it to yourself using Zimbra, and saving it to EdShare, USB drives, or other backup media).

Check with your instructor regarding the speci!c requirements for your research !le. Many in-
structors will accept certain research materials in digital formats, such as on CDs or $ash drives. 
Graded submissions, notes, and other materials must be submi"ed in print form. 
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RECOGNIZING PLAGIARISM

The word plagiarism comes from the Latin 
plagiarius, which means “kidnapping.” It 

is the unacknowledged use of someone else’s 
work, creating the impression that the work is 
actually one’s own. Deliberately copying all or 
even a part of someone else’s work and pass-
ing it o& as your Capstone project is intention-
al plagiarism or cheating. Such cheating will 
lead to a grade of F for the course and other 
possible serious penalties, as outlined in the 
St. Edward’s University Student Handbook. 
Falsifying any part of the experiential compo-
nent of the Capstone project—the interview 
portion or the civic engagement activity—is 
another form of intentional plagiarism that will 
also warrant a grade of F for the semester and 
other academic penalties.

A person can also commit unintentional plagia-
rism by carelessly handling research materials. 
For example, suppose a researcher creates poor-
ly organized notes that do not clearly indicate 
what is a direct quotation, what is a summary or 
paraphrase, and what is a personal observation. 
In beginning the rough dra#, the researcher may 
then copy from the notes words or ideas that 
actually belong to another but are not cited as 
such. %e result is an unacknowledged borrow-
ing of another’s work, creating the impression 
that it is the writer’s own. %is too is plagiarism 
and if not addressed and corrected can result in 
failure of the Capstone course. 

Collusion occurs when a student receives, or 
a"empts to obtain, unauthorized assistance on 
any type of academic work. It may be intentional, 

as when one student writes a section of a paper 
for another student, or at times unintentional, 
as when a student seeks help from a tutor, who 
rewrites a section of the student’s paper rather 
than helping him or her revise it. In either case 
it is a form of academic dishonesty. People who 
help you on your Capstone project, whether 
tutors, friends, or relatives, may help you by dis-
cussing the overall problems with which you 
are struggling, assisting you in !nding sources 
relevant to your project, pointing out pa"erns of 
errors, suggesting ways to !x such errors, and re-
viewing your corrections. However, they should 
never conduct research for you, write any por-
tion of your paper for you, or correct errors for 
you. Keep in mind that you, no one else, should 
be researching and writing your Capstone paper 
and completing your Capstone project. Instead, 
use appropriate resources for help with the 
project, such as the Mission Course Resource 
Center, the Writing Center, and approved St. 
Edward’s tutors.

Unintentional plagiarism is certainly more 
common than collusion and intentional pla-
giarism. However, all these forms of academic 
dishonesty will result in serious penalties and 
must be carefully avoided. To avoid uninten-
tional violations of academic standards regard-
ing the use of sources, you should keep some 
general guidelines in mind. 

%e SEU Student Handbook states our institutional 
policy on academic integrity:

St. Edward’s University expects academic 
honesty from all members of the community, 
and it is our policy that academic integrity be 

ACADEMIC HONESTY
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fostered to the highest degree possible. Consequently, all work submi"ed for grading in a course must 
be created as a result of your own thought and e&ort. Representing work as your own when it is not a 
result of such thought and e&ort is a violation of our code of academic integrity . . .. #e maximum 
penalty for a $rst o%ense is failure in the course, and if that penalty is imposed, the 
student does not have the option of withdrawing from the course. 

More on this policy can be found online at:
h"p://think.stedwards.edu/deanofstudents/studenthandbook/academicintegrity0

^In taking research notes, be careful to identify others’ words and ideas, whether they are direct quotations  
or paraphrases. Clearly mark them o& from your own comments and questions. 

^Within your paper make proper use of quotation marks and block quoting whenever you employ the  
exact wording found in a source. See the “MLA Format” section of this handbook for more   information 
on quotation format. 

^Following the MLA Handbook guidelines, provide citations in your text and in your Works Cited for  
all borrowed materials, whether direct quotations or paraphrases, that are not common   knowledge. 
Common knowledge refers to commonly known facts and !gures with which   you can assume any well-
informed reader is already familiar.

^Make sure you understand the concepts of blatant plagiarism, paraphrasing, and transcribing discussed  
below before you begin the note-taking process. 

^Keep in mind that you are representing yourself as having completed the interviews and civic   
engagement activities described in your paper and oral presentation. Fabricating or having   someone 
else do these activities for you is academic dishonesty and grounds for failure of the course.

PLAGIARISM, TRANSCRIPTION, AND PARAPHRASING

%e following examples of plagiarism, transcription, and paraphrasing should help you distin-
guish between acceptable and unacceptable uses of research materials. We begin with a source for 
a hypothetical Capstone paper on the abortion controversy. 

ORIGINAL SOURCE

In the heat of the controversy over abortion, as assault and even murder become more common-
place, the primary issue seems to have been overlooked, even forgo"en—the personhood of the 
fetus. Is not the pivotal question whether or not the fetus is a person? Some heatedly answer, 
“Yes!” while others shout, “No!” %e answer is di(cult, but perhaps it is even more complicated 
if one focuses on the rational and not the emotional aspects of the controversy. For example, 
“person” can be de!ned in a legal sense or in a moral sense. %e question of timing, i.e., when 
personhood is conferred on the fetus, must also be factored in. (From A. B. Rogers, “Blood in the 
Streets: A Look at Roe v. Wade.” Social Services Anthology. Ed. Ryan Metcalf. New York: Random, 
1996. 61. Print.) 

PLAGIARISM

Abortion is a heated controversial issue that has led to assaults and even murder. But the main 
question, the personhood of the fetus, has been overlooked, and even forgo"en. Some answer 
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“yes,” while others say “no” to the question. %e answer is di(cult, but perhaps even more com-
plicated if you focus on the rational and not the emotional aspects of the problem. For one thing, 
“person” can be de!ned in the legal or in the moral sense. Also the question of timing or when the 
fetus becomes a person needs to be factored in.

%is is an example of blatant plagiarism, revealing an intent to deceive. 
%e author does not always use exactly the same words, but there is a substantial similarity to the 
original.
%e author does not use quotation marks to give credit when the wording is identical to  
the original.
Most seriously, the writer does not give credit to the original author. %ere is no citation  
included at the end of the passage, thus giving the impression that what is said and   
how it is said are entirely the writer’s own doing and not that of A.B. Rogers.

T"NSCRIPTION PLAGIARISM

Transcription involves changing only a few words and then presenting the slightly altered state-
ments as one’s own summary of a duly cited source. It is not as overtly deceptive as the example 
noted above, but it is also plagiarism and is not allowed.

In the heat of the controversy over abortion, the primary issue seems to have been overlooked—
the personhood of the fetus. Is not the pivotal question whether or not the fetus is a person? %e 
answer is di(cult, but perhaps it is even more complex if you focus on the rational rather than the 
emotional parts of the problem. “Person” needs to be de!ned, and it can be done legally or moral-
ly. Also the timing question needs to be addressed (Rogers 61).

%is is an example of transcription plagiarism and is not allowed.
Credit is given to Rogers, which is an improvement over the !rst example.
However, note that much of the original wording has been retained, but there are neither  
quotation marks nor the use of the block quotation format—either of which would   
indicate that the material has been taken verbatim from the original source. %e erroneous  
impression created is that the researcher is summarizing rather than directly quoting the  
identi!ed source. 

PA"PH"SING

Abortion is one of the most controversial issues in America today. Rogers writes that it seems, 
however, that the emotion of the question has led us to overlook the central issue—which is 
whether or not the fetus is a person. %e question is complex, especially “if one focuses on the 
rational and not the emotional aspects of the controversy” (Rogers 61). For one thing, “person” 
is not easily de!ned. Are we discussing “person” in a legal or a moral sense? Also the question 
cannot be answered without consideration of the timing involved, i.e., when the fetus actually 
becomes a person (61). 
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%is is appropriately paraphrased material, which is acceptable as wri"en. 

Citations of the original source give credit to Rogers.
Rogers is identi!ed at the beginning so that the reader can recognize that what follows is a summary 
of that writer’s comments.
Most of the paragraph is wri"en in the Capstone writer’s own terms. 
%e phrase that is quoted verbatim is properly marked as a direct quotation and followed by a 
parenthetical citation. 

Any material cited in the composition of your paper, be it directly or indirectly, must be included 
in the Works Cited. If you are not familiar with the proper procedures for documentation, or for 
compiling a Works Cited section, refer to the “MLA Format” section of this handbook or the 
MLA Handbook. 

Here are a few basic documentation rules you should follow:
^ Document all source material that is not your own, even if you are paraphrasing.
^ Lead into quotes with signal phrases and proper a"ribution and with an individual’s credentials. 
^ Paraphrase as much as possible. Do not overquote. Use direct quotes sparingly and only as a way to   

substantiate your own material.
^ Make proper use of quotation marks and block quoting (for more than four typed lines) whenever   

you employ the exact wording of a source. 
^ Keep in mind the public domain information rule regarding what constitutes “common knowledge.”   

%is simply refers to commonly known facts and !gures with which you can assume any well-   
informed reader is already familiar. If you have doubts about what other individuals may or may not   
know, document the source.

^ See the “MLA Format” section of this handbook for details on proper parenthetical citation and 
^ Works Cited format or consult the MLA Handbook.

TURNITIN

All students in all Capstone sections at St. Edward’s University are required to submit their 
Submission Two and Final Submission to the online service Turnitin through Blackboard, where 
the papers become part of Turnitin’s permanent database. Your instructor will provide you with de-
tailed instructions on using Turnitin. You may also want to consult the online tips for using Turnitin 
that can be found in the “Student Information” section of the SEU Computer Help Web site.

USING PAPERS YOU HAVE PREVIOUSLY WRITTEN 

Because Capstone is designed to be the culmination of the St. Edward’s University General 
Education curriculum, it utilizes skills you have developed in previous courses. Although por-
tions of the Capstone project may require you to perform tasks similar to those you have carried 
out in other classes, the work you produce for Capstone should be new. “Borrowing” from a paper 
you have previously wri"en for other purposes is itself a form of plagiarism.
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REMINDER: THE FOLLOWING ARE NOT ALLOWED FOR CAPSTONE PROJECTS:

You may NOT use your American Dilemmas Paper or topic for your Capstone project. 
You may not use writing submi"ed (or to be submi"ed) for grading in another course in  
your Capstone project
You may NOT use the topic used in the Sample Paper in this Handbook
Using the MCRC, the Writing Center, and Other Tutors

%e Capstone faculty strongly recommends that you use the St. Edward’s Mission Course 
Resource Center and the Writing Center due to their familiarity with the Capstone paper and in-
stitutional policies regarding collusion (an unacceptable level of collaboration on an assignment). 
More information on these services is available in the “Composing a Research Paper” section of 
this handbook. Nevertheless, some students choose to receive feedback on their paper from oth-
er sources, including parents, friends, and outside tutors. If you opt to receive outside help on your 
Capstone paper make sure both you and the person giving you feedback recognize and adhere to 
the following policies:
^ Tutoring sessions should involve another person helping you to !nd and correct problems with your 

work. In this sense they are collaborative. %ey should not involve simple editing, in which someone 
!nds and !xes problems without explaining them or asking for your input during the revision process. 
%is quali!es as collusion.

^ Tutoring involves ge"ing any type of assistance for your Capstone project.
^ You are required to inform your instructor if you are using any sort of tutor for the Capstone Course and   

o provide contact information. Any use of such a tutor without notifying your instructor can be   
considered collusion. Further, be prepared to discuss your tutoring sessions with your instructor.

^ Turning in any work that has been wri"en by someone else will result in failure of the Capstone Course.   
%is includes previously wri"en Capstone papers (entire papers or portions of them), as well as any new   
material wri"en by any person other than you.
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CAPSTONE TOPIC 
REQUIREMENTS

The !rst step in a successful Capstone 
project is choosing your topic. All 

Capstone topics need to involve a current 
social controversy. Many of you are in “open 
topics” sections. %at means that as long as your 
topic conforms to the following requirements 
and is approved by your instructor, it may 
involve most social controversies. Others 
are in sections with a topical heading, which 
limits your choices of social controversies. 
For example, if the topic of your section is 
“Education Issues,” your Capstone project 
needs to focus on a controversy that involves 
students and learning in some way. You could 
investigate a question such as “Should for-pro!t 
companies run publicly funded schools?” If 
you are in such a Capstone section and are 
unsure of its parameters, ask your instructor.

Since the world is a complex place, continu-
ously embroiled in con$ict, many topics are 
available for your Capstone project. However, 
your choice must meet a number of criteria to 
ful!ll the parameters of analysis. 

YOUR CAPSTONE TOPIC MUST BE . . .

^ a current social controversy
^ involve one or more social problems, as de!ned 

by stakeholders
^ a controversy with identi!able value con$icts
^ presented as an open-ended normative question 

and not already formulated as a conclusion
^ open to speci!c policy solutions

THE TOPIC PROPOSAL

^ speci!c and narrow enough to allow adequate 
treatment in the time available 

^ one for which su(cient recent, authoritative 
materials are available

^ one that o&ers local opportunities for in-person 
interviews with experts on your particular 
controversy or non-local experts willing to 
interview via Skype

^ one that allows you the opportunity to perform 
a civic engagement activity to support your 
position (e.g., a"ending a meeting or rally, 
circulating a petition, volunteering)

^ of high personal interest in order to sustain your 
concentration and energy for the duration of the 
course

^ one about which you have not already made up 
your mind, so that you can look fairly at all sides 
of the question

^ one that is not on your instructor’s list of 
prohibited topics, if he or she has presented you 
with such a list

THE FOLLOWING ARE NOT ALLOWED 
FOR CAPSTONE PROJECTS:

^ You may NOT use your American Dilemmas 
Paper or topic for your Capstone project. 

^ You may not use writing submi"ed (or to be   
submi"ed) for grading in another course in your 
Capstone project

^ You may NOT use the topic used in the Sample 
Paper in this Handbook

WHAT QUALIFIES AS A CURRENT 
SOCIAL CONTROVERSY?

For the purposes of the Capstone project, a so-
cial controversy is de!ned as an ongoing debate 
by two or more sides about a contemporary 
policy designed in response to underlying social 
problems. 
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%e topic must be current, meaning that news items on the topic should appear in this week’s 
newspapers, blogs, news programs, and they should be focused on a recent public policy. Some 
topics remain in the news for generations, yet these “classic topics,” such as the debates over health 
care or gun control, have developed in new ways that one can discover by researching them. 
Others come and go, such as the debate over a minimum wage, so pay a"ention to whether the 
topic has seen any action in the last six months or more. For your semester to go smoothly, your 
goal is to !nd a topic that activists, politicians, scholars, and others are currently debating. A good 
place to start is with news sources, such as %e New York Times, the Washington Post, Time, 
Newsweek, CNN, PBS, Google News or Yahoo News, the Austin Chronicle, or Texas Tribune. 
Political blogs can also be useful for brainstorming topics, and think tanks, such as the right-lean-
ing Heritage Foundation or Cato Institute, or the le#-leaning Center for American Progress, can 
help you !nd topics, stakeholders, and possibly arguments and evidence for your topic.

%e controversy must be social in that it a&ects a signi!cant portion of society, rather than a topic 
that is a more of a turf-war within a discipline, such as whether psychologists should be allowed to 
prescribe psychiatric drugs. Capstone topics should grapple with value-laden controversies that 
signi!cantly a&ect society, not technical debates within a particular !eld of study. 

%e topic must be a controversy in that at least two sides are actively debating what should be 
done. For instance, you want to avoid topics where only one side is vocal, such as racial pro!l-
ing or human tra(cking. Although these topics are currently discussed, they may not be suitable 
topics because it would be hard to !nd stakeholders publicly arguing for these practices. You also 
want to be wary of lopsided topics where one side has a great deal of evidence and the other side 
bases their arguments almost exclusively on religious precepts. 

WHAT IS A SOCIAL PROBLEM?

Social problems are what underlie and lead to the social controversies you are researching for 
your Capstone project, and it is essential to understand the underlying social problems, as stake-
holders de!ne them, before identifying and analyzing the issues, arguments, and evidence in the 
social controversy. Students o#en want to label controversial solutions as social problems and 
vice versa, but it is important to understand the di&erence between the two. For example, wel-
fare is a controversial solution to the social problem of poverty. Although stakeholders on both 
sides of the political spectrum take issue with certain aspects of current welfare policy, they tend 
to agree that the underlying social problem of poverty led to welfare as a controversial solution. 
In some controversies, the stakeholders agree on what the underlying social problems are. For 
instance, in the controversy over sex education in public schools, most stakeholders agree that 
the underlying social problems that lead to the debate include teen pregnancy, sexually transmit-
ted diseases, and the rate of teen sexual activity. In other controversies, those debating solutions 
do not agree on the social problems underlying the policy debate. For instance, in the debate 
over abortion, those in favor of keeping abortion legal de!ne the underlying social problem as an 
unwanted pregnancy or as a pregnancy that endangers the life of the mother. %ose opposed to 
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keeping abortion legal do so because they de!ne abortion itself as a form of murder, which is to 
them the key social problem. 

WHAT ARE IDENTIFIABLE VALUE CONFLICTS?

Capstone topics are moral dilemmas where all the possible solutions have some merit and the un-
derlying values come into con$ict. Values are ideals toward which people strive, and it is through 
value identi!cation and understanding that we are able to clarify the con$icts that drive contro-
versial debates in the !rst place. For instance, in the debate over the Patriot Act, the most import-
ant values for proponents of the Patriot Act are safety and national security, while opponents of 
the Patriot Act are most concerned with protecting people’s freedom and civil liberties. Your job 
is to explore a controversial solution as a way to resolve these moral dilemmas.

For example, suppose you would like to focus on genetics. One question about genetics is, “What 
is recombinant DNA research?” While this is an engaging and timely subject, it does not involve 
a value-laden dilemma. Instead, the question merely prompts a descriptive study of the !eld and, 
therefore, would not be a suitable Capstone topic. A be"er question in that same area of interest 
might be, “Should the U.S. Congress subject agricultural genetic engineering to federal regulations?” 
%is dilemma pits scienti!c advancement and the resultant bene!ts of genetic engineering against 
the concerns of consumers and a nonscienti!c community; it also pits federal responsibility for 
maintaining public safety against the practice of unfe"ered scienti!c research and free enterprise.

Not all value con$icts fall along the lines of traditional political debates, but many do. One way to 
ensure your topic includes a value con$ict is to !nd a debate where Republicans and Democrats 
clearly disagree. For instance, many policy debates center on the role government should play 
in solving a social problem. %ough every political situation is di&erent, broadly speaking, 
Republicans today tend to put a greater emphasis on limiting the role of the federal government, 
particularly in economic areas, while Democrats tend to support a more active role for govern-
ment. In terms of social issues, Republicans tend to strive to preserve social and religious tradi-
tions, while Democrats tend to embrace social change, particularly regarding the extension and 
protection of rights. 

WHAT IS AN OPEN&ENDED NORMATIVE QUESTION?

If your research question is a suitably open-ended one, then your current stance on the issue can 
be in$uenced; that is, you are open to listening to more than one side of the controversy and are 
willing to explore alternate possible solutions. A “closed” question reveals that you have already 
formed an opinion, and therefore displays bias in the framing of the question itself. It is therefore 
inappropriate for a Capstone topic since it would result in a very one-sided and subjective !nal pa-
per. For instance, a closed question might be, “Should psychologists assist in the torture of detain-
ees?” %e question is closed because the use of the word “torture” implies that the person posing 
the question is opposed to the action. Even if you have strong feelings on one side of the debate as 
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you begin researching your topic, you need to frame your question in neutral terms. For instance, an 
open-ended question on the same topic might read, “Should psychologists assist at military interro-
gations?” %e question revolves around the same policy debate but is framed in more neutral terms. 

Remember that the same principle of balanced objectivity applies to your selection of research ma-
terials. You must use a variety of reputable sources that re$ect the opinions and arguments of all the 
major stakeholders.

Another requirement of the topic question is that it is normative, meaning it asks what should be 
done to solve the underlying social problems in your selected controversy. %e title of your Capstone 
project is your normative should question, and this question will frame your entire project. %ose 
that answer yes to your topic questions will be proponents of the policy; those that answer no will 
be opponents of it. While questions like “What are the e&ects of a universalized health care system?” 
or “Does comprehensive sex education lead to an increase in teen sexual activity?” are interesting to 
pose, for the purposes of the Capstone project, you must frame your topic as a normative “should” 
question about a controversial policy solution.

Template for Normative Questions:

Should ____________________  __________ __________?

(responsible group or government body)  (action)   (speci!c policy)?

Example of Properly Forma"ed Normative Question:

Should the (body/group:) U.S. Congress (action:) repeal the (speci!c policy:) A&ordable Health 
Care Act?

WHAT IS A POLICY SOLUTION?

%e normative question around which you frame your Capstone topic must be based on a policy 
solution that at least two sides are currently debating. Policy solutions include proposed, existing, 
or repealed laws or regulations created to help solve the underlying social problems you have 
identi!ed for your controversy. Policy solutions include, but are not limited to:
^ new laws, programs, regulations, or guidelines
^ bans on a practice or product
^ the establishment of some form of oversight 
^ executive orders (by mayors, governors, or the president)
^ new judicial or law enforcement procedures
^ the establishment of new rights
^ international treaties, trade agreements, and accords
^ providing or halting forms of aid
^ funding or de-funding existing programs 
^ changing the requirements of an existing policy
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FINDING AND DEFINING A TOPIC

Each instructor will have somewhat di&erent requirements for this stage of your research. %e 
following information, however, provides some helpful pointers:

Start compiling a list of possible Capstone topics in your research notebook. Consider contro-
versial topics that you have read about or have seen in the media. Try to recall any questions or 
discussions that may have emerged in other classes that lend themselves to further exploration. 
You may in particular want to investigate controversies related to your major or other areas of 
personal interest.

Narrow your list to two or three possible topics, preferably those that will challenge any precon-
ceived notions you may already have. Identify the one that you !nd most intriguing, provided that 
it has two or more debatable sides.

Formulate the controversy as precisely as possible into an appropriate normative, or “should,” 
question. As you do so, consider whether a policy will emerge from the way it is answered. For 
example, the question “Should juvenile o&enders who have commi"ed serious crimes be reha-
bilitated?” will allow for the rise of di&erent policies depending on how it is answered. However, 
something like, “Why has the juvenile crime rate increased in recent years?” will not yield policy 
or action. %is is nothing more than a declarative statement recon!gured as a question; the basis 
of your project must be what stakeholders are debating should be done to solve the social prob-
lems that underlie your controversy.

EVALUATING YOUR TOPIC

It is essential that you test your topic idea to make sure it is appropriate by asking the following 
questions: Why is this topic worth studying? What is its signi!cance to me personally and to 
stakeholders in general? To what values do the stakeholders in con$ict appeal in arguing their 
positions? In other words, what claims are the stakeholders making, and what are the values and 
supporting premises in those claims?

While many controversies involve legitimate and interesting philosophical questions, keep in 
mind that some simply are not current, do not involve an enforceable policy, or do not present 
truly competing viewpoints. What you might !nd, however, embedded in subjects of interest to 
you are questions that could be developed into viable Capstone topics. For example, while the 
question of racial pro!ling is unlikely to take the form of a two-sided debate, (in that few legiti-
mate stakeholders will argue for the practice), certain policies related to this topic might be found 
once you start reading more deeply about it. %ese might include a policy controversy over com-
munity policing, or policies being proposed to protect the rights of the accused. 
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POSSIBLE CAPSTONE PAPER TOPICS

What follows is a sampling of viable Capstone topics formulated into appropriate “should” ques-
tions. %ese questions are provided as examples for you to use in !nding a unique Capstone ques-
tion that engages your own personal interests. In order to !nd a topic that will motivate you for 
the entire semester, do not simply pull a “ready-made” research question from the list below, but 
instead use them as models in formulating an appropriate question related to a controversy that 
interests you.

^ Should the United States withdraw troops from Afghanistan?
^ Should the United States’ Securities and Exchange Commission adopt international !nancial reporting   

standards?
^ Should Congress li# the 1990 ban on federal funding for needle exchange programs?
^ Should Congress repeal the outer continental shelf drilling moratorium?
^ Should Congress revise the Digital Millennium Copyright Act?
^ Should the Texas Legislature ban smoking in public places?
^ Should Congress reauthorize the “No Child Le# Behind” Act?
^ Should the Texas Legislature require schools to perform random drug testing on students participating   

in extra-curricular activities? 

Suggested Class Activity: Capstone Topic Identi$cation

Determine which topic questions in the following list are suitable for a Capstone project. If you 
judge a topic to be unsuitable, explain why, based on the previous section on “Choosing Your 
Topic: Capstone Paper Requirements.”

1. What are the e&ects of global warming?
2. Should the United States mandate the use of a national ID card?
3. Why is it wrong to decriminalize prostitution?
4. Is it fair to deny LGBTQ individuals the right to a legal marriage?
5. Should insurance companies have access to genetic information on policyholders? 
6. What should be done about the federal de!cit?
7. Should the United States government ban o&shore drilling?
8. Has the Emergency Economic Stabilization Act of 2008 hurt the U.S. economy?
9. Should Congress lower the drinking age from 21 to 18?

Suggested Class Activity:  Capstone Topic Collaboration

Participate in a small-group discussion of an issue that has a strong and controversial moral di-
mension. Your instructor may assign your group a social problem or may encourage your group 
to identify your own. 
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STEP 1

Identify a controversial social problem (or, alternatively, your instructor may assign your group a 
social problem to investigate). At this point, do not worry about policies. Instead, try to identify 
something that is wrong with society and needs to be !xed. Examples: teen pregnancy, corporate 
fraud, unemployment, etc.

Sample Group Response: 
teen pregnancy

STEP 2

Make a list of controversial policy-centered topics that surround your social problem. 

Sample Group Response: 

sex education
religion/character education
birth control
resources for pregnant teens
parental noti!cation requirements for abortions

STEP 3

Choose three of the topics you listed in Step 2. For each of these topics, identify at least one contro-
versial policy that relates to it. Keep in mind that one topic may involve multiple controversial social 
policies. For example, the topic of resources for pregnant teens could involve teen pregnancy help-
lines, programs providing !nancial support for teen mothers, in-school daycare for the children of 
teen mothers, etc. As you identify the social policy, be sure to make it clear what entity (government 
agency, corporation, nonpro!t organization, etc.) would be responsible for administering the policy.

Sample Group Response: 
sex education: abstinence-only education programs in U.S. public schools
birth control: distribution of free condoms in all Austin Independent School District high schools
parental noti!cation: requirement by the state of Texas of noti!cation of both parents of women 
under 18 seeking abortions



THE CAPSTONE HANDBOOK

28

STEP 4

Working from the policies you listed in Step 3, formulate three potential Capstone questions that 
can be reasonably answered either “yes” or “no.” As you do so, remember to maintain a neutral tone.

Sample Group Response: 
Should the federal government fund abstinence-only sex education programs in public schools?
Should AISD distribute free condoms at all its high schools?
Should the state of Texas require the noti!cation of both parents (or guardians) of women under 
18 years old seeking an abortion?

STEP 5

Report the results of your work to the rest of the class.

When You Finish Selecting A Topic, You Will Have Carried Out #is Capstone 
Course Task:

State the central research problem in the form of a precise and open question.
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This section introduces you to the key terms 
that you will use throughout the Capstone 

project and presents a sample outline to give 
you a sense of where you are headed and what is 
required for the !nal wri"en submission.

CAPSTONE VOCABULARY

SOCIAL PROBLEMS

All Capstone projects deal with competing ap-
proaches to be"ering something that is wrong 
with society.   Such wrongs are called social 
problems, and these underlie and are di&erent 
from the controversy itself, which is focused 
on competing positions and policy-based solu-
tions.  Identifying and documenting at least one 
clear and urgent social problem (and o#entimes 
more than one) is essential to your Capstone 
project because this establishes why the contro-
versy you are investigating -and thus your entire 
paper -is important and worthy of your readers’ 
a"ention. While your Capstone project may 
address one underlying social problem, such 
as teen pregnancy, or public health costs, it may 
also address more than one. For example, the 
debate surrounding lowering a highway speed 
limit from 65 to 55 might address both the so-
cial problems of high rates of tra(c accident fa-
talities and of air pollution. 

Sometimes di&erent stakeholders disagree 
about which social problem is most import-
ant or most serious. For example, a controver-
sy over building more jails in Texas may have 
emerged from the social problems of crime, 

CAPSTONE COMPONENTS

jail overcrowding, and sentencing. While some 
advocates emphasize the seriousness of violent 
crimes in our society, others focus more on the 
human rights of the convicted criminals sub-
ject to the overcrowding, holding that overly 
harsh or racially unbalanced sentencing causes 
the overcrowding. Sometimes, one side’s con-
troversial solution can itself be seen as causing 
additional social problems by opponents, as in 
the case of a new regulation that is seen as wors-
ening the social problem of government over-
regulation, or causing a loss of economic liberty. 
To avoid bias, however, you should report only 
the social problems of concern to the various 
stakeholders involved, and avoid editorializing 
on the social problems you see. Your objectivity 
depends on your u"er fairness to all stakehold-
ers involved in the controversy, so avoid taking a 
side at this point. 

PROPOSED SOLUTION/POLICY OPTION

For the purposes of the Capstone course, a 
proposed solution is one group of people’s con-
troversial plan for !xing a social problem. For 
example, building jails is a proposed solution 
to jail overcrowding and crime. Lowering the 
speed limit is a proposed solution to excessive 
highway accidents and air pollution. Some in-
structors may also call the proposed solution a 
policy option because this emphasizes the fact 
that all proposed solutions investigated for the 
Capstone Course must be concrete policies that 
a government agency, corporation, nonpro!t, 
or other agency can propose, enact, amend, or 
repeal. Solutions that simply propose a change 
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in a"itude (e.g., li"ering less, reducing carbon dioxide emissions) without targeting a speci!c policy 
are unacceptable for this project.

TOPIC QUESTION

%is is the question that will serve as the unifying focus of your paper. It will be the title of your 
Capstone paper, and some instructors will require you to include it at the end of your opening para-
graph(s) in the place where you may be accustomed to placing a thesis statement. %e Capstone pa-
per begins with a topic question, rather than a thesis statement, because much of the project involves 
neutrally investigating the controversy rather than arguing an assertion throughout the paper, as you 
may have been accustomed to do for other assignments. %e topic question must re$ect the contro-
versy over a proposed solution to a speci!c social problem. %us, it is a normative question, in that it 
describes a debate over what society should or should not do. %is “thesis question” is one you will 
answer in the closing pages of your paper. For more on selecting and articulating a topic question, see 
the previous “Choosing Your Topic” section.

SIDES

Because your project investigates a controversy, you will need to identify and examine at least two 
sides. Sides are basically the groups of people uni!ed by a shared answer to the topic question. At the 
least, there are two sides to any controversy—one opposing a proposed policy and one supporting 
it. For purposes of e(ciency, you will want to give each side a nickname or label. Examples of such 
nicknames include:

Opponents and proponents of [a particular policy]
Advocates and critics
Environmentalists and developers
Liberals, conservatives, and moderates

POSITION

A position is one side’s answer to the topic question. It implies a particular stance. For example, in 
response to the topic question, “Should the state of Texas institute a school voucher program?” you 
might identify the proponents’ position supporting the implementation of a voucher program and 
the opponents’ position against the voucher program.

STAKEHOLDERS 'GENE"L AND SPECIFIC(

A side is by no means a homogeneous group of people. Instead, it consists of numerous individuals 
and groups—known as stakeholders—who may di&er otherwise but are uni!ed by their position 
within the controversy. Stakeholders must be actively working for or against the policy rather than 
merely a&ected by the controversy. %ese groups o#en have di&erent reasons for their support but 
may end up on the same side. For example, both feminists and religious fundamentalists oppose 
pornography, but for di&erent reasons. Further, some groups of people may be split on the issue. 
For example, in the debate over regulating the prescription of antidepressants to adolescents, some 
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psychiatrists and parents of depressed children may fall on either side of the issue. As you discuss the 
groups who make up each side of a controversy, you will need to distinguish between general and 
speci!c stakeholders. 

General stakeholders are broad classes of people and groups who are actively taking a stance on 
your controversy. Yet keep in mind it is rare that any single group will be purely of one mind on any 
controversy. %erefore, the use of quali!ers in discussing general stakeholders is extremely import-
ant. For example, suppose your question is “Should the United States Supreme Court uphold Roe 
vs. Wade and keep abortion illegal?” You have discovered through your research that some of the 
key players in this debate—women, physicians, religious organizations, child advocacy groups—
can be found on both sides of the debate. In order to accurately describe the general stakeholders 
in the debate, you will need to qualify as speci!cally as possible what portion of these groups sup-
port each position. Rather than say the general stakeholders on the opponents’, o#en labelled the 
Pro-life side, are physicians, conservatives, and religious groups, it might be more accurate to say 
“some physicians, many conservatives, and several religious organizations.” You should qualify the 
general stakeholders as speci!cally as possible. If you encounter data in your research, use it! You 
could say, “Religious groups are key stakeholders in the debate over abortion. A 2009 Pew Research 
Center survey revealed that 42% of Catholics surveyed and 70% of white evangelical Protestants 
surveyed opposed abortion remaining legal in all or most cases. %e same report indicated that 47% 
of Catholics surveyed and 54% of ‘white mainline Protestants’ supported abortion remaining legal 
in all or most cases.”

SAMPLE QUALIFIERS

Some
Most
Many
Almost all
A few
Half
47% of

Speci!c stakeholders are those leading the charge for a particular side; they must be actively 
!ghting for or against the controversial policy you are researching. %ey may be named groups 
or individuals. Keep in mind that the courts, which interpret the law, are not stakeholders in a 
controversy. Government agencies that enforce the law typically are not stakeholders, but there 
are exceptions like the Environmental Protection Agency or the Drug Enforcement Agency that 
sometimes advocate for a speci!c policy or guideline. Organizations that are speci!c stakeholders 
in a debate might include Planned Parenthood, %e Sierra Club, Greenpeace, Eagle Forum, the 
American Medical Association, %e Salk Institute, Persons for the Ethical Treatment of Animals, 
Microso#, or the Family Research Council.
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Individual stakeholders should be identi!ed according to titles, a(liations, or honors. Individuals 
acting as speci!c stakeholders might include Michael Dell, Chairman of the Board; California 
Congresswoman and Democratic Leader of the House of Representatives, Nancy Pelosi; David 
Keene, President of the National Ri$e Association; and Michael DeBakey, world-renowned 
physician and heart surgeon. As you can see, the possibilities for identifying speci!c entities and 
individuals are virtually unlimited. %e important thing to remember is that professional titles 
establish credibility, both for you and your sources.

NOTE
Be sure the titles you a"ribute to individual parties are current! Keep in mind that a person who 
held a particular position at the time of your source’s publication may no longer do so. For exam-
ple, a senator’s term may have ended. 

ISSUES AND ARGUMENTS

%e issues, arguments, and evidence are crucial elements of your Capstone project and will make 
up the bulk of your project. Issues are the broad concerns over which the sides are arguing. Most 
instructors will require you to identify at least three issues within your controversy, yet many of you 
will identify four to !ve. Sometimes the various sides to the debate will concern themselves with the 
same issues, though they will approach and prioritize them di&erently. For example, in a controversy 
such as, “Should the Austin City Council expand Austin’s light rail system?” cost is an issue about 
which all groups, both pro and con, will be concerned. Each side will have developed arguments that 
relate to the issue of cost. 

Arguments support each side’s position on a particular issue. In the previous example, the anti-ex-
pansion perspective may argue that, “%e cost of expanding light rail in the City of Austin is too 
much for the bene!ts it may bring.” %e other side might argue, “No ma"er the cost of expanding 
light rail, the cost of the expansion of light rail is worth it improves transportation and reduce the 
City’s carbon footprint by reducing car tra(c.” E&ective arguments are composed of claims backed 
up with supporting reasons and evidence. Arguments should be evaluated both for their internal 
logic and for the quality and quantity of evidence that supports them. For more on identifying and 
analyzing arguments, see the “Argumentation” section of this handbook.

EVIDENCE

Evidence is what each side uses to back up its arguments. In Submission Two you will be presenting 
the evidence each side uses to make its case. %is can include precedents or examples, statistical 
information, case studies, expert testimony, and other forms of evidence. In Submission %ree you 
will be evaluating this evidence according to quantity and quality. %erefore, even as you begin your 
research it is important for you to start identifying each side’s evidence. For more on evidence see the 
“Argumentation” section of this handbook.
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PLANS/ACTIONS

Each side is doing more than simply making arguments to support its positions. Plans are the forms 
of activism each side is engaging in for their cause. %e plans and actions you identify should be 
practical, concrete, and speci!c. Stakeholders may be carrying them out now or may be planning 
to undertake them at an identi!able point in the future. General examples of plans and actions in-
clude developing proposals, creating media campaigns, lobbying, carrying out grass roots e&orts, 
and working with the electoral system at various levels. %e plans and actions you include should be 
speci!c examples of the general categories listed above.

VALUES

Values are beliefs about what is good and desirable or what is undesirable and to be avoided. 
Examples include justice, privacy, health, safety, equality, liberty, self-reliance, and human rights. 
Values are not usually identi!ed in the statements of debating stakeholders. %ey are usually implicit, 
rather than explicitly, stated. %erefore, you will have to infer the values that stakeholders advocate 
from the cases each side presents. A number of values supports each position. Sometimes sides may 
hold values that are in contradiction with each other, while in other cases sides may share values but 
approach or prioritize them di&erently. 

%ough most of your discussion of values and moral reasoning will be in Submission %ree, it is 
important that you start paying a"ention to values early in your project because values are the foun-
dation, the underlying cause, of each side’s position on a controversy. %ey are, in most cases, what 
the sides are debating. For example, in the debate over making English the o(cial national language, 
proponents value national pride, security, and !scal savings (resulting from government agencies 
not being required to provide translators, multilingual documents, etc.). Opponents value diversity, 
equal opportunities for immigrants, and tolerance. Both sides might be said to value cultural tradi-
tion, but proponents emphasize our nation’s Anglo heritage, while opponents celebrate and a"empt 
to preserve the multiple cultures that have made the United States what it is. Each side’s arguments 
will be founded on these values.

Generic Outline of the Final Capstone Paper
%e outline shown below contains the elements included in the !nal Capstone Paper. Your in-
structor may require a slightly di&erent format.

I. Introduction
  A. Introduction to the controversy and opening paragraph(s) 
  B. Documentation of the social problem(s), including relevant statistics demonstrating     

 the scope of the problem(s)
  C. Brief introduction of the two sides of the controversy
  D. De!nitions and explanations
  E. Limitations on the project
II. Background and history of the controversy
  A. Where, when, how, and with whom the controversy originated
  B. Development of the controversy over time
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  C. Signi!cant milestones (laws, events, court cases, changing social conditions)
  D. Current state of the controversy
III. Presentation of Cases
   A. Presentation of Proponents’ case
    1. Stakeholders holding the position
     a. General (need quali!ers)
     b. Speci!c
    2. Issues in contention
    3. Arguments with supporting evidence
    4. Proposed plans
  B. Presentation of opponents’ case
    1. Stakeholders holding the position
     a. General (need quali!ers)
     b. Speci!c
    2. Issues in contention
     a.  Brief introduction of the side’s issues
    3. Arguments with supporting evidence
    4. Proposed plans
IV. Analysis and Evaluation
  A. Analysis and evaluation arguments and evidence for Issue #1
    1. Analysis and evaluation of proponents’ evidence
    2. Analysis and evaluation of proponents’ logic
    3. Analysis and evaluation of opponents’ evidence
    4. Analysis and evaluation of opponents’ logic
  B. Repeat steps for each remaining issue
  C. Analysis and evaluation of proponents’ moral reasoning
    1. Values
    2. Obligations
    3. Consequences
    4. Normative Principles
  D. Analysis and evaluation of opponents’ moral reasoning
    1. Obligations
    2. Values
    3. Consequences
    4. Normative principles
V. Final Position with Full Support (revised from Tentative Position)
  A. Revised Position and Solution to the Controversy
    1. Author’s position on the controversy
    2. Author’s arguments and evidence 
    3. Author’s moral reasoning
    4. Response to counterarguments
    5. Discussion of solution’s feasibility
  B. Discussion of Field Work
    1. Brief discussion of expert interviews and revisited solution
    2. Brief discussion of civic engagement activity
  C. Conclusion
VI.  Appendices (example of appendices that instructors may require include: 
  A. Excerpt from the policy being debated
  B. Charts, graphs and !gures from your research
  C. Interview questionnaire
  D. Evidence of civic engagement activity
  E. Slides from oral presentations

VII. Works Cited
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A#er your instructor has approved your 
topic based on your initial research, the 

next step in your Capstone project is to begin 
to organize and present your research. %e goal 
of Submission One is to begin to map out and 
learn about your topic, to show your grasp of 
the Capstone terminology and apply it to your 
own controversy, and to demonstrate there are 
enough sources of su(cient variety to sustain 
your project. %e assignment is in two parts, re-
quiring you both to complete the Foundational 
Research Outline and to produce an annotated 
bibliography with a minimum of 15 sources. 
Your instructor may specify a di&erent num-
ber. Naturally, as you continue your research, 
you may have to revise the major components 
of your project that you identify in Submission 
One. However, the concepts and sources you 
identify here will serve as a guide for your work 
throughout the semester, and especially in the 
next submission.

In the following pages, you will !nd suggest-
ed Annotated Bibliography Instructions and a 
Foundational Research Outline. Your instructor 
may use these instructions or, alternatively, may 
provide you with her or his own version of them. 
All Submission One assignments will require 
you to understand the components that follow, 
apply these components to your own project, 
and identify and begin to evaluate a number of 
sources relevant to your project. For more on 
locating and assessing sources see the “Research 
Strategies” section of this handbook.

SUBMISSION ONE: FOUNDATIONAL RESEARCH

SAMPLE SUBMISSION ONE 
INSTRUCTIONS

%e following is a sample assignment. Refer to 
your instructor’s requirements for completing 
Submission One in your section. 

Submission One comprises two tasks, a 
Foundational Research Outline identifying all 
the major components of your controversy, and 
an Annotated Bibliography (a Works Cited list 
with comments a#er each entry). %e purpose 
of the annotated bibliography is to make sure 
there are su(cient sources of each kind to get 
you started researching and to sustain your proj-
ect. You need to spend enough time with each 
source so that you can evaluate its relevance and 
quality, !gure out its main points, and determine 
its position, if any, on the controversy. 

Your annotated bibliography should take the 
form of a correctly forma"ed MLA Works Cited 
list with the annotations a#er each entry. In the 
annotations, you will summarize the main argu-
ments and evidence the source presents, identi-
fy the credentials or quali!cations of the source, 
and describe how you will use the source in the 
project (as neutral information for your history/
background, as arguments and evidence sup-
porting one side, etc.). 



THE CAPSTONE HANDBOOK

36

ANNOTATED BIBLIOG"PHY REQUIREMENTS: 

For Submission One, you need between 12 and 15 sources, including four possible interview sub-
jects, not counting news accounts. Your Works Cited for Submission Two will require 25 sources, 
which is the minimum number of sources required for the project. As much as possible, !nd equal 
amounts of information for each side, though some sources (esp. historical info) may be neutral. 

Speci!c types of sources required: 
^ At least 2 books (monographs)
^ At least 6 stakeholder or government websites 
 (3 per side). 
^ At least 3 peer-reviewed articles from scholarly journals 
^ At least 4 possible interview subjects: 2 for EACH side. (You should NOT contact anyone yet, but you 

must determine some possible interviewees). Eventually, you will need only two interviews—one on 
each side.

1.  At least two Book length studies (monographs): %ese generally have a single 
focus, and cannot include anthologies (collections of essays), though anthologies 
are excellent sources for scholarly articles and other information. Books need not 
be directly about your topic to be useful. %ey may provide historical information, 
de!nitions, or discuss one aspect of the controversy. If you can’t !nd two books on 
your topic, then the topic might not work. 

2.  Research File: For each book, copy the title page and the !rst 1-2 pages of each 
chapter you use. 

3.  %ree Scholarly Articles: You can access scholarly articles, which have academics 
as authors and which appear in peer-reviewed journals, through the Library Search 
box or by searching individual databases on the Library’s website. You can !nd out 
if a journal is peer reviewed by examining its “submission guidelines” (the guide-
lines for scholars wishing to submit an article for (publication). Authors must have 
su(cient credentials to be considered an expert in the !eld. 

4.  Research File: Print out or save to disc all articles you cite and include them in your 
research !le. 

5.  Six Stakeholder Websites: Websites of reputable organizations are your main source 
for stakeholder arguments in Capstone. %e idea is to !nd websites by stable, re-
spected authorities or organizations responsible for their content, like think tanks, 
professional organizations or associations, activist groups, or politicians. Pundits, 
journalists, political bloggers, and editorial writers do not count as authoritative 
stakeholders. Bloggers CAN count if they are in$uential activists on the particular 
issue, or are a credentialed expert—there are many blogs of economists, lawyers, 
and other policy experts out there. 
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6.  Research File: Print out the relevant portions of web pages you use, or save them to 
disc. Do not print out entire websites. 

7.  Four Possible Interview Subjects: (though you will ultimately only need TWO—
one on each side). %ese interviewees must be experts in their !eld and have an 
educational, activist, or professional background in your controversy. You may not 
interview people merely a&ected by the problem. For example, if you are writing 
about school vouchers, a single mother who has used vouchers is not an expert. 
Interview subjects cannot be from St. Edwards, and family members are also not 
acceptable, but you might ask professors or relatives for the names of expert col-
leagues. Your instructor will provide you with a list of parties who have asked to be 
on a “no-call” list, such as Planned Parenthood, the ACLU, and others. 

AUTHORITY AND EVALUATING SOURCES 

%ere are several sources that the St. Edwards Library provides that can help you get started on your 
issue and !nd its major components, as well as !nd noted experts to look up, but they are not accept-
able sources for citation in Capstone. %ese sources include the “Taking Sides” and “Controversial 
Issues” resources, CQ researcher, and the website, Pro/Con.org. Most instructors forbid these sourc-
es. Why? In Capstone the premium is on authority and expertise, and especially on primary sources. 
Sources like blogs, personal websites, magazines, newspapers—as well as the great Wikipedia, can 
be informative, or help you !nd sources, but are not always authoritative, and thus do not count as 
Capstone sources. %e idea is to !nd PRIMARY sources, not secondary sources—like journalists, 
pundits, or bloggers—talking about the primary sources. If you cannot !nd enough sources that 
meet Capstone standards, then your topic may be unacceptable. 

REQUIREMENTS FOR ANNOTATIONS

Writing an annotated bibliography requires you to do several things:
Develop a standard MLA citation for each entry
Summarize each source using complete sentences (paragraph, bullets, etc.) 
Evaluate the credibility of each source
Evaluate the usefulness of each source for your project
Label the sources in terms of how you plan to use it in the project: history/background, statistics/
scope, proponent, opponent, etc.

%e annotated bibliography is then put together like the standard MLA Works Cited list, i.e. in al-
phabetical order according to author or the !rst major word in the title if there is no author.

Instructors will vary in their speci!c expectations for the annotations, but here is an example of a 
possible !rst citation: Ables, Mary. Same Sex Marriage and American Society. NY: Wright Press, 2004. 

%e author provides a complex discussion of the nature of man and woman using Verner’s model. 
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(NOTE: !nd out more about this). Her conclusion is that man and woman are incomplete with-
out each other. She predicts that if same sex marriage became legal nationally, that there would be 
a rise in incest and child abuse. Ables quotes a study by the NAD* that reports that 20 same sex 
marriages led to 9 cases of child abuse (Minnesota 1994). %e author refers to the Bible verses to 
support her argument that same sex marriage is against God’s will. 

Credibility: Ables is a college professor of sociology at Tu#s; she has published several books 
and articles; she has strong ties to fundamentalist religion. (Can she be open-minded to the other 
side?)
Contribution: Source provides an excellent overview of the views of the opponents to same sex 
marriage. She looks at all the di&erent issues I plan to cover, especially religion, but she also covers 
the nature of marriage, children, and sociological e&ects, too.
Opponent

Sample Foundational Research Outline
Name_____________________________

NOTE: You must have your topic approved before beginning work on Submission One.

To complete Submission One, you must complete this form AND a"ach to it an annotated bibliog-
raphy. %e outline should be typed. It is available on Blackboard. %is worksheet is NOT intended 
to represent your completed mastery of your topic. Rather, it is intended to get you started. %e goal 
is for you to understand and be able to identify the major components of your Capstone project, as 
well as make sure it is feasible from a research standpoint. Submission One will be graded on com-
pleteness and quality of sources, as well as proper forma"ing of your Annotated Bibliography. 

I. Topic Question: (“Should….”)
II.  Underlying Social Problems: 
  A.  Social Problems: Describe in neutral terms the social problems or competing social problems associated   

   with your controversy. Are the social problems consensual, or does each side think a di&erent thing is   
   the problem? Don’t forget, sometimes one side’s solution is the other side’s potential problem. Also,   
   make sure the social problems you identify are what lead to the controversy, not the     
   negative e&ects of the policy being debated.

   B.  Scope of the Social Problems: Provide two statistics and/or other forms of evidence demonstrating the   
   extent or seriousness of the above social problem. Provide parenthetical MLA citations for each statistic   
   that reference a source or sources on your a"ached annotated bibliography.

III.  Proponent Stakeholders 
  A.  Proponents’ Position
  B.  General pro stakeholders (use quali!ers)
    1.
    2.
    3.
  C.  Speci!c pro stakeholders
    1.
    2.
    3.
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IV.   Proponents’ Issues, Arguments, Evidence, and Plans/Actions
  A.  Issue 1 (Label issues as 1-word nicknames arguments): 
    1.  Argument (Stakeholders answer your topic question YES because) 
  B.  Issue 2: 
    1.  Argument: 
  C.  Issue 3:
    1.  Argument: 
  D. Examples of Pro Plans/Actions
    1.
    2.
    3.
V.   Examples of Proponents’ Values (i.e. self-reliance, security, equality, liberty)
  A.  Pro Stakeholder:Values:
  B.  Pro Stakeholder:Values:
  C.  Pro Stakeholder:Values:
VI.   Opponent Stakeholders 
  A.  Opponents’ Position
  B.  General con stakeholders (use quali!ers)
    1.
    2.
    3.
  C.  Speci!c con stakeholders
    1.
    2.
    3.
VII.  Opponents’ Issues, Arguments, Evidence, and Plans/Actions
  A.  Issue 1 (Label issues as 1-word nicknames arguments): 
    1. Argument (Stakeholders answer your topic question YES because)
  B.  Issue 2: 
    1. Argument: 
  C.  Issue 3:
    1. Argument: 
  D.  Examples of Opponents’ Plans/Actions
    1.
    2.
    3.
VIII.  Examples of Opponents’ Values (i.e. self-reliance, security, equality, liberty)
  A.  Con Stakeholder: Values:
  B.  Con Stakeholder: Values:
  C.  Con Stakeholder: Values:
IX.  De!nitions/Explanations: (what specialized or technical terms or bureaucratic processes do your readers   

 need de!ned in order to understand the topic?)
X.   Limits: (what related topics or questions will you exclude for reasons of space and focus?)
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When You Finish Submission One, You Will Have Carried Out #ese Capstone Course Tasks:

Outline the major steps in the project design.
Utilize technology to identify sources adequate in number and quality to the demands of the 
project.
Evaluate the reliability of sources.
Identify competing positions regarding a given controversy.
Identify the stakeholders involved in the controversy.
Identify and clearly formulate the issues, arguments, and evidence involved in the research topic.
Identify the plans made and actions stakeholders are taking in order to bring about their proposed 
solutions.
Identify the values underlying stakeholders’ positions in the controversy.
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PURPOSE AND ORGANIZATION OF 
SUBMISSION TWO

In Submission One you completed tasks de-
signed to help you ensure there were su(cient 

authoritative sources available for your Capstone 
project and identi!ed the major components of 
the controversy you are investigating. By the time 
you complete Submission Two, you should have 
completed the bulk of your research. In this stage 
you will begin writing your Capstone paper by 
introducing the reader to your project and clearly 
presenting the major components of the con-
troversy, based upon the information you have 
gained through your research.

Each instructor will use slightly di&erent criteria, 
but the format on the following pages will give 
you an idea of what is expected for Submission 
Two. An acceptable Submission Two paper will 
be at minimum twelve pages in length and will 
utilize approximately twenty-!ve credible sourc-
es. Most thorough Submission Two papers will 
be fourteen-to-sixteen pages and will use more 
than twenty-!ve sources. Your paper should be-
gin with a title that states your topic question and 
an introduction that acquaints the reader with 
the controversy you are exploring. Other initial 
components include a discussion of the social 
problem(s) underlying your controversy and the 
scope of those problems, de!nitions of relevant 
terminology, and a statement on the limits of 
your project. %e main body of the paper should 
include a historical narrative and an objective 
presentation of the arguments for and against the 

SUBMISSION TWO: 
PRESENTATION OF RESEARCH

policy named in your topic question, and backed 
by extensive research.

TOPIC QUESTION

%e normative policy question (your “should” 
question) should appear as the title of your paper 
and should be clearly stated in the introduction 
to Submission Two. You may !nd that you will 
need to modify your “should” question, for, in 
each successive stage of your research and writ-
ing, you will learn more about your controversy. 
%roughout the composition of Submission 
Two, you must remain neutral and avoid using 
any emotional and biased language. You will 
support a stance in Submission %ree only a#er 
objectively considering all aspects of the contro-
versy presented in Submission Two.

INTRODUCTION

Begin by writing an interesting opening 
paragraph (or two if necessary) that acquaints 
your reader with the controversy. You might use 
a relevant anecdote or a hypothetical scenario 
that demonstrates the focus of your topic, but 
make sure to do so in neutral terms rather than 
se"ing up one of the two sides as the be"er 
one. You should brie$y discuss the overall 
controversy and the main positions of both sides, 
but do not go into detail about stakeholders, 
issues, or arguments here. Save that discussion 
for the Presentation of Cases, which follows the 
Background/History section. Some instructors 
will require you to include your research question 
at the end of this introduction. 
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IDENTIFICATION AND SCOPE OF UNDERLYING SOCIAL PROBLEMS

It is in this crucial section of your paper that you identify the signi!cance of the underlying social 
problem(s) for your controversial public policy, not for you, the neutral researcher, but for the vari-
ous stakeholders involved.  %is section establishes the “exigence” or urgency of your topic, explain-
ing why readers should care about it. Why are the stakeholders involved in this controversy con-
cerned about it?  In particular, how do stakeholders believe the social problem a&ects society now 
and in the future? In answering these questions you should document with a statistic or two the 
most central social problems the stakeholders are a"empting to solve, albeit in their di&erent ways. 

Remember that you need to identify the social problems from both sides’ perspectives using 
unbiased language, since some debates have shared social problems but some do not. To avoid 
seeming to take a side, use a"ributive phrases like, “According to proponents,” so that the claims 
do not seem to be your own. While the opposing sides may have completely di&erent under-
standings of the social problems involved, it is your job to remain objective and analytical.  

CONCEPTUAL DEFINITIONS AND EXPLANATIONS 

Each topic will have special terminology that you need to identify and de!ne to help the reader 
gain a clear understanding of the debate. Let us assume, for example, that your topic question is, 
“Should the government regulate the use of electroconvulsive therapy (ECT) on psychiatric pa-
tients?” It is important that you explain how you will use certain complex terms in your paper. For 
example, you will need to discuss speci!cally what government means for your particular topic; 
does that mean federal, state, or local government? Also, what is the precise de!nition of ECT? 
How does it work? Any policies related to the debate should be de!ned. %e type of psychiatric 
patient would also need to be stipulated, which may mean identifying and de!ning types of psy-
chiatric disorders that might be treated with ECT, as well as identifying the varying levels of se-
verity of the disorder. Most psychiatric disorders are fully de!ned in the Diagnostic and Statistical 
Manual for Psychiatry; therefore, you would need to identify that source as the standard in diag-
nosing psychiatric disorders. You would also need to de!ne any specialized terminology, tech-
nical language, or abbreviations with which the reader may be unfamiliar. If the topic relates to 
government oversight or regulation, you should explain what agencies oversee the procedure or 
industry in question. Subsequent de!nitions may also be woven into the body of the paper.

LIMITS FOR THE PROJECT

Because the Capstone project is narrow and deep, rather than broad, in scope, you should 
explain to the reader the limitations, depth, and breadth of your topic as well as what, pre-
cisely, you intend to cover. You will also need to explain why you are placing these limita-
tions on your research. For example, you have chosen the topic, “Should corporal punish-
ment be applied in American schools?” During your research you have discovered the nature 
of private schools, where parents can remove their children if they are uncomfortable with 
the discipline policies, is very di&erent from that of public schools, which are supported by 
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American tax dollars, open to everyone, and the only schooling option available for most 
Americans. %erefore, you decide to limit the scope of your research to public schools only. 
Speci!city of this nature is crucial in establishing and maintaining the overall focus and di-
rection of your paper. As you can see, your thesis question and scope are intricately linked. 

Sample “Introduction”:
NOTE: the following sections include excerpts from an actual sample paper provided by a past stu-
dent. While the sample paper scored highly, it is not perfect in all respects. Use it only as a model. 
Your own paper and Works Cited requires double-spacing throughout, as speci!ed in MLA format. 

Should the EPA Regulate Greenhouse Gas Emissions with the Cross-State Air Pollution Rule?

When the Environmental Protection Agency announced in July of this year that 27 states would 
have to start lowering sulfur dioxide and nitrogen oxide emissions by January of next year, several energy 
industry groups voiced their displeasure, while many environmental groups rejoiced. %e Cross-State 
Air Pollution Rule, as the EPA called this new policy, inadvertently pits the environment against the 
economy, according to the energy industry groups opposed to it. %ey believe the rule could wipe out 
jobs and threaten electrical generation. But to environmental groups like the EPA itself, the rule could 
clean up the air and produce healthier Americans. As a result of these con$icting arguments, a question 
arises: Should the EPA regulate greenhouse gas emissions with the Cross-State Air Pollution Rule? 

One of the social problems the EPA is a"empting to eradicate with the new rule is the poor health 
and premature death of thousands of Americans due to air pollution. In its explanation of the rule, 
the EPA stated that the policy would prevent 400,000 cases of aggravated asthma annually, as well as 
19,000 cases of acute bronchitis, by the year 2014 (“Health Bene!ts” 4). In addition, by lowering the 
amount of air pollution from sulfur dioxide and nitrogen oxide emissions, it could lower coal plants’ 
contribution to climate change, which causes altered weather pa"erns and rising sea levels (Air Quality 
36). Because air pollution a&ects so many people and other living organisms, the EPA deems the rule 
necessary, despite the price tag that some power plant companies claim is a"ached to implementing 
the rule’s mandates.

But the EPA’s solution to this social problem of air pollution creates another social problem for 
many people in the energy industry: job loss. One study done for the coal industry concluded that 
the Cross-State Air Pollution Rule, if implemented as currently wri"en, could cost the energy industry 
more than 1.4 million job-years (“Proposed” 4). %is study, for the American Coalition for Clean Coal 
Electricity, noted that some power plants will be unable to lower sulfur dioxide and nitrogen oxide 
levels at the EPA’s mandated rates. As a result, the study argued that these plants may have to close 
or run at a reduced capacity—lessening the need for certain jobs. With a high unemployment rate 
and an economic recession, the ACCCE and other industry groups believe the country cannot a&ord 
such stringent regulations on greenhouse gas emissions. 

%ere are other stakeholders on either side of the issue besides the EPA and the ACCCE. Many 
environmental and liberal advocacy groups have aligned with the EPA because they value human 
rights and preserving the environment, both of which they believe the new air pollution rule protects. 
%ese groups include the Center for American Progress, the Political Economy Research Institute, 
and the U.S. Climate Action Network. On the opposing side are grid operators and utility companies, 
such as the North American Electric Reliability Corporation, and lobbyist groups for the energy 
industry like the Edison Electric Institute. %ese stakeholders value self-regulation and a free market, 
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as well as cost-e(ciency. Consequently, they believe the EPA should not regulate power plants and 
their emissions. 

Understanding stakeholder arguments is imperative to determining whether the EPA should have 
implemented the air pollution rule. To grasp some of these arguments, some background information 
is necessary, including basic familiarity with these concepts: scrubbers, national ambient air quality 
standards, greenhouse gases, and a cap-and-trade system. %e !rst term, scrubber—or, as scientists 
call it, $ue-gas desulfurization—describes the technology used to remove sulfur dioxide from power 
plant exhaust. According to a study by the Bipartisan Policy Center, this technology is expensive, 
but more than half of all coal-!red plants have scrubbers installed in some form (Macedonia et al. 
14). %ree of these plants near the Grand Canyon were retro!"ed with scrubbers in the late 1990s. 
Another study, published in the Journal of the Air and Waste Management Association, noted that 
these scrubbers decreased sulfur dioxide emissions by 90 percent—making them, according to the 
authors of the study, “bene!cial” for the power plants to have (Eatough et al. 1675). 

%e second term, national ambient air quality standards (NAAQS), describes a plan of action 
to eliminate or lessen air pollutants the EPA deems endangering to American health: sulfur dioxide, 
particulate ma"er (dust), carbon monoxide, ozone, nitrogen oxide, and lead. %is plan of action is 
o#en a policy, like the Cross-State Air Pollution Rule, that the EPA establishes and the states must 
enforce (Moren 528).

Many of the pollutants that the NAAQS must do away with, along with carbon dioxide, are 
greenhouse gases, another term to know. %ese gases are released into the atmosphere from the 
burning of fossil fuels and “trap heat from the sun near the planet’s surface” ( Javidkia et al. 813). %is 
heat-trapping characteristic of gases such as sulfur dioxide, nitrogen oxide, and ozone is known as the 
greenhouse e&ect, a natural phenomenon that warms the earth for habitation—but is not as normal 
if the gases come from power plants, according to scientists. With so much fossil-fuel burning in the 
past century, scientists say, less heat is escaping from the Earth’s atmosphere and causing global climate 
change (813).

%e !nal term, cap-and-trade, is a system that the EPA has used in the past to reduce greenhouse gas 
emissions but that the U.S. Congress has not been able to establish as a law (Hulse and Herszenhorn). 
%ese programs existed !rst in 1999 in the northeast before expanding through much of the Midwest 
and southeast in 2003 as part of the Nitrogen Oxides Trading Budget (Linn 2). In this system, which 
“substantially increased the cost of generating electricity for coal plants,” as the energy sector has noted, 
power plant companies receive permits that allow them to emit a certain amount of polluting gases 
a year (2). %ese companies can use or trade them with other companies (1). %is kind of trading 
program will be used to enforce the cross-state rule, according to the EPA. 

For reasons of space and relevance, this paper will not examine the related issues of alternate 
energy sources, greenhouse gases other than sulfur dioxide and nitrogen oxide, and the bene!ts or 
disadvantages of other environmental policies from the EPA. While related, alternate energy sources 
are not pertinent to this paper because it is focused in part on the e&ect of the new air pollution policy 
on coal power plants, not on any other energy source. Likewise, greenhouse gases other than sulfur 
dioxide and nitrogen oxide are not relevant to this paper, as these two alone are the ones being regulated 
by the new air pollution rule. %is paper will also not discuss the merits of other EPA regulations, since 
they apply to other environmental issues like water quality and fuel economy for vehicles. Some of 
them will be mentioned, however, for the purposes of background and context. 
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BACKGROUND AND HISTORY OF THE CONTROVERSY

Next you will need to transition into a history of your topic. While this section should generally 
be organized chronologically, it is not simply a list of important dates. Instead, you should narrate, 
explaining what events happened and why they were signi!cant. %is section should be a history 
of the controversy. For example, a project investigating if corporations should monitor employee 
e-mail would provide background on when this practice began, and on other, earlier forms of 
corporate surveillance of employees and laws protecting workers’ privacy. It would not give a 
detailed history of e-mail in the workplace. 

Depending on the subject, the temporal span of the historical narrative will vary from one student 
paper to another. If your topic revolves around e-mail surveillance, your history section might fo-
cus primarily on events of the past twenty years. However, if your topic concerns juveniles being 
tried and incarcerated as adults, your history may extend as far back as a few hundred years. If your 
controversy dates back more than a few decades, be sure to summarize the highlights as succinctly 
as possible before narrating the controversy’s more immediate history. 

No ma"er what their temporal scope, all papers should explain the origins of the controversy 
and bring the reader up to date on recent events. As a rule, the farther back in history an event 
lies, the less detail you should provide on it. In essence, the history section provides whatever 
background information the reader requires to understand the current situation. Yet, remember 
that the Capstone Course is not primarily a history project. Give enough information to put the 
problems you are investigating in context, but no more. A minimum of three pages is needed for 
the history of the controversy; a maximum of six pages is typical. You also need to make sure to 
use a variety of sources in this section. Do not rely on one overview of the history of your contro-
versy because you need to represent multiple perspectives on how and why events transpired as 
they did and the e&ects they had on the direction of the controversy. You may wish to address the 
following questions as a checklist for thoroughness: 

^ Where, when, and how did the controversy originate? 
^ Who were the initial stakeholders to the controversy? 
^ How has the controversy developed over time? 
^ What are the most signi!cant milestones in terms of laws, events, court cases, and changing social   

 conditions? 
^ What is the current state of the controversy, and what events brought it into public debate today?

Sample “Background/History” taken from past student work:
Providing history and background to the issues and arguments discussed in-depth later in this paper 

is crucial to understanding them. Environmental issues like air pollution did not enter the forefront of 
the public consciousness until the 1960s and 70s, when the federal government began to take over 
environmental policy that had been, “for nearly the !rst 200 years of the United States’ existence, 
the domain of local and state governments” (Lindstrom xxi). At this time, the public and politicians 
alike developed concern over “the balancing of industrial growth and environmental preservation and 
conservation” (xxxi). %is concern resulted partly from the book Silent Spring, by biologist Rachel 
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Carson, which warned that chemical weed killers and insecticides were harming the environment and 
human health (Kevles 85). It also resulted from two environmental disasters in 1969: two oil spills o& of 
the coast of California and a river outside of Cleveland, Ohio, that oil and other pollutants in the water 
set ablaze (Lindstrom xxxii). Consequently, in 1970 Republican President Richard Nixon created the 
Environmental Protection Agency, the main federal agency that regulates and protects the environment 
by establishing policies to improve the quality of air, water, and land in the U.S. (Collin 1). In addition, 
Nixon signed into law the Clean Air Act and the Clean Water Act that at the time “few people … could 
argue against” because of the dirty air, the dead rivers, and the layers of dust on automobiles (Trzupek 
2). With these policies and an agency that established national standards rather than state-level acts, the 
“Environmental Decade,” as Nixon dubbed the 70s, began, heralding a movement still ongoing today 
(Lindstrom xxi). 

Once the Clean Air and Water Acts were launched, the states were in charge of enforcing the 
national ambient air quality standards (outlined in the de!nition section of this paper) for each pollutant 
through state implementation plans. %ese federal acts are considered by environmentalists and other 
groups to have been “the greatest factor” in considerably lowering pollution emissions (Lindstrom 
xxxiv). But many of the states did not meet the NAAAQS by 1975, the deadline the Clean Air Act set, 
so in 1978 the EPA amended the act to set new deadlines for the states to meet (Collin 16). %e agency 
further amended the acts in 1990 to address problems it had not adequately considered before then: 
acid rain, ground-level ozone, stratospheric ozone depletion, and air toxins (17). An addition to the acts 
was the Acid Rain Program, which sought to lower sulfur dioxide and nitrogen oxide emission levels 
(the greenhouse gases that the Cross-State Air Pollution Rule, the topic of this paper, will regulate) 
through a cap-and-trade system (Moren 530). %e government and environmental groups considered 
this program successful for reducing the harmful environmental e&ects of acid rain; the energy sector 
also commended it for “reducing the economic costs of regulatory compliance” (531). 

EPA administrators a"ributed this overall success to the freedom the program provided to each 
power plant operator, who could decide how to comply with the emissions cap with li"le government 
involvement. Each plant could either use its permits to release sulfur dioxide into the air, buy more 
permits to increase the amount of sulfur dioxide released, or sell its permits and reduce emissions 
by investing in scrubbers. Moreover, the plant’s annual sulfur dioxide emissions could not surpass its 
permits, which only the EPA could create based on emission rates and prior level of fuel use (Moren 
530). %is government program was just one of several that the EPA created to reverse the negative 
e&ects of years of industry on the environment (531). 

By this point, however, environmental policy had lost political popularity, starting with Republican 
President Ronald Reagan, whose 1981 administration deemed these policies too costly and installed 
conservative o(cials into the positions of administrator of the EPA and director of the Department 
of the Interior, thereby reversing much of the e&orts the agency had made in the 70s. %ough these 
o(cials were forced to resign only two years into their positions, they nonetheless set into motion 
two opposing e&ects as a result of their in$uence: the increased use of the argument “that economic 
costs could trump environmental policymaking,” as well as a marked division between environmental 
groups and workers, businesses, and industries as a whole whose interests Reagan aimed to protect in 
blocking environmental reform (Lindstrom xxxiii). Because such reform, o#en relying on government 
regulation of industry, did not threaten the jobs of many of the white and middle-class Americans 
campaigning for the reform, a division was sparked between them and the workers who did have to 
worry about the loss of their jobs—the same division that exists today (Kevles 86). 

%roughout the 1990s, however, with the 1988 election of a more environmentally sympathetic 
Republican President George H.W. Bush (who signed the revised 1990 Clean Air and Water Acts) 
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and the 1991 election of Democratic President Bill Clinton, there was a distinct shi# “back to a 
conservation focus within environmental policy” (Lindstrom xxxiv). Under Clinton in particular, 
the EPA was able to disregard the protests from the energy industry and continued to pass sweeping 
pollution policies: the end of sewage dumping into the ocean in 1992, the regulation of petroleum 
re!neries in 1995, and the phase-out of leaded gasoline in 1996 (Collin 331, 340, 341). %e same year 
that the EPA required re!neries to install pollution control technology, the agency also expanded the 
acid rain trading program to include “all industrial fossil fuel-burning sources” and not just coal-!red 
power plants (340). %e agency justi!ed this change by pointing out that so far, this emissions trading 
had saved the industry and consumers $2 billion per year. And it argued that the 1990 Clean Air Act 
amendment goals of reducing 1980 sulfur dioxide emission 50 percent by 2010 required a 10 million-
ton yearly decrease—meaning that the EPA believed the expanded program was necessary (341). 

%is program underwent more changes in 2005, when it branched into two separate ones with 
the EPA’s creation of the Clean Air Transport Rule. Its constant incarnations resulted from the states’ 
continual failure to reach their NAAQS for the sulfur dioxide and nitrogen oxide pollutants—which, 
according to the EPA, kept happening because air pollution dri#s from one state to another (Moren 
536). %is pollution, in the form of ground-level ozone or smog, “literally cook[s] in the sky” and 
travels indiscriminately across county and states lines, at the mercy of the wind (Collin 17). To !x 
this problem, the EPA mandated 27 states to participate, again, in a cap-and-trade program for 
sulfur dioxide and nitrogen oxide reductions. Most of these 27 states, involved in a 1996 program 
focused on lowering nitrogen oxide particles, had violated a provision of the amended 1990 Clean 
Air Act. Known as the Good Neighbor Rule, this provision required the states to eliminate emissions 
signi!cantly contributing to dirty air in other states downwind from them. Since 27 states had not, 
they faced gradual deadlines, with the !rst phase of reductions not starting until 2009 for nitrogen 
oxide emissions and 2010 for sulfur dioxide emissions (Moren 536). By this point, however, the states 
and the electric companies were starting to !ght back—and winning court challenges.

%e EPA had not previously clashed in the judicial system over greenhouse gas limits. %en, 
North Carolina, along with several utility companies and a city in Texas, challenged the interstate 
rule with the chief argument that it did not guarantee a decrease in the pollution emissions traveling 
to downwind states (Moren 538). In the end, in the case North Carolina v. EPA the D.C. circuit of 
the United States Court of Appeals found for the plainti&s, ruling that the Clean Air Interstate Rule 
would not e&ectively stop air pollution from traveling state to state. In fact, the D.C. Circuit noted, 
the rule was so “fundamentally $awed” that “no amount of tinkering” could make it suitable (539). 
%is dismissal of the !rst policy to regulate greenhouse gas movement was the catalyst that sparked 
the EPA’s determination to create an interstate air pollution policy that worked—the Cross-State Air 
Pollution Rule, established earlier this year. Some Democratic members of Congress, however, did not 
believe the EPA could not pass an e&ective rule amid the EPA’s sliding popularity during Republican 
President George W. Bush’s second term. %ough these legislators tried to pass pollution-regulating 
laws of their own in 2008 and 2009, none have been successful (541).

In addition to the cross-state rule, there are other policies combating air pollution that states have 
created. Among these are cap-in-trade systems in three regions in the United States. One, the Regional 
Greenhouse Gas Initiative, has been in place along the East Coast since 2009; the others—the Western 
Climate Initiative and the Midwestern Greenhouse Gas Accord—are works-in-progress (Trzupek 
37). Plus, the EPA has established other policies that deal with lowering harmful pollutants, such as 
the new Corporate Average Fuel Economy for vehicle emissions (38). %ese policies occurred once 
Democrat Barack Obama became president in 2009 and welcomed environmental reform, clearing 
the way for the House of Representatives to pass the American Clean Energy and Security Act of 2009 
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“with li"le Republican support” (Lindstrom xxxv). By passing this bill, House legislators intended to 
“cut carbon emissions by 17 percent from 2005 levels by 2020 and by over 80 percent by 2050” (xxxv). 
However, the bill died in the Senate as one of several environmental policies increasingly under siege by 
Republicans—among them the Cross-State Air Pollution Rule, as this paper will later discuss.

PRESENTATION OF CASES

In this section you lay out the heart of the debate as informed by your research. In presenting the cases, 
you will need to use the same terminology you used in completing your Foundation Research Outline 
for Submission One. %erefore, you should review the de!nitions provided in the previous section of 
this handbook before beginning. However, while Submission One touched on the concepts of po-
sitions, speci!c and general stakeholders, issues, arguments, and plans brie$y and in outline form, in 
Submission Two you will much more thoroughly explain how these concepts play out within your 
controversy. Additionally, you will be adding an emphasis on evidence, explaining how each side sup-
ports their arguments. In presenting such a detailed synopsis of your controversy you will be relying 
heavily on your research, including both the sources you identi!ed in Submission One and new schol-
arly sources you have since discovered. %e following provides details on the speci!cs of what should 
be covered in your presentation of cases.

ORGANIZING THE PRESENTATION OF CASES 

Although there is a particular order for the di&erent elements of Submission Two (introduction, histo-
ry/background, presentation of cases), within the Presentation of Cases section, you have some discre-
tion of how to organize the material. Capstone instructors typically o&er two options for organization 
styles—vertical and horizontal. Vertical organization is when you walk your reader through one side’s 
position, general and speci!c stakeholders, issues, arguments, evidence, and plans/actions and then 
turn to the second side. Horizontal organization is when you go back and forth between the two sides 
for each stage or some of the stages of this section of the paper. %e student paper presented in this sec-
tion is organized horizontally. Either option will work, but make sure the organization of the arguments 
and evidence is organized around the issues you identify, NOT around the di&erent stakeholders you 
identify, which should be introduced before the presentation of the issues, arguments, and evidence. 

POSITIONS, STAKEHOLDERS, AND SIDES TO THE CONTROVERSY 

You will need to begin this section by clearly identifying at least two positions to the controversy you 
are investigating. Remember, another way to think of this is as identifying the various major respons-
es to your thesis question. If your question is “Should the federal government fund research projects 
using new lines of embryonic stem cells?” your focus should be on two positions: those who answer 
“yes” to the question and those who respond “no.” In the Presentation of Cases section of your paper, 
you will clearly identify the major sides to the debate and the positions associated with them.

Once you have identi!ed the major sides and positions, you will next need to explain exactly who is 
participating in the debate by discussing the general and speci!c stakeholders. General stakeholders 
are the broadly de!ned type of individuals or groups involved in the controversy. As you discuss 



THE CAPSTONE HANDBOOK

49

general stakeholders, be sure to be a speci!c as possible, using quali!ers as discussed in the “Capstone 
Vocabulary” section of this handbook under “Stakeholders.” For instance, in the debate over same-
sex marriage equality, general stakeholders opposed to legalizing same-sex marriage include most re-
ligious conservatives, many Republicans, some friends and families of LGBTQ individuals, and few 
LGBTQ individuals. A#er identifying and qualifying the general stakeholders, identify the speci!c 
stakeholders leading the charge on each side of the controversy. To add dimension and credibility 
to your paper, provide any relevant details about the stakeholders that demonstrate their credibility. 
Remember that people that the controversy merely a&ects are not stakeholders unless they are active 
in the debate.

Sample “Positions, Stakeholders, and Sides to the Controversy” 
NOTE 
Only one side is discussed here. %e complete Submission Two will present stakeholders cases 
for each sides.)

Now that this paper has covered the history of the issues and arguments about the cross-state 
rule, it will go into more detail about the issues and arguments by !rst outlining the stakeholders 
supporting the cross-state rule. %ese groups include the EPA, as well as liberal advocacy groups such 
as the Center for American Progress. %is think tank backs policies that promote progressives values, 
like human rights and freedoms and consumer protection. Just like the Political Economy Research 
Institute, a research organization a(liated with the University of Massachuse"s-Amherst, the center 
has refuted claims from the energy industry stating that jobs will vanish due to the cross-state rule. 
In addition, many environmental groups and think tanks claiming bipartisanship have released 
studies with results favoring the rule. One such think tank, the Bipartisan Policy Center, founded by 
two former Democratic and two former Republican senators, found that the rule will not knock out 
enough power in the states to earn the ire of grid operators in Texas and the northeast. %ese kinds of 
research institutes value political parties working together to form policies on issues like healthcare, 
energy, and homeland security. And environmental groups compiling research from these think 
tanks to draw similar conclusions are the Environmental Defense Fund and the U.S. Climate Action 
Network. %ese groups value environmental stewardship and sustainability, so they typically applaud 
policies the EPA establishes. One last group on the EPA’s side are the Democrats in the House of 
Representatives and the Senate, who have tried to vote against legislation postponing the cross-state 
rule and other environmental policies. All of the values listed in this paragraph are, for the most part, 
liberal—meaning many of these proponents, with the exception of the Bipartisan Policy Center, lean 
to the le# politically.

ISSUES, ARGUMENTS, AND EVIDENCE 

A#er identifying each side’s overreaching position and the stakeholders who make up each side, 
you are ready to move on to discussing the issues each side is arguing about, the speci!c argu-
ments each side makes for and against the policy concerning each issue, and !nally the evidence 
the sides use to support their claims. As you do so, you will be expanding on the points you 
touched on in your Foundational Research Outline but explaining them in more detail and add-
ing and discussing evidence in detail. 
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%is section of the Capstone Project is particularly signi!cant because it lays the foundation for 
both the critical analysis of arguments and evidence in Submission %ree and your own position 
on the controversy, which you will discuss tentatively in Submission %ree and will revise for the 
Final Submission. A strong Submission Two will spend multiple paragraphs presenting and explain-
ing the arguments and evidence related to each issue being debated. Precedents, examples, statistics, 
case studies, scholarly analysis, legal precedents, and other types of evidence supporting each side 
need to be included in detail. %e goal here is to provide whatever evidence you as the researcher 
can !nd and to demonstrate how the evidence is used to support their arguments related to each 
of the issues (three minimum) you identify. Be sure to review the “Argumentation” section of this 
handbook for more information on recognizing and understanding arguments and evidence.

Sample “Issues, Arguments, and Evidence”:
%e !rst argument these stakeholders make for the Cross-State Air Pollution Rule (and, in fact, the 

very reason the rule was created) is human health: the lower the levels of air pollution, the lower the rates 
of respiratory illnesses, according to the Environmental Protection Agency. %e agency asserts that the 
rule, which goes into e&ect January 2012, can prevent thousands of premature deaths from respiratory 
diseases by limiting exposure to the chemical compounds of sulfur dioxide and nitrogen oxide. %ese 
chemical compounds, the EPA’s report states, can be dangerous to human health because they react 
with other compounds in the air to form small particles (“Health Bene!ts” 3). %ese particles, as another 
report from a group of chemical engineers corroborates, are so miniscule that they can “bypass the 
body’s natural defenses and penetrate some of the most fragile parts of the lung,” causing or worsening 
respiratory diseases such as emphysema ( Javidkia et al. 814). And high concentrations of sulfur dioxide 
in particular can cause bronchial asthma, according to a report from a group of chemists (Valavanidis 
et al. 342). %e report from the chemical engineers also cited two studies from the American Cancer 
Society that linked long-term exposure to these particles to premature death, as well as heart failure and 
cardiac arrest. But with the cross-state rule, which intends to reduce current sulfur dioxide emissions 
yearly by 62 percent and current nitrogen oxide emissions yearly by 11 percent, the EPA believes that 
13,000 to 40,000 deaths and 15,000 non-fatal heart a"acks will be averted (“Projected SO2” 250; 
“Health Bene!ts” 4). Additionally, the EPA believes 19,000 cases of bronchitis and 400,000 cases of 
asthma will be avoided, 1.8 days of missed school or work will be reclaimed, and 18,300 hospital and 
emergency room visits will not occur (4). Because of this healthy public, the EPA further believes that 
the rule will save billions of dollars, especially in Pennsylvania and Michigan, two of the more heavily 
polluted states. %e rule may also cost the energy industry up to $800 million yearly by 2014, the year 
when the rule states that the 27 a&ected states must lower 71 percent of 2005 sulfur dioxide levels and 
52 percent of 2005 nitrogen oxide levels. However, the EPA argues that it will, in the end, “yield bene!ts 
in 2014 of $120 billion to $280 billion” —far outweighing, according to the agency, the price of 
implementation (2). 

Another argument stakeholders make in favor of the Cross-State Air Pollution rule is that it can 
prevent some of the e&ects of climate change by limiting the amount of chemical compounds that 
can form greenhouse gases. A U.S. Department of Energy analysis determined that these limits are 
necessary because the demand for electrical power will only go up over time, increasing greenhouse 
gas totals. %e analysis noted that this demand for energy may increase 40 percent over the next 
20 years, and much of it can be alleviated by the burning of fossil fuels, the prime producers of 
greenhouse gases and thus climate change (Air Quality 29). Notably, the main greenhouse gas, the 
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one that scientists say contributes the most to climate change, is carbon dioxide—which the cross-
state rule is not regulating. One recently published study in Nature, however, concluded that reducing 
emissions from gases other than carbon dioxide is still “a relatively quick way of contributing” to 
the goal of mitigating the “warming in$uence of greenhouse gases” (Montzka et al. 43). One such 
non-carbon dioxide gas, as stated by the study, is nitrogen oxide. Scientists believe that if the levels 
of this compound can decrease, then the levels of other greenhouse gases, such as methane, can also 
decrease because of how highly reactive nitrogen oxide is. %erefore, the study noted, the less of it 
that exists to react with other compounds, the less the other compounds will form greenhouse gases 
(47). Moreover, because of nitrogen oxide’s relationship to carbon dioxide, the study concluded that 
tempering nitrogen oxide’s numbers could also result in an atmosphere more capable of sequestering 
carbon, which would slow down warming caused by climate change. %is warming, scientists have 
found, has already caused a loss of glacier ice, an accelerated rise of sea levels, and longer and more 
intense heat waves. All of these e&ects, as well as many more, could grow worse over time, according 
to the scientists studying climate change (Hidden Costs 261). As a result, environmental groups and 
other proponents of the cross-state rule support it.

A !nal argument that proponents give for this rule is that it could create thousands of jobs, 
according to a study by the Political Economy Research Institute (PERI), a stakeholder. In the study, 
PERI stated that these jobs could arrive if power plant companies decide to follow the requirements 
of the rule and lower their greenhouse gas emissions, as lowering emissions requires one of three 
options. PERI postulated that these options include installing pollution controls, like scrubbers, to 
limit pollution, pursuing cleaner types of energy that do not require pollution caps, or shu"ing down 
older plants that expel too much pollution and cost too much to retro!t with controls (Heintz et al. 
2) Two of these options could create enough jobs to o&set the other option that loses them, PERI 
concluded (12). %e institute, in the study, examined the costs of the cross-state rule and another 
proposed earlier this year, the Mercury and Air Toxics Standards, that will regulate mercury, arsenic, 
and acid gases (1). And what it ultimately argued is that the power sector, between 2010 and 2015, 
may invest nearly $200 billion to make changes to its power plants—almost $94 billion on scrubbers 
and other technology and more than $100 billion on producing new generation capacity totaling 
68,000 megawa"s (2). As such, PERI stated that the industry could require manpower, an estimated 
1.46 million jobs (or about 291, 577 year-round jobs for each of the !ve years of employment) for 
engineers, project managers, electricians, pipe!"ers, iron workers, boilermakers and millwrights. In 
the study, PERI also analyzed each state’s spending on pollution controls and new types of energy and 
suggested that the more a state spends on these, the more jobs will be available in that state to install 
and maintain the controls and build wind turbines, solar panels, and natural gas pipelines (14). So the 
institute ultimately determined that the cross-state rule could present jobs for many people in states 
like Illinois, Virginia, Tennessee, North Carolina, and Ohio. 

PLANS/ACTIONS

Finally, in presenting the cases you will need to identify each side’s plans, or forms of activism. What 
is each side doing to ensure their position is adopted? Look for concrete actions the sides are plan-
ning or currently carrying out, and be speci!c! If the stakeholders are producing an educational or 
media campaign to inform constituents about their position on the controversy, provide the name of 
the program and describe how it is reaching the general public, or if stakeholders are protesting, de-
scribe what form the protest takes. For instance, in the debate over defunding Planned Parenthood, 
proponents of defunding Planned Parenthood have a media campaign and website called “Expose 
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Planned Parenthood,” while opponents of defunding Planned Parenthood and other threats to 
women’s reproductive services have held “War on Women” rallies.

Sample “Plans/Actions”
Because of these and other arguments in favor of it, supporters of the Cross-State Air Pollution Rule 

have plans of action to ensure that it remains a policy in the future. In particular, they have relied on the 
media to express the bene!ts of the rule. For example, environmental groups like the Environmental 
Defense Fund have sent out press releases to news outlets. %ey have also used the opinion section of 
newspapers like the Austin American-Statesman to advance their views. One column that appeared in 
the October 7 issue of the American-Statesman was by Jim Marston, regional director of the EDF. In it, 
Marston noted that most utilities across the country have no problems complying with the cross-state 
rule, except for two in Texas that, along with Texas legislators, he wryly stated “are doing their best to 
campaign for Best Picture” in the months-away Academy Awards (Marston). His column re$ects what 
the EDF and other proponents wish to do: gain more supporters so that the rule is e&ective and enforced.

POSSIBLE APPENDICES

Some instructors require students to submit the policy being debated as an appendix. For those 
that do, the purpose of this appendix is to provide your reader with the concrete details of laws, 
regulations, and other information pertinent to your controversy. Appendices generally contain in-
formation that is too long for you to quote within your paper, but which your reader may want to 
reference, such as charts, laws, and maps. All appendices should appear before the Works Cited list 
and should be included in the consecutive page numbering of your paper. However, they do not 
count towards the required page length total. At the top of the page, centered, type Appendix A (or 
B, C, etc.). Follow this a line below with a subtitle that indicates the content of the appendix. 

Example
Appendix A

Texas Penal Code, Title 5: O&ences Against the Person

Chapter 19. Criminal Homicide . . . 
Remember, your appendices are a part of your paper and should be forma"ed as such. Xerox copies 
or printouts from other sources are not acceptable. Be sure to include only what material is pertinent 
to your controversy. For example, for a paper on capital punishment in Texas you would likely only 
need to include an excerpt, such as Section 19.03 of the Texas Penal Code, which concerns capital 
murder—not all of Chapter 19, which concerns all di&erent types of criminal homicide.

WORKS CITED

Submission Two, and all subsequent submissions, must be accompanied with a Works Cited list 
in accurate MLA format that lists a minimum of 25 authoritative sources (whether paraphrased 
or quoted) you have used and cited in your paper. See the “MLA Format” section of this hand-
book or the MLA Handbook for more on using and accurately citing outside sources. Works Cited 
requires double-spacing throughout, as speci!ed in MLA format. 
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WHEN YOU FINISH SUBMISSION TWO, YOU WILL HAVE CARRIED OUT ALL THE 
PREVIOUS CAPSTONE COURSE TASKS, AS WELL AS:

Clarify why a given topic is worth investigating.
De!ne key terms.
Identify the limits of the research project.
Present your research in a clear, thorough, and coherent manner.
Interpret the research data, i.e., tell what they mean rather than

 simply reproducing them.
Compose complete sentences free of basic punctuation and

 spelling errors.
Write uni!ed and coherent paragraphs.
Organize paragraphs in a logical, coherent sequence appropriate

 to the design of the project.
Maintain a professional style appropriate to a scholarly audience.
Employ standard MLA documentation and bibliographical forms.
Revise in response to feedback.
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In Submission %ree you will analyze both 
the critical thinking and the moral reasoning 

of each side. Although you are moving from re-
porting on your research to analyzing the argu-
ments and evidence, you still need to maintain 
the objective tone you began in Submission 
Two. In this submission, you will evaluate the 
strengths and weaknesses of each position, and 
analyze each side’s moral perspectives using 
neutral, unbiased language. Finally, once you 
have fully presented and analyzed the cases 
as objectively as possible and completed the 
moral reasoning analysis, Submission %ree 
will end with your tentative answer to the topic 
question, including your position on the spe-
ci!c policy, a presentation of the reasons be-
hind your stance, and your proposed solution. 

Submission %ree should be about six to eight 
pages. New sources are generally not required, 
but all sources used in Submissions Two and 
%ree should be properly cited both in the 
text and listed in the Works Cited. %ough 
Submission Two will not yet be added to 
Submission %ree you should submit your 
graded copy of Submission Two to your in-
structor when you turn in Submission %ree. 
Also, as you write, keep in mind that the length 
of your !nal paper should not exceed 40 pages 
(not counting the appendices, Works Cited, or 
other supplementary material).

SUBMISSION THREE: 
ANALYSIS AND EVALUATION 

OF THE CONTROVERSY

SUBMISSION THREE 
REQUIREMENTS

Analysis of Argumentation: evaluate and 
weigh the competing arguments and evidence 
advanced by your stakeholders, clearly taking a 
side on each issue. 

Moral Reasoning Analysis: describe the val-
ues, obligations, consequences, and normative 
principles that underlie your stakeholders’ po-
sitions on each side. 

Tentative Position and Solution: present and 
argue for (tentatively, since you will test this 
solution in your !eld research interviews) your 
own position on the controversy and tentative 
solution to the problem. 

CRITICAL THINKING ANALYSIS AND 
EVALUATION OF ARGUMENTATION AND 
EVIDENCE

A vitally important component of your 
Capstone Course project is your analysis of the 
material that you have been researching. %ink 
of Submission Two as the trial stage where you 
presented each side’s case for their position 
on your controversy. Submission %ree is the 
jury stage, where you as a juror, answer the 
question “Which side has presented a stronger 
case and why?” In answering this question, you 
will need to review the issues, arguments, and 
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evidence you presented for each side in Submission Two and analyze in detail the strengths and 
weaknesses of each argument and its related evidence for each of the issues you have presented. 
Your job is to determine which side makes the most persuasive case for each issue and explain 
why. Your main task is not to consider each argument alone and in a vacuum, but as much as 
possible, to weigh the sides’ arguments against each other, clearly taking sides, and explaining 
why you took the side you did for each major argument discussed in Submission Two. Readers 
may not remember the particulars like you do, so you will want to remind your reader of the basic 
arguments, and explain clearly how you evaluate them. 

QUESTIONS TO USE TO ANALYZE ARGUMENTS

%ink of each major argument as a question you need to answer based on the case the stakehold-
ers presented: 
^ IS the cost of universal healthcare likely to rise?
^ ARE civil liberties violated unacceptably by this policy?
^ IS the number of uninsured children too high? 
^ IS the rate of complaints about police violence above national standards?

Did the side make their case on each argument persuasively, and support their argument with 
current, credible evidence? Or does the other side make an argument that outweighs the !rst 
one? Work through each issue on each side, comparing arguments where you can, though the 
sides do not always address each other’s arguments. If an argument seems strong, explain why. If 
it seems weak, explain that as well. 

QUESTIONS TO IDENTIFY WEAKNESSES IN ARGUMENTS

^Is the argument outweighed by an argument made by the other side? Explain how. Does it fail to address  
some real world consideration or counterargument raised by the other side? 

^ Is the argument supported, with valid, current, and authoritative evidence?
^ Is the argument powerful and persuasive to you in a way you can articulate, or do you !nd it weak in  

relevance, weak as a prediction, weak as an interpretation of evidence or events, or overly reliant on spin  
(that is, a stretch)? 

^ Is the argument fallacious or logically valid? %at is, is it relevant? Does it make false presumptions? 
Does  it rely, perhaps intentionally, on some ambiguity? Does it overly rely on emotion?

^ Is the argument deceptive in some other way, whether intentionally or unintentionally? 

TIPS FOR CRITICAL THINKING ANALYSIS

Ultimately, you need to decide which side’s arguments are more substantial, complete, current 
and unbiased, which are be"er supported by the evidence they cite, which seem more spin than 
substance, and which are be"er supported by credentialed experts and authoritative evidence. 
Note that emotion in itself does not invalidate an argument. Rather, you should consider whether 
emotions are appealed to in an unwarranted or manipulative way, or if the emotion conceals a lack 
of sound arguments or evidence. It is likely that both sides will have some “winning” arguments. 
%at is !ne—you only have to weigh these, not establish complete dominance for one side. In 
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fact, your ability to acknowledge the strength of arguments you disagree with is helpful in estab-
lishing your own authority as a fair-minded researcher and critic of your issue.

REVISION OF SUBMISSION TWO

In this process of analyzing arguments and evidence in this section of Submission %ree, you 
also might discover you ignored important arguments, so be ready to go back and rewrite or re-
move those sections of Submission Two that you now !nd extraneous or less important, or add 
other more powerful and relevant issues. %is is known as development, which happens through 
substantial revision, and through returning o#en to your dra#. You should preserve the old dra#, 
and start a new one using Save As so that you can see the development and decide what mate-
rial should go in the Final Submission. In your analysis of argumentation, make sure you review 
EACH major argument you discussed in Submission Two, and evaluate the evidence provided. 

BIAS AND NEUT"LITY

Even though you will now take a position, and decide which side’s arguments are stronger, you 
should still strive for objectivity. In weighing the arguments, it is likely that you know which side 
you prefer by now, but just for that reason, you will seem a more thoughtful and unbiased guide 
to the issue if you acknowledge that not every advantage will be on one side. Be brave—the best 
arguments are those that acknowledge (and address) their own weaknesses fairly and impartially. 
Even if you are passionate about your issue, your goal is not to WIN the debate (this almost nev-
er happens in social controversies), but to reasonably consider the positions and values of your 
stakeholders and decide which are more persuasive to you based on the evidence, arguments, and 
your own principles. %is in turn will make your !ndings more persuasive, so resist the impulse to 
join in the debate. Rather, though you are now taking sides, work through the arguments one by 
one as objectively as possible, making your decisions strictly on their merits. 

NOTE
In completing this section, you will also need to carefully read the “Argumentation” section of this 
handbook. It will give you objective criteria to use when evaluating the strengths and weaknesses 
of each side’s arguments and evidence.

Sample “Critical Analysis”:
Having completed the presentation of the arguments of supporters and opponents of the Cross-

State Air Pollution Rule, this paper will now analyze each issue to determine the strengths and 
weaknesses of each side’s arguments. One argument proponents make about the cross-state rule is 
that it will help to clean the air of harmful pollution from power plants and thus bene!t human health. 
An argument opponents make is that lowering these emissions so drastically, as they claim the cross-
state rule will do, could shut down too many power plants and lessen the amount of power available 
for the electric grids across the northeast, Midwest, and parts of the south. Proponents make a stronger 
case due in part to the comprehensive 408-page report the Environmental Protection Agency wrote 
about the environmental, economic, and social components and consequences of the cross-state rule. 
In this report, the EPA cited a total of 331 sources, ranging from other government agencies to studies 



THE CAPSTONE HANDBOOK

60

published in peer-reviewed scholarly articles, and 237 of these sources related to studies about the 
health and wildlife bene!ts of reducing greenhouse gas emissions from power plants—for instance, 
that breathing in sulfur dioxide can lead to respiratory illnesses and other health problems like heart 
a"acks. With such a high number of credible sources, proponents of the cross-state rule powerfully 
argue that air pollution contributes to health problems and that the rule will reduce these health 
problems by lowering air pollution. 

In contrast, the studies that opponents reference less capably prove their argument that the cross-
state rule would close down plants and cut down on electric power, in part because they cite fewer 
sources. %ese studies relied on analysis of the EPA’s report about the rule, news stories and press 
releases, and !lings with public utility commissions about which power plants “will or [are] set to close” 
(“EPA’s Latest Assault” 17). %ough the EPA’s report and the !lings with public utility commissions 
(which regulate the energy industry in each state and must have updated information on which power 
plants are active) are sound sources, at least one of the studies, from the Institute of Electric Research, 
comes across as biased in favor of li"le to no government regulation. %e institute called its study 
“EPA’s Latest Assault on Coal” and includes, below the title, quotes from President Barack Obama, 
saying about his “a"ack” on coal that “there’s more than one way to skin a cat.” As a result, the study 
loses its credibility as a reliable source about plant closures. %ough there may be plants shu"ing down 
in the future due to the cross-state rule, especially in Texas, opponents do not successfully prove the 
detrimental e&ects of these plants shu"ing down.

Both sides pose arguments about employment e&ects of the cross-state rule. Proponents of the 
cross-state rule claim that it could create almost 300,000 jobs in the energy sector; on the other 
hand, opponents claim that the rule could instead force about 1.4 million workers out of their jobs. 
Proponents again make the stronger case by presenting a more realistic and credible number of jobs 
gained, suggesting that the cross-state rule could indeed lead to job creation. Because the studies these 
stakeholders used to present their argument came to vastly di&erent conclusions, with a discrepancy of 
about one million jobs, looking at the logic of their arguments helps to determine which side is more 
accurate. Logically, opponents make no errors in reasoning, but they nonetheless rely on a fallacy to 
make their case: the presumption that shu"ing down power plants unable to comply with the cross-
state rule will lead to more than a million jobs lost. %is presumption, considered a false dilemma, 
does not consider other options—speci!cally that the rule may cause both job loss and creation, 
rather than simply one or the other. Job loss may occur because some power plants are projected 
to shut down from the high costs of compliance, as opponents claim. But job creation is also likely, 
proponents argue, because other plants are set to become retro!"ed with pollution controls to obey 
the rule, which will require manpower for construction, installation, and maintenance. In addition, the 
companies operating these plants may look into investing in other forms of energy production, such 
as more coal plants or wind, solar, and nuclear power. If they !nd these to be lucrative, they will again 
need workers to build and maintain the coal and nuclear plants, windmills, or solar panels. As a result, 
it is probable that more jobs will be created than lost, which is what proponents concluded in a study 
from the Political Economy Research Institute (PERI). In this study, PERI researchers compared how 
many workers may be laid o& from plant closures to how many workers may be hired from pollution 
control installation and maintenance, as well as the building of forms of energy, to conclude that 
291,577 year-round jobs can result. 

However, opponents make a less powerful argument with a study from the National Economic 
Research Associates because this study does not account for these job-creating factors. Instead, 
researchers from NE* presumed only that plant closures and thus a total of 1.4 million !rings would 
occur as a consequence of the cross-state rule. Moreover, their report does not re$ect how they came 
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to this number, with plenty of charts and graphs chronicling projections about jobs in the energy 
sector, as well as future electricity prices and demand, but no data that explains how they produced 
these projections. %is lack of transparency, coupled with its fallacy of presumption, suggests there are 
holes in the argument of the NE* study.

A !nal argument proponents make in favor of the cross-state rule is that it could help to mitigate 
the e&ects of climate change by lowering the emissions of sulfur dioxide and nitrogen oxide, two 
greenhouse gases that contribute to climate change. An argument opponents make against the cross-
state rule is that the cap-and-trade program it will implement to regulate the pollution caps of sulfur 
dioxide and nitrogen oxide may be $awed because it will not gradually phase in reductions as past 
trading programs have done. Again, proponents, through the use of plentiful scienti!c data, have made 
a stronger case and point out that the cross-state rule can diminish some of the harmful e&ects of 
climate change. One of the scienti!c articles these supporters of the rule reference comes from a peer-
reviewed science journal called Nature, and its bibliography at the end of the seven-page study lists 96 
other peer-reviewed articles that all have to do with climate change, greenhouse gas emissions, or both. 
%ese other articles and studies uphold not only the notion that climate change is a real phenomenon, 
but also that it is a result of greenhouse gas emissions such as the ones power plants release into the 
air—which, as the EPA study was able to show, the cross-state rule can curb with emissions limits. 

Opponents do not as successfully argue their case because the analysis they relied on makes a 
hasty generalization about the result of the EPA’s cap-and-trade system under the cross-state rule. %is 
analysis, wri"en by the director of the Environmental Energy Alliance of New York, calls the trading 
program $awed for not being set up as past trading programs were, like the one for the Acid Rain 
Program that gradually established pollution caps. However, the analysis fails to note that there have 
been only three other cap-and-trade systems implemented in the United States at the same scale as the 
one for the cross-state rule. %erefore, the claim that it cannot be just as e&ective, as the analysis says the 
others have been, is invalid. To be valid, more examples of fully implemented trading programs must 
exist so that analysts can determine with certainty that gradually set pollution caps are the only way 
to guarantee a successful trading system in the U.S. Another problem with this !nal argument against 
the cross-state rule is that the analysis making the argument contains an illogical statement about how 
past trading programs were more e&ective. As the analysis stated, past pollution caps “were calculated 
by determining an overall emission rate,” rather than by basing cap amounts on the emission rates of 
individual power plants (Caiazza). But because power plants release di&ering amounts of pollution 
based on the size and e(ciency of the plant and whether it has scrubbers, se"ing caps for each plant 
makes more sense than se"ing an overall cap for all plants. %ese fallacies suggest the opponents’ 
argument lacks credibility and accuracy.

MO"L REASONING: ANALYSIS OF ETHICAL PERSPECTIVES

Following your discussion of the logic and evidence the various stakeholders to your controversy pres-
ent in support of their positions, you will need to analyze the ethical components of the controversy. 
%e moral reasoning analysis is yet another crucial section to your paper because value con$icts are at 
the heart of all Capstone controversies. While people debating whether or not parents should be al-
lowed to withhold medical treatment for their children due to religious reasons may put forward logical 
reasoning and concrete evidence in support of their case, for many the controversy is most importantly 
about the less tangible values of personal responsibility, individual freedom, and the safety and health 
(both physical and mental) of children. In other words, the ethical component of the controversy may 
be as—or even more—important to the stakeholders involved as the logic and evidence. 
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MORAL REASONING CRITERIA

In this section you will need to consider the values, obligations, and possible consequences that 
motivate your stakeholders, and identify the normative principles that seem to guide them in taking 
that position. %e main point of this section is to explain how your stakeholders DIFFER in their 
moral reasoning, even if they use a similar word. One- or two-sentence considerations of these mat-
ters are insu(cient: this is not a list, but a prose discussion considering a complex moral dilemma, 
so DEVELOP your analyses for each side, and contrast them with those of the other side. Using the 
Moral Reasoning section of this Handbook will be vital to doing well on this part of the paper. 

VALUES

%e controversies you are studying are centered on a value con$ict. Your task in this section is not 
only to identify the key values at stake for stakeholders on each side of the debate, but also to explain 
how stakeholders rank those values and to analyze how these values relate to the overall controversy. 
For instance, if you were researching the question, “Should the U.S. Congress renew the Patriot Act?” 
the chief value for stakeholders in favor of the Patriot Act is national security. While the opponents 
of renewing the Patriot Act also value national security, they are most concerned with protecting 
civil liberties and freedom. A#er identifying and ranking the values, you then need to connect those 
values back to the arguments you presented and analyzed in the previous section.

OBLIGATIONS

In addition to analyzing the values for stakeholders on each side of the debate, you also need to 
determine the obligations that motivate your stakeholders. To whom in the controversy do they feel 
most obligated, and why? Remember, obligations in Ruggiero are social: they are not to things, or to 
values, but to particular people and groups. 

In the same way that you ranked the values of your stakeholders, you should determine which 
obligations are most important. For instance, in the debate over abortion, both sides feel obligated 
to the fetus, but in di&erent ways and with di&erent emphasis. For those on the Pro-Life side, they 
feel most obligated to the fetus; protecting the life of the unborn child is their ultimate goal. For 
those on the Pro-Choice side of the debate, they also feel obligated to the fetus and want to reduce 
the number of abortion, but their chief obligation is to the mother and to protecting her right to 
make a decision about her own body.

As was the case with values, stakeholders on both sides of the debate may share some obliga-
tions but interpret them in di&erent ways. For instance, in the debate over sex education, you have 
many stakeholders on both sides that come from the same groups of people. %ere are parents, 
teachers, administrators, and students, on both sides of the debate, so you must explain how the-
ses obligations relate to the arguments and evidence you presented in previous sections. Parents 
and teachers on both sides—those in favor of comprehensive sex education and those in favor 
of abstinence-only sex education—feel obligated to their children and students, but they have 
di&erent views on what those obligations mean in relation to the issues and arguments being 
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debated. Your task, again, is to analyze and explain how these obligations relate back to the issues 
and arguments being debated.

CONSEQUENCES

In this section, you need to analyze the possible outcomes as seen by each side of the debate. What 
consequences or outcomes do the stakeholders on each side seek to obtain or avoid, and why? 
Outcomes can be both narrow goals achieved by passing or not passing the policy, or ultimate 
ones, such as the kind of world a stakeholder envisions, which directly relates to their values and 
obligations. Avoid punishing stakeholders by taking their arguments to absurd extremes, howev-
er. For example, don’t assume environmentalists would restore the environment by dismantling 
civilization. %ough that might seem the “ultimate tendency” of some environmental arguments, 
that outcome will never be achieved, nor do rational stakeholders wish it. Such distortions are 
forms of “slippery slope” arguments, and are thus fallacious. 

NORMATIVE PRINCIPLES

Normative principles, essentially, are short “should statements” about how humans should act in 
the world, and are listed in the Capstone Handbook in the last pages of the Moral Reasoning sec-
tion. %ey are also, as you will see, wildly divergent and re$ect competing worldviews and ethical 
systems that have been argued over the centuries. Choose those that seem most to apply to your 
stakeholders’ positions and arguments, and explain, in several sentences, why they are applicable. 
Do not use the same principle for opposed stakeholders. Rather, !nd principles that could ONLY 
apply to one side so that you can be"er di&erentiate the moral reasoning of your sides. %e obli-
gations, values, and consequences can help you determine which normative principles relate best 
to each side’s stakeholders overall world view. For instance, if your stakeholders seem ultimately 
more concerned with obligations, they probably will relate most to Kantian normative principles. 
If your stakeholders seem to stress the consequences in the debate, they are more likely to favor 
Utilitarian normative principles. %ere are also sometimes overlap between values and normative 
principles. If equality is a key value for the stakeholders on one side, then the Principle of Equality 
might be a key normative principle.

Sample “Moral Reasoning”:
To evaluate the controversy over the Cross-State Air Pollution Rule thoroughly, this paper will 

now examine the moral reasoning of each side, looking at the obligations, values, and consequences 
of both sides, as well as the normative principles that guide them. %e main supporter of the pro side, 
the Environmental Protection Agency, aims to protect human health and the environment, so its 
primary obligation is to all Americans: to help those who su&er from respiratory problems as a result 
of the air pollution they breathe in and to prevent others from ge"ing these ailments. %is obligation is 
formal, as the agency was formed in the 1970s to ensure public health was not only monitored, but 
protected —suggesting that these stakeholders believe keeping its people safe and healthy is one 
of the chief duties and functions of the federal government. Other environmental groups, like the 
Environmental Defense Fund, are obligated to safeguard the environment because they and their 
supporters believe environmental protection is their mission. 
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In addition to these obligations, proponents have values that dictate their actions. Since their 
main reason for supporting the cross-state rule is that it is likely to lessen the harmful health e&ects 
of air pollution, proponents like environmental and liberal advocacy groups stress the importance 
of human rights, which guarantee the health, safety, and dignity of all people regardless of their 
socioeconomic status, race, occupation, or sexual orientation. Consequently, they believe that 
governmental regulations protecting these rights are legitimate and necessary and that a means 
to these rights is environmental sustainability. %is practice allows humans to continue living 
healthily by preserving natural resources and other living species. Additionally, supporters of the 
cross-state rule believe in freedom—a component of human rights that di&ers from the freedom 
that opponents value. For proponents, freedom means that people can pursue a happy life without 
worry of harm or illness. Because air pollution can restrict this freedom by making people sick with 
cancer or respiratory disease, as well as exorbitantly increasing their debt with hospital visits that 
treat their illnesses, proponents suggest that the cross-state rule and other environmental policies 
can guarantee the restoration of this freedom and the preservation of their other values.

Because of their obligations and values, supporters of the cross-state rule seek an outcome that 
could have both positive and negative rami!cations: the successful implementation of the cross-
state rule. With the rule, they want to see a gradual decrease in the number of people with respiratory 
infections or diseases caused by air pollution. %ey also hope to see a decline in the amount of 
greenhouse gas emissions that contribute to climate change. %ey might also see, however, that 
opponents continue to protest environmental policies that regulate their business and become 
even more against them, a consequence of the rule that could have long-term e&ects on whether 
the EPA continues to have in$uence and whether other environmental policies get passed. A#er all, 
opponents like a few of the a&ected states, as well as a couple utility companies, have already sued 
the EPA over the cross-state rule, and Republicans in Congress are a"empting to pass legislation 
that will lessen the power of the EPA and overturn the rule. But a world proponents seek is one that 
would embrace more sustainable practices, such as driving more fuel-e(cient cars and switching 
from using plastic bags to reusable canvas bags at grocery stores. %ese practices would extend to 
the energy industry as well, so that environmental regulations like the cross-state rule become less 
necessary to ensure pollution control. Instead, power plant companies would automatically install 
scrubbers and other technologies that limit pollution emissions.

Two applicable normative principles for the pro side are the principle of paternalism and the 
principle of rule utilitarianism. %e !rst principle, which states that the role of government is to 
minimize human su&ering, supports policies like the cross-state rule because this rule can minimize 
the su&ering people endure when they contract bronchitis or emphysema or other respiratory 
diseases that air pollution from greenhouse gas emissions can cause. %is preventable su&ering 
justi!es the government action of regulating the power plants that release the emissions, according to 
both supporters of the cross-state rule and the principle of paternalism, meaning that to them the rule 
is not just legal but necessary. %e second principle, which states a rule is morally right if it produces 
the greatest amount of good for the greatest number of people over the long term, also supports the 
cross-state rule. %is principle supports the rule because proponents say it can allow thousands more 
people in the U.S. to breathe clean air, even though it causes a lesser good of raising unemployment in 
the energy sector. However, since the rule’s bene!t of preventing fatal health problems outweighs its 
harm of job loss, the cross-state rule is morally right if applied to the second principle.

Critics of the cross-state rule also have obligations, values, and consequences, as well as normative 
principles that explain their opposition to the rule. %ese opponents, such as grid operators like the 
North American Electric Reliability Corporation and utility companies like Luminant in Texas, are 

obligated primarily to energy consumers: all of the Americans who rely on these corporations and 
companies daily to use electricity. If these companies are privately owned, rather than publicly run by 
community-based groups or the state government, they are also obligated to investors who expect 
pro!t from pu"ing their own money into the company. And they are obligated to their employees, 
ranging from well-paid CEOs to the workers who operate power plants and construct and maintain 
power lines and other infrastructure.    Opponents’ values align with these obligations. %eir argument 
against the cross-state rule is that it could lower the pro!ts of and cut jobs from power plant companies; 
therefore, they primarily value freedom. %is freedom, di&erent from the kind proponents value, 
pertains to the ability of an individual or a corporation to compete in free markets that base prices on 
supply and demand and have limited government involvement. Opponents believe that the 
government should not interfere in the operations of their businesses, as regulations like the cross-
state rule do, so that the businesses most able to pro!t in a competitive market succeed over less able 
ones. However, with the cross-state rule, which has the potential to slow down or stop the production 
of coal-based energy, the market for this energy is controlled by the government, and pro!ts depend 
on whether companies can obey the rule’s mandates. For this reason, critics of the rule !nd that the key 
to a free market is self-reliance. Because businesses prefer to rely on their capabilities and resources and 
remaining independent from anything but market forces, critics of the rule suggest that abolishing it 
can preserve this preference as well as their other values. 

As a result of these obligations and values, opponents seek an outcome that could lead to both 
positive and negative rami!cations: the abolishing of the cross-state rule. %is outcome means that the 
companies comprising the opposing side would not have to invest money into purchasing pollution 
controls for power plants, which are expensive, or shut down power plants that may cost thousands of 
workers their jobs. In addition, this outcome ensures to opponents that the lights across the country 
will not go out because of lost power from the closed plants. However, these outcomes might not 
occur; instead, opponents could endure consequences of this issue they hope to avoid: namely, that 
the cross-state rule remains a legal policy that must be enforced and followed. If it is successful in 
lowering pollution emissions from power plants, opponents might continue to see policies like it that 
regulate industry to protect human health and the environment. In fact, the EPA has a number of other 
policies that are either in the process of being implemented, like the cross-state rule, or being planned, 
such as one mentioned earlier in this paper that intends to reduce mercury emissions from industrial 
boilers. %is one, as well as one being planned to regulate carbon dioxide and other greenhouse gases, 
directly impacts the energy sector. But a world that opponents seek is one that would allow a capitalist 
free market to exist without government regulation. In this world, power plants would not have to be 
equipped with expensive technologies that limit output. Moreover, opponents would also not have to 
worry about regulatory overload on the market: such stringent government control that companies 
are unable to supply the demand. 

Two normative principles that apply to the critics of the rule are the principle of liberty and the 
principle of justice. %e !rst principle, which states that people should all equally receive the maximum 
amount of freedom available, supports doing away with the cross-state rule because this rule regulates 
companies within the energy industry, preventing them from freely supplying the demand for power 
they believe they could o&er without the regulations. %is supply of power is available to other 
companies in western states not under the purview of the rule, which means that the rule is a violation 
of the principle of liberty. %e second principle, which states that people possess inviolable rights, 
secured by justice, that even the welfare of society cannot override, also supports overturning the 
cross-state rule. %ough the cross-state rule bene!ts more people than it disadvantages through 
its positive health impact, the disadvantaged group—utility companies and grid operators—still 



THE CAPSTONE HANDBOOK

65

obligated primarily to energy consumers: all of the Americans who rely on these corporations and 
companies daily to use electricity. If these companies are privately owned, rather than publicly run by 
community-based groups or the state government, they are also obligated to investors who expect 
pro!t from pu"ing their own money into the company. And they are obligated to their employees, 
ranging from well-paid CEOs to the workers who operate power plants and construct and maintain 
power lines and other infrastructure.    Opponents’ values align with these obligations. %eir argument 
against the cross-state rule is that it could lower the pro!ts of and cut jobs from power plant companies; 
therefore, they primarily value freedom. %is freedom, di&erent from the kind proponents value, 
pertains to the ability of an individual or a corporation to compete in free markets that base prices on 
supply and demand and have limited government involvement. Opponents believe that the 
government should not interfere in the operations of their businesses, as regulations like the cross-
state rule do, so that the businesses most able to pro!t in a competitive market succeed over less able 
ones. However, with the cross-state rule, which has the potential to slow down or stop the production 
of coal-based energy, the market for this energy is controlled by the government, and pro!ts depend 
on whether companies can obey the rule’s mandates. For this reason, critics of the rule !nd that the key 
to a free market is self-reliance. Because businesses prefer to rely on their capabilities and resources and 
remaining independent from anything but market forces, critics of the rule suggest that abolishing it 
can preserve this preference as well as their other values. 

As a result of these obligations and values, opponents seek an outcome that could lead to both 
positive and negative rami!cations: the abolishing of the cross-state rule. %is outcome means that the 
companies comprising the opposing side would not have to invest money into purchasing pollution 
controls for power plants, which are expensive, or shut down power plants that may cost thousands of 
workers their jobs. In addition, this outcome ensures to opponents that the lights across the country 
will not go out because of lost power from the closed plants. However, these outcomes might not 
occur; instead, opponents could endure consequences of this issue they hope to avoid: namely, that 
the cross-state rule remains a legal policy that must be enforced and followed. If it is successful in 
lowering pollution emissions from power plants, opponents might continue to see policies like it that 
regulate industry to protect human health and the environment. In fact, the EPA has a number of other 
policies that are either in the process of being implemented, like the cross-state rule, or being planned, 
such as one mentioned earlier in this paper that intends to reduce mercury emissions from industrial 
boilers. %is one, as well as one being planned to regulate carbon dioxide and other greenhouse gases, 
directly impacts the energy sector. But a world that opponents seek is one that would allow a capitalist 
free market to exist without government regulation. In this world, power plants would not have to be 
equipped with expensive technologies that limit output. Moreover, opponents would also not have to 
worry about regulatory overload on the market: such stringent government control that companies 
are unable to supply the demand. 

Two normative principles that apply to the critics of the rule are the principle of liberty and the 
principle of justice. %e !rst principle, which states that people should all equally receive the maximum 
amount of freedom available, supports doing away with the cross-state rule because this rule regulates 
companies within the energy industry, preventing them from freely supplying the demand for power 
they believe they could o&er without the regulations. %is supply of power is available to other 
companies in western states not under the purview of the rule, which means that the rule is a violation 
of the principle of liberty. %e second principle, which states that people possess inviolable rights, 
secured by justice, that even the welfare of society cannot override, also supports overturning the 
cross-state rule. %ough the cross-state rule bene!ts more people than it disadvantages through 
its positive health impact, the disadvantaged group—utility companies and grid operators—still 
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possess rights that they believe the rule violates. One such right is the ability to freely do as they wish. 
According to the principle of justice, because the cross-state rule denies this right to opponents by 
closing down power plants and laying o& workers, the rule must be abolished.

TENTATIVE SUPPORTED POSITION

%is short (about ¾ to 1 page) !nal section of Submission %ree should follow logically from your 
critical and ethical analysis of the controversy. In it you should take a position by answering the nor-
mative topic question, identifying which side’s approach you currently support, or articulating some 
other solution, one that perhaps combines proponents’ and opponents’ views, or proposes an alter-
nate solution based on your research. You will then discuss the main arguments and evidence that 
you feel are most persuasive for your own solution. Start by tentatively but directly answering the 
normative (should) question around which you framed your Capstone project. Which side do you 
agree with most at this stage in the project? What arguments persuaded you to support this posi-
tion? What evidence (presented in Submission Two) persuaded you to take this side? Your solution 
might be an endorsement of the policy being debated, a rejection of the policy, or an alternative or 
amended solution responding to concerns of each side.

You will then address what you know from your research are the major objections opponents will 
have towards your solution. %is is known as counterarguments, where you address one or two of 
the major objections or di(culties to your solution. %ese objections might be practical (like some 
di(culty of implementation) or ethical (such as a concern about human rights). Remember that 
you need to consider the real world di(culties your proposed solution will face, especially consider-
ing issues like costs, and political context. 

%en brie$y discuss some elements of your own moral reasoning. What values or obligations or 
normative principles led you to side with this position? You need not address every component. 
Remember, the tentative conclusion and solution you present here is not your !nal revised position. 
It is one that you will investigate further during the interviews you conduct and through your civic 
engagement activity, both of which will be presented as part of the !nal oral presentation, and in a 
brief discussion in your !nal submission. %inking through your solution will allow you to test it by 
asking your expert interviewees about it. For this reason you should also mention any reservations 
or doubts you have about your solution at this point of your project. 

Sample “Tentative Supported Position”:
A#er reviewing all of the arguments and evidence that both sides have presented about the Cross-State 

Air Pollution Rule, I have come to a tentative solution for this controversy. I believe that a compromise 
will help to alleviate the concerns that opponents have about jobs and having enough power to sustain 
energy demands, but will still allow proponents to meet their goals of cleaner air and healthier people. 
%is compromise would gradually phase in emissions caps and push back the date that all power plants 
a&ected by the rule are expected to have lowered current sulfur dioxide emissions by 62 percent and 
nitrogen oxide emissions by 11 percent. As of now, this date is January 1, 2012; my compromise sets the 
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date a year into the future to January of 2013. With this new date of enforcement, power plant companies 
have extra time to install scrubbers and to invest in other sources of energy that could supplement any 
power lost from plants unable to comply with the rule. Furthermore, this new date will also satisfy 
proponents, as it will still guarantee that Americans are exposed less to harmful pollution that causes 
health problems. An objection that opponents could pose about this compromise is that it still does not 
provide su(cient time for power plant companies to install scrubbers and switch to less sulfurous coal, 
but it is unfortunately necessary to pressure stakeholders to act in this situation to alleviate environmental 
damage; a deadline is thus necessary. I take this position due to the obligation I feel to public health, 
which to me follows from my value of human rights over a free market. My biggest reservation concerns 
feasibility, speci!cally, the time frame issue mentioned above; I am eager to ask experts for their opinion 
on this question. 

WHEN YOU FINISH SUBMISSION THREE, YOU WILL HAVE CARRIED OUT ALL OF THE 
PREVIOUS CAPSTONE COURSE TASKS, AS WELL AS:

Use critical thinking to evaluate the strengths and weaknesses of the alternative positions.
Use moral reasoning to analyze the ethical components of the alternative positions.
Formulate a hypothesis relating to your own position on the controversy.
Present a solution to the controversy.
Use counter-argumentation.
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As part of your Capstone Course project 
you will be required to do research in the 

!eld—the “real world” environment of your 
controversy. %is work will involve several steps: 
^ Identifying experts
^ Designing an interview questionnaire
^ Interviewing, i.e., conducting !eld research
^ Presenting the results of your !eld research in  

full during the Final Oral Presentation and   
wri"en in brief in the Final Submission

^ Analyzing the information you have received
^ Formulating and arguing for a position and a 

policy-based solution to the controversy
^ Taking concrete action on your position

A summary of your interviews and your civic 
engagement activity and analysis of their e&ects 
on your !nal conclusion and solution will be 
presented in detail in the Final Oral Presentation 
(discussed in the next section) and brie$y in the 
Final Submission (discussed in the last section 
of the Handbook). 

Although you will not present the results of the 
expert interviews and civic engagement activity 
until the last stages of the project, you should 
be considering these elements throughout the 
project as you shape your focus. You also need 
to plan ahead for both the interviews and the 
civic engagement activity, and some instructors 
will require you to provide information on these 
components as early as Submission One. It can 
sometimes be di(cult to !nd two experts on 
opposing sides of your controversy and a civic 
engagement activity that !ts with both your top-
ic and your schedule, so !gure out what you plan 

FIELD RESEARCH: INTERVIEWS 
AND CIVIC ENGAGEMENT

to do for the !eld research activities well before 
you have to present the material. 

EXPERT INTERVIEWS

Gathering information in face-to-face inter-
views with people directly involved in your con-
troversy is an important addition to your library 
research. It should enable you to:

^ Develop your professional communications   
skills

^ View your controversy from a somewhat   
di&erent perspective

^ Gather more information about your topic
^ Get feedback to the tentative position you   

developed in Submission %ree

EXPERT INTERVIEW REQUIREMENTS

All Capstone projects must include at least two 
interviews. Your instructor may, however, re-
quire additional components. %ese required 
interviews must meet the following criteria:

^ Face-to-face: In other words, they cannot be   
conducted by telephone or e-mail. Skype   
is allowed.

^ Diverse interview perspectives: your interview  
subjects should represent di%erent sides of your  
controversy.

^ Non-SEU interview subjects: One of the   
goals of this component of your Capstone   
project is for you to practice identifying   
resources and interacting with professionals   
outside the university community. %erefore,  
except in rare circumstances, St. Edward’s faculty,  
sta&, and students cannot be used for the two 
required interviews.
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^ No relatives or close friends: For the same reason, your parents, aunts, uncles, grandparents, and other 
relatives, as well as close friends or friends of the family do not qualify, though they may supply you with 
contacts or leads. 

^ Documented and easy to contact: You must provide your instructor with the name, title, address, e-mail 
and telephone number of each of your interview subjects. For reasons of con!dentiality, the  address, 
e-mail, and telephone number of your interview subjects should not be included within your Capstone 
paper itself, but should be instead submi"ed within your research !le or directly to your instructor (as he 
or she indicates).

^ Professional se"ing: Interviews need to be conducted in a safe, public space on neutral terms.
 Your instructor will provide you with a “Do Not Contact List.” Make sure you do not contact anyone on 

that list for an interview or reference.
^ Your instructor may permit interviews that do not meet the above requirements if they are in excess of 

the two required. 

IDENTIFYING EXPERTS

Before you even begin searching for interview subjects, make sure you understand the above re-
quirements. Once you know your prospective subjects meet these requirements, you should keep 
in mind the following tips as you begin deciding whom to contact for an interview:

^ Choose interviewees who have some expertise in the area of the problem you are studying. Realize that 
strong opinions or simple experiences with a problem do not necessarily make someone an expert. 
For example, having experienced corporal punishment does not make one an expert on the subject.  
Expertise usually comes with work and/or educational experiences. %e greater the responsibility one 
has, the more expertise. %us it is helpful to look higher in the chain of the professional responsibility to 
!nd more expert interviewees.

^ Before the interview !nd out whatever you can about the interviewee’s position as it relates to your 
controversy and the position of the organization he or she represents (if applicable). %is will help ensure 
your interviewees represent di&erent sides of the controversy.

^ %e individuals you interview should be located in the Austin area—or at least an area you are prepared 
to visit in person to conduct the interview. Another option is !nding interview subjects outside of Austin 
who are willing to be interviewed via Skype.

Some students struggle with !nding interview subjects who meet all the requirements. In order to 
ensure you successfully complete your interviews in time to analyze them, consider the following 
search techniques.
^ Begin looking for and contacting possible interviewees as early as possible. Keep in mind that it usually 

takes several weeks to !nd appropriate people and arrange an interview. You will generally not meet your 
interviewees, however, until you have !nished Submission %ree. %is is because that is when you will 
write your own tentative solution, which you will then test by asking your interviewees about it. 

^ Try multiple sources for locating appropriate people. Don’t give up if some initial web searches do not 
prove productive. Your instructor, the reference librarians, and faculty members at St. Edward’s, as well as 
the directories or contact lists for local schools, businesses, unions, or associations, are good sources for 
recommendations about possible interviewees.

^Try multiple ways of contacting people. If an e-mail message does not yield a response, try the telephone. 
If telephone calls are not working either, try in-person visits to the o(ces of appropriate organizations.

^ Rather than a"empting to contact subjects one at a time, cast a wide net. Keeping in mind that not all 
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subjects will turn out to be appropriate or available, try contacting two to three times as many people as 
you are required to interview.

^Se"ing up an interview may take several phone calls or emails back and forth. Make sure you inform the 
potential interview subjects of your phone number or email address where the prospective interviewee 
can leave a message, and make sure your answering machine, cell phone message, or email presents you 
as a credible interviewer. 

^If you are not available during regular business hours, it may be more e(cient for you to !nd out if there 
is a good time to reach your prospective interviewee and call back.

^Remember that even if a person does not work out as an interview subject, he or she can still be a 
valuable source of information. Ask for suggestions of other names and organizations. If the person is a 
useful subject, but is unavailable for an interview, ask if he or she might be willing to answer questions 
by email or telephone. %is will not count towards your two in-person interviews, but may yield useful 
supplemental information.

DESIGNING AN INTERVIEW QUESTIONNAIRE

Designing a good questionnaire is essential to conducting a successful interview. To help ensure that your 
questions are focused and appropriate, your instructor must approve your interview questions before 
you conduct the interview. Your goal is to create clear, unbiased questions that encourage your interview 
subjects to discuss their perspectives. 

INTERVIEW QUESTION REQUIREMENTS

^ Get your questionnaire approved by your instructor before you begin your interviews.
^ Produce 6-8 questions including the following:

A question related to each major issue identi!ed
One moral reasoning-related question
One question related to the proposed solution

^ Include interview questions as an appendix in the Final Submission

INTERVIEW QUESTION TIPS

^ Avoid asking for information that is available to you by other means. For example, read an organization’s 
Web site before interviewing one of its members. You may !nd biographical information, including 
quali!cations of your interview subject, and you may also !nd details of the organization’s position on 
the controversy. %is will make it unnecessary to ask questions like “What are your credentials?” or 
“What do you know about my controversy?” at the interview. 

^ Make sure the questions are focused, speci!c, and substantial. %ey should elicit discussion rather than a 
“yes” or “no” response. Every question should contain probes (why? how?) that will encourage discussion. 
Be speci!c. Rather than “Do you favor increased regulation of genetically engineered foods,” ask “Where 
do you stand on the issue of safety regarding the widespread use of genetically engineered foods?”

^ Create unbiased questions. Bias may be subtle, yet noticeable to your interview subjects, so take care in 
constructing your questionnaire. For example, avoid leading questions such as “Shouldn’t the federal 
government adopt a $at tax system?” A more neutral way to frame the same question is, “Do you 
consider the $at tax system to be equitable to all social classes?” Be careful that the terminology you 
use likewise does not suggest bias. For example, the words used to describe the sides in the abortion 
debate are themselves hotly contested. While those opposed to abortion might refer to the other side as 
“anti-life” and those supporting a woman’s right to choose might refer to their opponents as “anti-choice,” 
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these terms are highly charged. Avoid them, instead referring to each side by what they call themselves, 
“pro-choice” and “pro-life” or by the even more neutral “supporters of legalized abortion” and “abortion 
opponents.”

^ Develop the questions in a logical sequence.

PREPARING FOR THE INTERVIEW

%e people you will be interviewing for your project are doing you a favor in meeting with you. 
Keeping this in mind, you should handle this aspect of the project in an especially professional man-
ner. Careful preparation will help you do this.

^ Prepare in advance what you are going to say when you approach each interviewee. Be able to brie$y    
describe the Capstone Course in general terms, as well as your speci!c controversy.

^ Decide what sort of note taking or recording equipment you will use before the interview, but note    that 
recording an interview will o#en daunt interviewees, and may result in a less candid discussion. If    you 
choose to audio or video recordings for the interview, practice using the equipment in advance.    Make 
sure you have a ba"ery-operated machine with charged ba"eries and several long-playing    tapes. Avoid 
fussing with the recorder during the interview.

^ Even if you plan to record the interview, be sure to bring a notebook and writing utensil to take notes.
^ Gather as much background information as you can on your interview subjects and the organizations    

with which they are a(liated.
^ If you are nervous about or inexperienced at interviewing, consider practicing with a friend or, at least,    

reading the questions out loud.

NOTE

Recorded interviews require advance wri"en permission of the interview subject. Ask your subjects 
for permission to tape before you set up the interview. %en, when you meet for the interview, obtain 
wri"en consent before you begin recording.

CONDUCTING THE INTERVIEW

Conducting a successful interview takes skill. %e goal is to establish a friendly, professional environ-
ment that will encourage the interviewee to respond to your questions. Remember: you asked for 
the interview, so it is your responsibility to conduct it. Here are some tips to help you succeed.

^ Be on time.
^ Dress appropriately. You represent St. Edward’s University.
^ If you plan to record the interview, ask in advance if you can do so—preferably as you are initially se"ing    

up the interview. %en, obtain wri"en permission from the interview subject before you begin taping.
^ Consider starting the interview with a brief summary of your work to date.
^Listen. You asked for the interviews to hear what your experts have to say, not to impress them with    your 

knowledge. Ask for clari!cation if you need it, but be aware that interrupting every few sentences    will 
become annoying.

^ Do not be afraid to deviate from your questionnaire if that seems appropriate; however, make sure that    
the interview stays on topic and does not ramble.

^Be objective and open-minded even if you disagree with the respondent. Remember, you are gathering    
information, not debating.
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^ You will be interviewing someone who disagrees with your position. An easy way to handle this is to say,    
“At this point in my work, I am tentatively supporting (X). However, an important part of my work is this   
interview. I really value your help and will use your feedback to formulate my !nal position.”

^ Remain courteous at all times.
^ Ask your respondents to recommend resource material. Professionals usually know about excellent    

information that you may not have found in your library research.

Again, these professionals are doing you a favor. At the least, a follow-up thank-you note or e-mail 
a#er the interview is required. Use professional-looking stationery, and make sure the le"ers or 
e-mails are neat and literate. You may want to send a copy of your !nished project or even volun-
teer some time to work with the individuals or groups you have consulted. If an interviewee has 
requested a copy of your paper you are obligated to provide a copy to him/her. Overall, thanking 
your interviewee for his or her time and e&ort will help present you and St. Edward’s University 
in the best light possible. And, remember, many Capstone students have made useful professional 
contacts during the interview process!

RECORDING THE RESULTS OF YOUR FIELD RESEARCH

Even if you have recorded the interviews, you need to write up the main points of each interview 
as soon as you get home. Your memory will fade if you do not, and you are then more likely to 
misrepresent your source. Early in your interview write-up process, be sure to identify your re-
spondents, the organization each represents, and your reasons for choosing them to interview, as 
in the previous example. %e !rst time you introduce your respondents, use their full names and 
titles. A#er that, refer to your interview subjects by their last names only. 

As you move on to discuss the speci!cs of your interviews, be sure NOT to present your inter-
views in transcript fashion, such as the following:

Q: One of the issues in the corporal punishment controversy is whether the punishment is e&ec-
tive. Where do you stand on that issue?
A: Well, uh, that is an important question. Personally, I believe that it is e&ective. Research has 
shown that . . . well let me show you this one study I happen to have here. You can see that, in this 
study, in 78% of the cases examined using corporal punishment changed the target behavior.

!is is not the way you want to include interview material in your Final Oral Presentation or in the conclu-
sion of your Final Submission. A transcript-like approach is more work for your readers to follow and 
understand because they must determine what is important and interpret the atmosphere of the 
interview on their own. Further, the goal is for you to provide your own perspective on the inter-
view experience, and in order for you to do so you will need to process and narrate it coherently.

%ere are multiple ways to organize your !eld research for your presentation and wri"en submis-
sion, but one of the most interesting is to organize it conceptually. %is means to focus paragraphs 
on ideas and then develop the paragraphs with the material gleaned from your sources.
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For example, imagine that Mrs. Elkins and three other interviewees all spoke about the e&ective-
ness of corporal punishment—with di&erent opinions. You might include that information in 
this way:

One of the questions that the interviewees were asked concerned the e&ectiveness of corporal 
punishment. Interestingly, both administrators thought it was e&ective and both teachers thought 
it was not. %e administrators seemed to de!ne e&ectiveness as stopping the behavior immediately. 
Elkins referred to a study made in the Wisconsin school system in 1994 by the Ladd Organization 
that showed that in 78% of the cases, the target—or inappropriate —behavior stopped immediately 
a#er the administration of corporal punishment. On the other hand, the teachers seemed to de!ne 
e&ectiveness as stopping inappropriate behavior on a long-term basis. %ey pointed to studies, 
including one made by the child welfare organization Help the Children. %ese show that, while 
corporal punishment does usually stop misbehavior in the short term, the same behavior will appear 
again as soon as the punishment stops. 

ANALYZING AND PRESENTING YOUR FIELD RESEARCH

As part of your !eldwork, you will need to analyze and evaluate the information you have go"en 
from your respondents. Generally, this analysis follows your description of the interviews. In de-
veloping your analysis, you might want to ask questions such as:

Were the people I interviewed knowledgeable about the controversy?
Did they have information to support their comments or did they mainly seem to be expressing 
unsupported opinions?
What was their demeanor? Were they professional? Passionate? Uninterested?
Were they open-minded about other perspectives?
Have they changed my mind about the way I see the controversy and my tentative solution? Why 
or why not? Did they con!rm my research? Did they add nuance to my understanding of the 
controversy?

%is last question leads you to the formulation of your !nal conclusion. If your !eld research, togeth-
er with any additional research, has changed your mind, you will need to revise and re-argue your 
previous position. If, on the other hand, your mind has not been changed and you plan to uphold 
your previous position, you need to counter-argue your position in light of your !eldwork. Counter-
argumentation, as explained earlier, means answering the objections to your position. You will pro-
vide a discussion of your !nal conclusion and solution in both your Final Presentation and in the 
Final Submission (both of which are discussed in detail in the following sections).

Finally, do not feel that you must relegate all the !eld research to the !nal pages of your paper. 
For example, during your !nal revision of the completed paper, you might wish to refer in the 
“Presentation of Cases” section of your paper to one or more of the !eld interviews. Doing this is 
one way of showing that you have synthesized and integrated all of your research material.
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CIVIC ENGAGEMENT

%e St. Edward’s University Mission Statement urges students to analyze and formulate opinions 
about problems in their world, and also to take action to help solve these problems. As a !nal 
step in your Capstone project, you are required to take an action supporting the position and 
policy-based solution you have chosen. %is action does not need to be particularly extensive or 
time-consuming, but it should be a meaningful action that connects your project with concrete 
realities outside the classroom.

CIVIC ENGAGEMENT ACTIVITY REQUIREMENTS

In general, the level of engagement your instructor will expect of you for this requirement is along 
the lines of a"ending a meeting. However, many students choose an action that requires more 
involvement because of their personal interest in their controversy. %e civic engagement should 
take place primarily o& St. Edward’s campus. %ough you may choose a variety of options, possi-
ble supporting actions include:

A"ending meetings of involved groups
Speaking to a group
Holding meetings 
A"ending marches
Circulating petitions
Giving workshops
Volunteering
Making and distributing short documentary on your topic
Conducting a survey
Le"ers to the editors of newspapers, senators, representatives, city council members, and other 
o(cials who could take action on your conclusion are allowed at the discretion of your instructor. 

NOTE: If you plan to write a le"er, consult the guide “Writing E&ective Le"ers,” on the Mission 
Course Resource Center Blackboard site.

Some instructors do not allow le"ers as a civic engagement activity. Consult your instructor if you 
wish to explore this option.

Your instructor must approve your civic engagement activity  you do it, and your in-
structor must approve any $yers, surveys, le"ers, or any other materials you plan to distribute to 
the public BEFORE you distribute them.
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Actions that will NOT count as a supporting action (though you are free to carry them out on 
your own) include:

Plans to take an action (the activity must have taken place before you complete your Capstone 
project)
Making a donation 
Signing up for a newsle"er 
Anything else that does not consist of a concrete action
Creating a social media group or page

PRESENTING THE CIVIC ENGAGEMENT ACTIVITY

A#er completing your civic engagement activity, you should write a brief re$ection and analysis 
of the experience in preparation for your discussion of the activity and its e&ects on your position 
in detail the Final Oral Presentation and a briefer discussion in the Final Conclusion and Solution 
section of the Final Submission. Wherever you choose to place the discussion of your supporting 
action, it should answer the following questions as well as any others you care to re$ect upon:

Why did you choose this particular supporting action?
What did you start out expecting to !nd? What did you actually !nd?
What happened during, or as a result of, the experience?
How did the experience a&ect you?
How did the experience a&ect others?
How did the experience a&ect your position on the controversy?
What do you think is the future of this controversy?

In addition to your analysis, documentation of your supporting action must be included in the !nal 
Capstone paper as an appendix, following the list of interview questions, and/or in your Research 
File. Consult your instructor for where your documentation should be placed. Documentation 
varies depending on the supporting action, but it can include a copy of your le"er, copies of any 
responses you received, programs and tickets to events, handouts from meetings a"ended, mate-
rials developed for workshop, a picture of you at an event, etc.

WHEN YOU FINISH YOUR FIELD RESEARCH, YOU WILL HAVE ACCOMPLISHED ALL 
OF THE PREVIOUS CAPSTONE COURSE TASKS, AS WELL AS:

Locate and interview in person experts on your social controversy.
Employ e&ective interview techniques. 
Revise your project according to feedback from your interviewees.
Act in a concrete way upon your tentative hypothesis.
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As part of your Capstone project you will 
present at least two oral presentations 

on the work you have been doing. Typically, 
instructors will assign a Mid-semester 
Presentation delivered around Submission 
Two and the Final Presentation at the end 
of the semester. Many instructors also re-
quire an additional, informal oral report in 
the early stages of the project. You will likely 
also be asked to address questions from your 
classmates and instructor. %e presentation is 
generally given at the front of the classroom. 
Individual instructors will determine speci!c 
requirements and lengths for each presenta-
tion, but below you will !nd some sample in-
structions, as well as general guidelines to help 
you prepare for the presentations and enhance 
your oral communications skills. 

%e oral presentation is an essential compo-
nent of the Capstone course. In it you will 
demonstrate your ability to communicate your 
research and analysis directly to your audience 
in oral form. %e oral presentation is your 
chance to display the thoroughness of your 
research and the depth of your understanding 
of the controversy you have investigated. It is 
also your chance to share with your classmates 
the insights you have gained over the semes-
ter and to convey to them the importance of 
your controversy. %e ability to express your 
thoughts clearly and e&ectively and to shape 
your presentation to the knowledge and inter-
ests of a particular audience, is a skill that will 
serve you well on the job market and in your 
future career.

A !nal, equally important, part of the oral pre-
sentation component is your participation as 
an active listener in your classmates’ presenta-
tions. O#en instructors will have you complete 
feedback forms for you to turn in or give to your 
peers. At the very least, you will be expected 
not only to be present in class during all of the 
presentations, but also to actively question your 
classmates and comment on their presentations 
when appropriate. %is will ensure your class-
mates receive valuable feedback, and it will help 
you analyze your peers’ projects and improve 
your own according to your insights.

Your oral presentation will be evaluated in three 
main areas—content, delivery, and visual aids. 
Although there are several ways to visually pres-
ent your material, the Handbook will focus on 
the use of slideshows. Although instructors may 
use di&erent evaluation forms, Capstone faculty 
have agreed upon these three areas as the core 
criteria so that no instructor will grade you sole-
ly on content or delivery.

SAMPLE CONTENT 
REQUIREMENTS FOR 
ORAL PRESENTATIONS

MID-SEMESTER PRESENTATION

Your instructor will give you speci!c instructions, 
but students generally will report on the follow-
ing components in a mid-semester presentation:
^ A clear explanation of your research question 

and its signi!cance to stakeholders and to 
yourself

^ A discussion of the underlying social problems 
your research addresses, and the scope and 
seriousness of those problems

O*L PRESENTATIONS
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^ A summary of the general and speci!c stakeholders to the controversy
^ An explanation of the key issues being debated 
^ A summary of the arguments and evidence
^ A summary of proposed plans or solutions
^ Identi!cation of the key value con$icts in the controversy

FINAL PRESENTATION

Your instructor will give you speci!c instructions, but students generally will report on the fol-
lowing components in an end-of-semester presentation:
^ Brief recap of topic, social problems, and sides
^ Summary of interview highlights
^ Analysis of interviews
^ Summary of civic engagement activity
^ Analysis of civic engagement activity
^ An identi!cation of the side you are supporting, including your argumentation and moral reasoning
^ A detailed discussion of your solution to the controversy
^ A mention of any unresolved problems or questions on which you are still working
^ A conclusion to the project as a whole—the experience, where the controversy is headed, how you will 

apply this knowledge

CONTENT GUIDELINES

Your oral presentations should follow generally accepted “rules” of public speaking in terms of 
content.
^ Choose the most relevant content in terms of the time limit that you have been given, i.e. do not go o& 

on tangents, or provide too much detail to be useful to your listeners.
^ Make sure you cover each required area as thoroughly as possible in the time allowed.
^ Remember that your audience is made up of laypersons in terms of your content, so present it in a way 

that is easy for them to grasp.
^ Organize your speech so that the main points are easy to follow.
^ Prepare an interesting and vivid introduction to immediately get the audience’s a"ention
^ Plan a conclusion that sums up your presentation and leaves the audience with a memorable thought.
^ Be sensitive to the tone of your presentation. Have you been asked to present information or to persuade 

your audience that your position on the controversy is the best one?

DELIVERY

%ere are two main areas that must be considered if you are going to deliver an e&ective oral pre-
sentation—visual and vocal delivery.

VISUAL DELIVERY

Eye contact—%roughout the speech, look individually at all the members of your audience. 
Minimize reading your notes and your PowerPoint slides.

Facial expressions—Smile! As much as possible, use relaxed, natural facial expressions to add 
interest and energy to your presentation.
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Posture—Stand solidly on both feet. Try to achieve a straight but relaxed posture. 

Gestures—Rather than holding onto the podium, use your arms and hands to gesture naturally, 
adding energy and interest to your speech. However, avoid distracting gestures like twirling your 
hair, playing with the remote, etc. 

Movement - Movement can add variety to your speech. Consider moving away from the podium 
when you change topics or when you are making an especially important point.

Appearance –Use your clothes and overall appearance to cue the audience that you are a con-
!dent, competent speaker before you even say a word. As a general rule simple darker colored 
clothes work best for public speaking because they are not distracting and allow the audience to 
focus on your content. Avoid complex fabric pa"erns, logos, large jewelry, etc. 

VOCAL DELIVERY

Volume—Even in a small room, you probably need to speak more loudly than you normally 
would to insure that everyone can hear you. Also try to use volume variety to add interest to the 
speech and highlight important points.

Pitch—Technically this relates to the highness or lowness of vocal tone. However, pitch variety 
is one of the most important ways of adding vocal interest to a speech. If the speech lacks pitch 
variety, it is monotone—and your listeners will tune out.

Rate—Speak at a moderate rate, neither too fast nor too slow. Also try to speak with $uidity, 
avoiding distracting pauses and !llers like “um” or “you know.”

Diction—%is relates to the crispness and clarity with which one articulates syllables and words. 
Especially when giving a speech, you need to be conscious of clearly pronouncing your words 
rather than mumbling or slurring. 

Pronunciation—Make sure that you are absolutely sure about how to pronounce every word that 
you use in your speech, including people’s names. Mispronouncing words can seriously undercut 
your credibility with the audience.

POWERPOINT PRESENTATIONS

%e goal of a PowerPoint presentation (or any visual aid) is to add to your oral presentation, not 
to take away from you as the speaker. %e audience should be able to read each slide completely 
in a few seconds and return their a"ention back to you. Below are suggestions for best practices 
when using PowerPoint presentations. Feel free to use other styles of presentation, like Prezi, as 
long as your instructor approves.

FORMAT

Number of slides

%e general guideline for how many slides to include in an oral presentation is the number 
of minutes you are speaking divided by 2, plus 1. So for a 10-minute speech, 6 slides would be 
appropriate (10 divided by 2 + 1 = 6).
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Type size

As a general rule, the larger the type is, the be"er. Type should be no smaller than:
Title = 30-36 points
Subtitle = 24 points
Text = 18 points (24 points if there are no sub-titles)

Typeface

Use no more than two type styles per slide.
Keep the same type pa"ern for the entire presentation.
Use sans serif types (like Arial) for readability. Studies show that serif types (like Times New 
Roman) are harder to read in slide shows. 
Use simple, readable typefaces (Arial not Lucida Blackle"er).

Text

Put only 4-6 lines of text on each slide (not including title and subtitle).
For lists with one or two words per line, 8 lines of text are acceptable.
Have no more than 40 characters per line.
Use short, simple phrases—not sentences.
Use upper and lower case, which is easier to read (Ten Important Points, not TEN IMPORTANT 
POINTS). 

DESIGN AND USE

Slide Design/Background and Color 

%e contrast between lightness and darkness is the most important factor in terms of background, 
so put light text on a dark background and dark text on a light background.
Research shows that audiences generally prefer more muted backgrounds.
Use the same design for each slide in a presentation to create cohesion.
Color adds interest, but use no more than 3-4 colors per presentation or the visuals look clu"ered.

Graphics (Clip Art, Photographs, etc.)

Use images to reinforce your main points and to add interest to the presentation.
Consider the design of each slide so that the graphic is placed in an a"ractive and appropriate way.
Many of the prepared design templates are overused so it is be"er to create your own slide design.
Use appropriate images for your topic. For example, if presenting on serious topics such as 
physician-assisted suicide, avoid silly cartoons.
Do not use shocking or grisly images.
Try to !nd images that are original, not clichéd, and that illustrate slide content.

PowerPoint Use:

Adjust the room lighting so the audience can see both you and the visual.
Adjust the podium (if you are using one) and your position so the audience can easily see both you 
and the visual. Don’t let the visual overwhelm you as the speaker.
Use a remote control—and be sure you know how to use it.
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Have a copy of your slides on the podium. Do not read the projected slides; make eye contact with 
the audience.
Have a back-up plan in case your slides do not work (such as a one page handout of your slides for 
each audience member/ 6 slides per page). 

*Material adapted from:
Cheryl Hamilton, Essentials of Public Speaking. CA: %omson Wadsworth, 2006.

Preparation

It is normal to feel some stress about giving a formal oral presentation. Almost everyone experiences 
communication anxiety to some degree. Practice is crucial for gaining a sense of con!dence. First, 
it will ensure that you are familiar with and relaxed about what you are going to say. You will be 
con!dent that you can speak within the time allo"ed. Practicing, especially in front of a friend, 
will additionally help you feel less distracted by the audience on the day of your oral presentation. 

STRATEGIES TO AVOID OR COPE WITH 
COMMUNICATION ANXIETY

In addition to practice, the strategies below should help you turn your communication anxiety 
into energy. 

It sounds obvious, but make a conscious e&ort to keep breathing. %e less air you have, the more 
panicky you will feel. 
Find a comfortable stance at the podium (or wherever you will be speaking) and keep your feet on 
the $oor. Shu+ing and wiggling will not only make a poor impression on your audience, but will 
also make you feel less grounded and thus more stressed. Move while you are speaking only if you 
feel comfortable doing so, and it is not overly distracting.
Be audience-centered. Your goal is to make sure the audience understands your presentation. If 
you concentrate on them, you will be less focused on yourself.
Try to develop positive “self-talk.” Consider your “inner monologue” when you think about 
speaking or as you are preparing to speak. If you discover negative or irrational self-talk, such as “I 
know that I will just die when I get up there,” change it to something more positive, for example, “It 
is perfectly natural to be nervous, but I can use that nervousness to add energy to my presentation 
rather than le"ing it defeat me.”
Check with your instructor for other strategies to help you deal with communication anxiety and 
deliver an e&ective oral presentation.

ONLINE PUBLIC SPEAKING RESOURCES 

Oral Presentation Skills: A Practical Guide – C. Storz and the English Language teachers at the 
Institut National de Télécommunications

h"p://www.csc.ncsu.edu/faculty/xie/publications/oral_presentation_skills.pdf
E&ective Presentations – Je& Radel, Associate Professor of Occupational 

%erapy Education, Kansas University Medical Center

h"p://www.kumc.edu/SAH/OTEd/jradel/e%ective.html
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How to Conquer Public Speaking Fear – Morton C. Orman, M.D.

h"p://www.stresscure.com/jobstress/speak.html

BY THE TIME YOU HAVE GIVEN YOUR O"L PRESENTATIONS, YOU WILL HAVE 
CARRIED OUT THE FOLLOWING CAPSTONE COURSE O"L COMMUNICATION 
TASKS:

Communicate appropriately in an interpersonal format during scheduled meetings with your 
instructor.
Interact e&ectively with other students in a small group format.
Give at least two oral presentations, adhering to standard communication techniques in both form 
and content.
Revise presentation style according to feedback from instructor.



83

The Final Submission consists of your 
revised Submissions Two and %ree, 

forma"ed as one continuous document, as 
well as the replacement of your tentative sup-
ported position, which appeared at the end of 
Submission %ree, with your !nal conclusion 
and solution. You will end your Capstone pa-
per with a more thorough discussion of your 
revised position, accompanied with your own 
arguments, evidence, and moral reasoning. 
You will also include at least one paragraph on 
your interviews, re$ecting on how they a&ect-
ed your position, as well as one paragraph de-
scribing your civic engagement activity and re-
$ecting on its e&ects on your position. Finally, 
you will conclude the paper as a whole. A#er 
the end of the text, you should include the re-
quired appendices, followed by your Works 
Cited, which should be updated to include 
your interview subjects, as well as any other 
sources you might have added information 
from in revising Submissions Two and %ree.

FINAL REVISED POSITION AND 
SOLUTION 

A#er your moral reasoning analysis in 
Submission %ree, and in place of your ten-
tative conclusion and solution, you should 
include your !nal, revised conclusion and 
solution with support. While you are revising 
your original position, to whatever extent your 
position has changed or been reinforced, you 
should at least reference the position you stat-
ed in your tentative conclusion and solution 
and re$ect on your evolving thoughts about 

FINAL SUBMISSION

the solution. %e organization of the following 
components is $exible, but all of the following 
required elements must be included:
^ Your revised position on the topic question.
^ At least a paragraph brie$y re$ecting on your 

interviews and how they a&ected your !nal 
conclusion and solution.

^ At least a paragraph brie$y re$ecting on your 
civic engagement activity and how it a&ected 
your !nal conclusion and solution.

^ A detailed presentation of your solution with 
arguments, evidence, and a discussion of its 
implementation and feasibility. 

^ Your reasons for why this is the best solution.

Arguments that you found most 
convincing, and the evidence that you 
found most powerful in making your 
decision. How will your solution address 
the social problems discussed in the 
beginning of the paper?
Counterarguments addressing the 
most pressing practical and/or ethical 
objections to your solution. 
Moral reasoning: the values, obligations, 
consequences, and normative principles 
that were most in$uential to you in 
thinking through your solution. 

CONCLUDING THE PAPER

Since your Capstone paper is long, complex, 
and includes multiple sections, you will need 
to cra# these !nal paragraphs so they give your 
paper a sense of closure. %ere are several ways 
to do this. Consider using one or more of the 
following strategies:
^ O&er an overview of the entire project and 

explain what new realizations you came to a#er 
conducting your research. 
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^ Restate in some new way the strongest argument for the position you are supporting. 
^ Relate your conclusion back to your introduction. 
^ Consider your project in terms of its larger social signi!cance. 
^ Identify questions for further research. 
^ Answer the question, “So what?” In other words, explain what your audience should have gained through 

reading your paper. 
^ End with a call to action. Explain what your readers should be doing to alleviate the social problem 

you identi!ed at the beginning of the paper and to ensure the solution you have supported becomes 
public policy.

%e overall idea is to end your paper on a powerful note, encouraging your readers—with the real 
authority on this topic that you have gained through extensive research and re$ection—to adopt 
your perspective on the controversy and perhaps even inspiring them to help make your proposed 
solution a reality.

Sample “Final Conclusion and Solution”:
A#er reviewing all of the arguments and evidence that both sides have presented about the Cross-

State Air Pollution Rule, I have come to a solution for this controversy. I believe that a compromise will 
help to alleviate the concerns that opponents have about jobs and the availability of power for electric 
grid demands, but will still allow proponents to meet their goals of cleaner air and a healthier public. 
%is compromise would gradually phase in emissions caps and push back the date that all power 
plants a&ected by the rule are expected to have lowered current sulfur dioxide emissions by 62 percent 
and nitrogen oxide emissions by 11 percent. As of now, this date is January 1, 2014; my compromise 
would set the date an additional two years into the future, to January 1, 2016. With the EPA in October 
already relaxing “emissions requirements for 10 states, including Texas,” as well as li#ing “the cap on 
interstate emissions trading for the !rst two years” the rule takes e&ect, further revision of the rule is 
not just possible but feasible—and could help ease continued complaints about the rule from utility 
companies stating idled plants are imminent (Kollipara). 

%e evidence that this rule may bene!t the respiratory health of the American public is solid and 
compelling, with numerous scienti!c studies suggesting that emissions caps on coal plants could 
lower the amount of harmful air pollution that people breathe in. %e EPA relied on many of these 
studies to construct its argument for the rule in its 408-page report. For instance, to determine the 
!nancial bene!ts of the rule based on the respiratory diseases it can prevent, the EPA cited two 
studies that were published in peer-reviewed medical journals—which I read through a#er one of 
the experts I interviewed for this paper claimed that the EPA’s methodology for determining the rule’s 
!nancial and health bene!ts was questionable. According to Kathleen Hartne" White, the director 
of the Armstrong Center for Energy and the Environment at the Texas Public Policy Foundation, the 
EPA was not quali!ed to release such stringent regulations on power plants because the agency read 
through hospital records of deaths from respiratory and cardiovascular illnesses and, without checking 
patient histories, claimed that these deaths were a result of breathing in air pollution. However, the 
EPA’s statistics actually came from peer-reviewed scholarly sources, so opponents’ claims that the 
policy should be less stringent, if not abolished entirely, are not valid.

Another counterargument opponents will raise about this compromise is that it still does not 
provide adequate time for power companies to install the scrubbers and switch to less sulfurous coal. 
But my interview with Dr. Neil Carman, a chemist with the environmental group the Sierra Club, 
suggested that an extension of the deadline—amid lower natural gas prices, rising popularity in 
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renewable energy sources such as wind, and water shortages that may cut down on industrial water 
usage from the state water supply—could help utility companies start a transition from coal energy 
to other, cleaner forms. He said that switching from coal to other forms of energy could prove to be 
lucrative because these other forms require less expensive technology than coal plants. A#er all, besides 
the boilers and other technology that comprise coal plants, there must also be expensive scrubbers 
to meet environmental regulations. As Dr. Carman noted, scrubbers retro!"ed into the coal plant 
that supplies energy to the Austin area cost $400 million to build; in contrast, he said, a wind turbine 
costs roughly $3.5 million. Because of these factors, utilities can start easing away from coal energy, 
especially with more time to meet the deadline of the cross-state rule as my compromise will provide. 

%e moral reasoning on which I base my belief that the cross-state rule should not be remanded 
or signi!cantly altered, beyond pushing back the deadline a couple of years, is that it supports 
individuals’ freedom to have a safe and healthy life, which I judge to be more important than an 
unregulated market. Values of human rights and equality are crucial to me here, as I feel obligated to 
all individuals in society, not just those who would bene!t most from a free market. %e principle of 
equality, which states that each person is entitled to treatment as an equal, is important to me here, 
since not implementing the rule would disadvantage many less advantaged people in society and force 
on them medical problems that would disrupt their human rights. In addition, the rule protects the 
environment. Whereas a regulated market still allows companies to be pro!table and to meet most, 
if not all, of the demand from their customers, a respiratory disease can cause missed days at work, 
exorbitant hospital bills, and even an early death—an outcome far worse than the limited freedom 
that results from government regulation. However, one reservation I still have about my compromise 
is that it might not be satisfactory enough to opponents, many of whom are currently suing the EPA 
and asking for an injunction that will put a stop to the cross-state rule, even a#er the EPA revised the 
rule in October to make it less stringent for some states. Possibly the only way to satisfy opponents is 
to abolish the rule entirely; because I do not think it should be, my compromise is the best solution.

Besides the two expert interviews, my civic engagement also provided !nal insight into this complex 
and controversial issue, further solidifying my belief in the cross-state rule and in my compromise for 
the sides lobbying for and against it. To complete my civic engagement, I created an informational 
brochure about the Cross-State Air Pollution Rule in Microso# Publisher and then handed it out to 
passersby near the South Congress food trailers. I discovered that creating the brochure taught me 
more than handing it out did. Because many of the passersby pretended I did not exist, or accepted 
my brochure without engaging in conversation, I did not have insightful conversations with them 
that o&ered a new perspective I had not considered before about the rule. However, making the 
brochure was extremely helpful. With much less space to explain the policy, the stakeholders involved, 
and their arguments about it, I had to discern what the most important information was and how 
best to express it. I summarized each of these parts without expressing my personal opinion; by the 
end, once the pro and con arguments were laid out side by side, I remained convinced that I had 
correctly decided to support the cross-state rule for one main reason: that the opponents’ arguments 
rest on one underlying factor—the shutdown of enough coal plants to signi!cantly reduce jobs and 
energy supplies. %eir evidence suggesting such a high rate of closing plants, though, has not been as 
satisfactory and conclusive as the proponents’ evidence. For this reason, as well as others I have already 
listed, I believe the Environmental Protection Agency should regulate greenhouse gas emissions 
from coal power plants with the Cross-State Air Pollution Rule.
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APPENDICES

For the Final Submission, your instructor may require several appendices that include important 
information for your project that you need but with which you do not want to interrupt the text 
of the paper. %e appendices should appear BEFORE the Works Cited (and be included in the 
paper’s continuous pagination). %e Works Cited will be the !nal component of your paper. %e 
following are appendices your instructor may require for the Final Submission, but make sure to 
check with your instructor for speci!c requirements for your section:

Appendix A: Policy
Appendix B: Interview Questions
Appendix C: Proof of Civic Engagement Activity
Appendix D: PowerPoint slides from Oral Presentations

TURNING IN YOUR FINAL SUBMISSION

You must submit all of the following material with your !nal Capstone project:
TWO copies of your !nal paper must be submi"ed in paper and/or digital form, depending on 
your instructor’s preference. (At least 1 of these copies must use your student ID number, rather 
than your name, on the !rst page and in all headers and should omit your instructor’s name and 
your section number. %is copy may be used for grade-norming by Capstone faculty, or submi"ed 
for consideration for the Capstone Paper of the Year Competition.
A digital copy of the Final Submission on Turnitin.
An organized and complete Research File.
An indication on your research !le if you would like your material returned the following semester 
and of the date by which you plan to reclaim it. (Some instructors will not allow you to pick up 
materials until a#er the deadline for grade appeals, and it is your responsibility to pick up your 
research !le.)

WHEN YOU FINISH THE FINAL SUBMISSION, YOU WILL HAVE ACCOMPLISHED ALL 
OF THE PREVIOUS CAPSTONE COURSE TASKS, AS WELL AS:

Revise in response to the evaluation of others.
Revise in response to the evaluation of your instructor.
Revise your own position on the controversy.
Present a policy-based solution to the controversy.
Indicate how that solution is warranted by logic or evidence, as well as moral reasoning.
Argue persuasively for your position.

CAPSTONE PAPER OF THE YEAR COMPETITION

Each Capstone instructor is invited to submit one paper per section to the Capstone Paper of the 
Year Competition. In this yearly event, Capstone faculty members will evaluate papers from the 
spring, summer, and fall of a given year. %e !nalists will receive a le"er for their portfolio, and the 
winner will receive a cash award and acknowledgment on Honors Night.



Capstone 
Skills





89

The Capstone project depends upon in-
depth research. It will require you to 

identify and successfully use a minimum of 25 
sources. %ese sources must be authoritative 
and current. %erefore, even if you have wri"en 
major research papers in previous classes, you 
should carefully read the following material in 
order to further re!ne your research skills. 

Finding information on a topic is not di(cult; 
a few keywords in a search engine and you will 
get numerous links to all sorts of information. 
But for the Capstone paper you need very spe-
ci!c types of information, which demands a 
more complex research process. %is section 
is meant to provide you with an overview 
of advanced research concepts and process-
es. For speci!c source suggestions, links and 
more in-depth information see the Capstone 
Research Guide on the Library’s Website: 
h"p://guides.stedwards.edu/capstone.

REQUIRED RESEARCH 
COMPONENTS

POLICY

%is is the core of your paper. Make sure 
your policy is: 

^ In place or publicly proposed by a credible 
stakeholder

^ Enforceable by an entity with regulatory power 
^ Controversial enough to be debated in 

published sources (print or digital)

O#en as you read about your controversy, ref-
erences will be made to legislation, regulation, 

RESEARCH ST*TEGIES 
proposed plan, which are policies, so make 
note of these. Policies are o#en found in: 

stakeholder websites and position papers 
government publications such as 
Congressional Research Service reports
legal sources such as THOMAS, 
an o(cial site for federal legislative 
information

See Capstone Research Guide: !e Policy Element

STAKEHOLDERS 

To review, generally stakeholders are organi-
zations but can also be in$uential individuals 
such as elected o(cials. Common stakehold-
ers include:
^ Advocacy groups such as the National 

Council of La Raza, the Consumer Federation 
of America, the National Criminal Justice 
Association, Amnesty International, or 
American Civil Liberties Union 

^ Policy Institutes/%ink Tanks, such as the Pew 
Research Center, Brookings Institute, or Cato 
Institute

^ Politicians such as congressional representatives 
or senators (Include their party and state when 
identifying politicians)

Locating credible stakeholders who make pub-
lic their arguments in support of their position 
is vital to a successful paper. Magazine or news-
paper articles and websites are the !rst place to 
look for stakeholders, but news sources should 
not be cited o#en in a Capstone paper. Instead, 
go directly to the stakeholders’ own websites or 
publications. Almost all stakeholders will have 
websites where many of their publications, re-
ports and papers will be accessible.
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What does “credible stakeholders” mean? Your stakeholders are going to have some bias if they 
are taking a position on a controversy, so bias is not necessarily a negative element here. Merriam-
Webster de!nes credible as “o&ering reasonable grounds for being believed.” An important ques-
tion to ask is “does this organization or person represent the views of a signi!cant number of peo-
ple?” See Capstone Research Guide: Stakeholders/Parties for more information, speci!c resources 
and strategies. 

Other websites to help you $nd stakeholders: 
Annenberg Classroom—All Critical %inking Resources
h"p://www.annenbergclassroom.org/page/all-critical-thinking-resources
Michigan State University Libraries—%ink Tanks
h"p://libguides.lib.msu.edu/content.php?pid=103799&sid=788229

BACKGROUND AND HISTORY OF YOUR CONTROVERSY

%is is a smaller but essential research component of your paper. Authoritative books or subject 
encyclopedias are useful for history and background as they o#en have a much wider scope; you 
will also !nd relevant information in articles and on websites. Authority is important here; you 
need to obtain information from expert or knowledgeable sources. Bias is not acceptable; accu-
racy is vital. See Capstone Research Guide: Exploring the Issue for more information and resource 
suggestions.

EVIDENCE

%is is the data on which arguments should be based. %is might take the form of precedents or 
examples, studies, statistical information, case studies, or expert testimony. Information gathered 
by the government or research institutes is readily accessible through the surface web. Examples 
of research institutes would be the Rand Corporation, the Urban Institute, and the American 
Institutes for Research, as well as political think tanks, such as the conservative Heritage 
Foundation or the liberal Center for American Progress. Scholarly articles are another valuable 
source of evidence. %e most stringent levels of accuracy and expertise must be applied for ac-
ceptable evidence. See Capstone Research Guide: Statistics & Evidence

DIGITAL CONTENT

Current controversies research is almost exclusively conducted through electronic tools that lo-
cate digital content. %e obvious exception to digital content is print books, but as technology 
moves forward more and more books are being published in digital format. So yes, the majority 
of your sources will come from online sources. But that doesn’t mean a Google search will get 
you all you need. 

%ink of the web as divided into two layers—the “surface web” and the “deep web.” %e tools you 
use will di&er depending on the content you are seeking.
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SEARCH STRATEGIES

For Capstone research you will be using at minimum two search tools and very 
possibly more: the Library’s Search box, which allows you to search almost all of St. 
Edward’s library resources simultaneously for full-text access, and Google (or an-
other web search engine). You should also consider searching individual databases 
on the Library’s website, particularly those that are discipline speci!c that might re-
late to your particular topic. For optimum results you should use appropriate strat-
egies with each tool. 

Examples of Search Tool Di%erences

Library Search/Library Databases Google

Does not recognize words such as “for”, “the”, “an”, “with”, etc. Be"er at understanding natural language.
%e Boolean operator “and” is not implied and should be 
typed.

%e Boolean operator “and” is implied, no need to 
type it. 

Can utilize both “and” and “or” in various combinations to 
in$uence search results. 

%e “and” and “or” operators can be used from the 
advanced search but in a more limited way.

You may use the truncation character * to look for multiple 
versions of a word. 
Ex. violen* will return both “violent” and “violence”

Does not recognize word truncation symbols

Will search for exact phrase when quotation marks are used. Will search for exact phrase when quotation marks 
are used.

Can limit search to speci!c !elds like title or author or 
subject headings.

Cannot limit search to speci!c !elds like title or 
author or subject headings.

KEYWORDS

Keywords are where you start. %ink about them! %e more complex your topic the more stra-
tegic you need to be with your choices. %ink of alternative terms. Take note of pertinent words 
from your readings. O#en these searches are unproductive when your keywords do not match 
the terms actual stakeholders use. 

WWW Content Research Tools

Surface 
web

Contains free content indexed by standard search engines. Some 
very helpful information here. Ex. government publications, orga-
nization sites, articles from newspaper and magazine publishers. 

Google
Yahoo
Bing

Deep 
web

Contains content accessible only to subscribers or through a pay 
as you go system. Ex. scholarly journal articles, magazine articles 
and complete books. %is is where the library provides sources 
that are not freely accessible on the surface web.

Library Search
6SHFL¿F�/LEUDU\�
Databases
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For example: Do violent video games contribute to juvenile crime?

Concepts violent video games juvenile crime contribute to

violence computer 
games

electronic 
games

teenagers
teens

adolescents
adolescence

youth
children 

delinquency 
aggression

association
relationship

related
e&ect

in$uence
cause

consequence

You can then combine these keywords in various ways using the Boolean operators “and” and “or”

Boolean Operators
When you use “and” you are narrowing your search to only those items which contain both terms 
When you use “or” you are expanding your search to include all the terms.
%e parentheses group your commands and tell the computer which functions to perform !rst.

For example: 
violence* and (“video games” or “computer games”) and (delinquency or aggression or crime)

SEARCHING BY SUBJECT (applicable to Library Databases only)

Subject headings are standardized terms or phrases that are assigned to a book or article and used 
to describe the contents of that publication. %ey are sometimes called descriptors.

For example in the library database Academic Search Complete
a keyword search for the term “adoption” looks for the word anywhere in the item record and 
returns over 50,000 results
a search for the term “adoption” limited to the subject !eld returns 3,350 results which are actually 
about the adoption of children

%e Library Catalog and many, but not all, databases have their own list of speci!c terms that may 
be used as subject headings. %is is called “controlled vocabulary.” For example:

Common usage Controlled Subject Heading
gay marriage same-sex marriage



THE CAPSTONE HANDBOOK

93

For example: Searching in Academic Search Complete

See Capstone Research Guide: Search Strategies

EVALUATING SOURCES

Not all sources are equal! As an ethical and thorough researcher, you need to evaluate the sourc-
es you !nd. You should be looking for sources that are authoritative, suitable, current, accurate, 
and objective. Although you will be required to use a number of scholarly sources in your 
Capstone project, we stress the need for sources to meet the above criteria. Many of the sources 
you use will not be scholarly, since many of the stakeholders in the debate are not scholars. A 
wide variety of di&erent institutions produce evidence for most debates, such as government en-
tities, political think tanks, non-pro!t organizations, and grassroots activists and organizations. 
Check your sources against the six criteria below to assess their quality. %e suggested questions 
should be particularly helpful in evaluating web resources, but they pertain to all sources used 
for your Capstone project.

AUTHORITY
Concerns the credibility of the source

Who is the author? A scholar? A stakeholder organization? A government agency? A journalist? 
A politician? 
What are the author’s credentials (education, quali!cations, experiences)? Is the author’s or 
organization’s expertise discussed? If not, can you !nd it somewhere (i.e. under an “About Us” 
link)?
Is the author a(liated with an organization, institution, or agency? In what way? 
Is the author quali!ed to write on the topic? 
What type and quality of sources does the author use?
Are reference citations included and can they be veri!ed?

Subject 
Search

Subject 
Search

Combination 
Keyword 
and Subject 
Search
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SUITABILITY
Concerns the appropriateness of the source for your project

Is the source primary, meaning that it represents the view of actual stakeholders, or is it secondary, 
meaning a reporter or non-expert researcher assembled (or is paraphrasing or quoting) the views 
of stakeholders? In Capstone, primary sources are much more valued. 
Does this source really !t your needs? Is it just the !rst one you found, or is it the best one?
What is the source’s purpose? To inform? To persuade? Does the author express an ideological or 
politically partisan perspective?
How is the stakeholder organization funded?
Does the author or organization represent the view of a signi!cant number of people, or a political 
fringe group?
Is this source one more of the same sort of article, or is it unique?
What is the value of the information presented in this particular source in comparison to the range 
of information available on the topic?
Is the source published in a more complete form?
Is the material an overview of a topic, or is it focused on a single aspect?

* Note that you will need both sources that provide an overview of your topic and those that 
go in-depth into the details of particular issues for your Capstone project. For instance, as you 
are exploring the social problem and history of the controversy, overviews in books and subject 
encyclopedias will be useful. As you identify stakeholders and their arguments more focused re-
sources will be needed.

CURRENCY
Concerns the timeliness of the information

Is the date of the material included? If so, when was it published?
Are the statistics or factual data used in the source current?
Does the time frame of the information meet your needs?

ACCU"CY
Concerns the correctness of the content 

Are the sources of the factual information completely and correctly cited?
Is it clear who has ultimate responsibility for the accuracy of the information?
Has the information been peer reviewed, as in a scholarly journal?

Note: Many or most Capstone sources will NOT be peer reviewed. But be aware of who, if any-
one, is ultimately responsible for the accuracy of the information.

OBJECTIVITY
Concerns the bias of the author

Who is the intended audience?
Do the ideas and arguments advanced appear to be valid, supported by evidence and well-
researched?
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Is there a way to readily assess the legitimacy of the group or organization that is providing the 
information?
Are there vague or sweeping generalizations that aren’t backed up with evidence?
Are the goals of the author clear? Does the tone seem to be persuasive or informational?

NOTE
Bias is to be expected in a controversy, but excessive bias that leads to distortions is not acceptable 
in Capstone.

SPECIFIC QUESTIONS FOR WEB PAGES

What is the page’s purpose? 
Is a government or educational group providing the information? 
Is a business trying to sell a product? 
Is a person or group trying to sway public opinion? 
*Remember, many web pages have more than one purpose. 

For more information about evaluating stakeholder web sites see Capstone Research Guide: Is !is 
Website Credible?

TYPES OF SOURCES

In addition to meeting the criteria discussed above, your Capstone project will include a range 
of di&erent types of sources, all of which need to be authoritative, but not all of which must be 
scholarly. %e chart below should serve as an introduction to di&erent types of sources.

What type of source is it? Who is the audience? What is the goal?
Scholarly book or journal 

article; original analysis 
Academics To inform and persuade 

Report of primary research
Organization/agency report

Government agencies, organizations, academics To inform

Stakeholder website Editorial General public To inform and persuade

Blog/commentary General public To inform and persuade

Newspaper or magazine 
article

General public To inform, persuade, or entertain
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IDENTIFYING SCHOLARLY SOURCES

Although many of your sources will come from stakeholder websites or government documents, 
the Capstone project also requires in-depth, scholarly research. Journalists who write popular ar-
ticles o#en rely on such scholars for their information, but usually they present the information 
in a less complex manner appropriate for a general audience. %e Capstone project asks you to 
go directly to the source and !nd out what experts have to say on your topic, rather than relying 
on less thorough—and o#en less accurate—presentations of the subject ma"er by secondary 
parties. Your instructor may further specify that you need to reference a certain number of books, 
a certain number of peer-reviewed sources, and so forth. %erefore, you should be sure to pay 
a"ention to the speci!c requirements of your section.

You will search for scholarly articles primarily on scholarly databases accessed through the 
Library’s Capstone Research Guide, the Library search, or by conducting a search through a spe-
ci!c database. Do not expect these sources to be clearly labeled as scholarly. Instead, you will 
need to evaluate each source yourself. While some article databases allow you to limit searches to 
just scholarly journals or peer-reviewed sources, you will still need to be able to winnow out the 
non-scholarly pieces that accidentally slip by. How can you tell a scholarly journal article from a 
popular magazine article?

POPULAR MAGAZINE ARTICLES

Are wri"en for the general public to inform or entertain.
Are usually short.
Rely on basic vocabulary words.
Are generally wri"en by journalists, i.e., not specialists or experts.
O#en include photographs.
Are o#en published weekly or monthly.
Are not peer-reviewed.
Seldom contain references, footnotes, bibliographies, etc.
Do not always identify the author.
Examples: articles from Newsweek, Time, People, and Money.

SCHOLARLY ARTICLES

Are wri"en for professionals or scholars who have some expertise in a particular discipline of 
profession.
Clearly identify the author or authors.
Are wri"en by experts in that area to transmit scholarly information.
Contain intensive research and argumentation, and are generally between 8-30 pages or longer.
Use technical, specialized vocabulary.
Are peer reviewed. In other words, they are chosen, reviewed, and edited by one or more other 
experts in the !eld.
Look plain, although they may contain charts, diagrams, graphs, etc.
Are o#en published quarterly.
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Always include a list of references of the sources the author has used and typically contain footnotes 
and endnotes.
Examples: feature articles from Community Mental Health Journal, Journal of Pastoral Care, and 
Journal of the American Medical Association ( JAMA).

NOTE
%e word “journal” in the title does not necessarily guarantee that the publication is a scholarly 
journal. For instance, some popular magazines include the word journal, such as Ladies Home 
Journal, and there are several trade journals with journal in the title, such as %e CPA Journal, that 
are not scholarly.

ONLINE RESEARCH RESOURCES

GENE"L
Research and Documentation Online – Diana Hacker, Ph.D.
h"p://www.dianahacker.com/resdoc/home.html

RESOURCES FOR EVALUATING WEB SITES
Evaluating Web Sites: Criteria and Tools – Cornell University Library
h"p://www.library.cornell.edu/olinuris/ref/research/webeval.html
Evaluating Web Pages: Techniques to Apply & Questions to Ask – UC Berkeley Library
h"p://www.lib.berkeley.edu/TeachingLib/Guides/Internet/Evaluate.html
%e Good, %e Bad & %e Ugly: Or, Why It’s a Good Idea to Evaluate Web Sources – Susan Beck, 
Collection Development Coordinator, New Mexico State University
h"p://lib.nmsu.edu/instruction/evalcrit.html

ACTIVITIES FOR EVALUATING WEB PAGES
Criteria for Evaluating Web Resources – Kent State University Library
Worksheet can be found in PDF, Microso# Word, or RTF format at:
h"p://www.library.kent.edu/page/10475
ICYouSee: T is for %inking: A Guide to Critical %inking About What You See on the Web – 
John R. Henderson, Ithaca College Library
h"p://www.ithaca.edu/library/training/think.html

RESOURCES FOR EVALUATING SCHOLARLY SOURCES
Critically Analyzing Information Sources – Cornell University Library
h"p://www.library.cornell.edu/olinuris/ref/research/skill26.htm
Distinguishing Scholarly Journals from Other Periodicals – Cornell University Library
h"p://www.library.cornell.edu/olinuris/ref/research/skill20.html
Critical Evaluation of Resources – UC Berkeley Library
h"p://www.lib.berkeley.edu/TeachingLib/Guides/Evaluation.html
Library Services
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RESEARCH ASSISTANCE
Speaking with a reference librarian for research assistance is highly recommended. Librarians are avail-
able for consultation by chat, phone or in-person during normal reference hours. See Library web site for 
hours. You may also schedule an appointment. Call the library services desk at 512.416.5869.

INTERLIB"RY LOAN
When dealing with highly speci!c research needs, it is possible you might need a book or article which 
the library does not own. We will borrow the item for you from another library. Books will be delivered 
to our library for you to check out.   For articles, you’ll receive an electronic copy.    %e delivery time 
varies, depending on how available the item is at other libraries. To request an interlibrary loan

TEX SHARE CARD
%is card allows you to obtain borrowing privileges from almost every academic or public library 
in the State of Texas at no charge.   To get a card, !ll out this online form or come by the Library 
Services Desk.
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By the time you reach the Capstone course, 
you will likely have wri"en a number of re-

search papers. %erefore, the information in this 
section should be a review of skills that you have 
already developed. %is chapter includes infor-
mation on where to seek help if you are strug-
gling with the project, how to prepare research 
notes and organize your research, writing style, 
and grammar, spelling, and punctuation.

LOCAL RESOURCES FOR 
HELP

%ere are several resources for help with writing 
on the St. Edward’s campus:

Your instructor: %e comments your 
instructor writes on your paper are a 
summary of its strengths and weaknesses. 
She or he will be able to give you much 
more detailed insight into how you can 
improve in the course in face-to-face 
scheduled meetings. Your course syllabus 
will provide information regarding the 
best way to set up additional appointments 
if you need further guidance.
%e Mission Course Resource Center: 
%e Mission Course Resource Center 
was designed speci!cally to help students 
in two of the University’s “Mission 
Courses”—American Dilemmas and 
Capstone. %e MCRC is a free tutoring 
lab where students can schedule up to 
two 45-minute sessions per week to 
work one-on-one with a tutor who is a 
faculty member with experience teaching 
these Mission Courses. You will also 
have access to the MCRC Blackboard 
site where you can !nd resources for 
your project, such as possible civic 
engagement activities. MCRC sta& will 

help students at any stage of the process, 
whether selecting a topic or editing a 
!nal dra#. %e MCRC can help students 
understand Capstone vocabulary, !nd 
and evaluate appropriate sources for their 
projects, analyze the arguments and moral 
reasoning, and develop portions of their 
oral presentations. While the MCRC 
is open to all students, those students 
deemed at risk of making a D or F in the 
course (as determined by cumulative 
GPA, a previous failed a"empt at the 
course, or instructor recommendation) 
receive priority scheduling by contacting 
the Capstone Director. All scheduling for 
the MCRC takes place online through its 
web site at: h"p://sites.stedwards.edu/
mcrc/
%e MCRC typically focuses on content 
speci!c to these courses. For more general 
writing assistance, the SEU Writing 
Center is the appropriate resource.
%e Writing Center: %e St. Edward’s 
University Writing Center is an excellent 
resource for you during all stages of the 
writing process. Consultants can help 
you brainstorm topics, organize your 
paper, write content, or revise. While 
normally students are only permi"ed 
to sign up for one 30-minute session 
at a time, Capstone students may sign 
up for an hour-long session by booking 
two back-to-back sessions with the 
same tutor. Students are permi"ed two 
sessions per week, and Writing Center 
services are free to you as a St. Edward’s 
student. All scheduling for the Writing 
Center takes place online through its 
web site at: h"p://www.stedwards.edu/
writing/index.html 

COMPOSING A RESEARCH PAPER
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Here are some suggestions for ge"ing the most out of your MCRC and Writing Center sessions:
Neither the MCRC nor the Writing Center will “!x” or edit your work. Rather, consultants are 
trained to help you gain the tools to revise and edit your own work. %is will help you avoid the 
form of academic dishonesty known as “collusion,” discussed in the Academic Honesty section of 
this handbook.
Try to sign up for MCRC or Writing Center sessions one to two weeks in advance. %e MCRC 
and Writing Center tutors may become booked up around the time of Capstone paper deadlines.
Bring everything that may be of use to you in writing your paper with you. %is should always 
include your Capstone handbook, any additional assignment information your instructor has 
distributed, and a hard copy of your paper. You may also want to bring copies of relevant sources 
and your instructor’s comments on your previous dra#.
An hour or 45-minutes may sound long, but it is not enough time for a tutor to read and give you 
feedback on an entire Capstone paper. Tutors will generally discuss only a few pages with you at a 
time. Plan multiple visits rather than expecting tutors to read your paper in one si"ing.
If you miss more than two appointments at the MCRC or the Writing Center, you will be blocked 
from scheduling appointments for the remainder of the semester.
You must use the online scheduler for both the MCRC and the Writing Center to cancel 
appointments. 
If you need to get into the Writing Center at the last minute, try a walk-in appointment slot. 
%ese times are listed on the online schedule. Walk-in slots will be given to students on a !rst 
come, !rst serve basis.
Keep in mind there are a variety of tutors at the MCRC and the Writing Center with a variety 
of di&erent teaching styles. Try visiting several di&erent people to !nd an approach that works 
best for you.

DON’T WAIT!

If you need help with your writing, get it now. %e situation will not get any be"er if you procras-
tinate—and the skills you learn will last a lifetime.

ORGANIZING YOUR RESEARCH

Your Capstone paper requires extensive research. One of the challenges that you face, even before 
you start writing, is organizing this information. Time spent on organization in the early stages of 
the project will de!nitely yield rewards later in the semester.

Note-taking and outlining, two organizational strategies for planning your Capstone—or any 
other—research paper, are discussed in the following sections.

NOTE TAKING

Note taking is pivotal to your success in the Capstone project. You might be operating under the 
misconception that photocopying the pages of a book or marking an article with a highlighter is 
the same as note taking. %ese are merely steps in the note-taking process, but you will need to 
do much more than this to take accurate notes re$ecting both the content of the original source 
and your analysis of its relationship to your project. Keep in mind that a good researcher strives to 
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be both ethical and e(cient. %orough notes help a writer avoid plagiarism. Also, while detailed 
notes may take some time and energy at the beginning of a research project, they save even more 
time later. A successful researcher is one who follows these steps:

Use the same medium for taking all the notes for a given project. Choose what works for you—
index cards, a notebook, a legal pad, or digital content management systems, such as NoodleBib, 
EasyBib, or Zotero
At the top of your notes, or utilizing a digital content management system, put the complete 
bibliographic information for the source you are researching. Some writers like to organize that 
information into correct MLA form right away, while others prefer to leave that task until later. %e 
key is to document all the bibliographic information so that you do not have to waste time looking 
for it later. Do not take any shortcuts here!

NOTE
See the “MLA Format” section of this guide for additional examples of information needed.

A#er noting the bibliographic information, summarize the source you have read. %e goal here 
is for you to digest the information and put it into your own words. Not only does this ensure 
that you completely understand the material you are reading, but also this summarized material is 
easy for you to refer back to and work with later. Additionally, note who the author is—a Harvard 
economics professor? A United Nations lawyer? A politician? A journalist? Part of recognizing a 
credible source is knowing whether the author has any expertise in the subject.
Your notes should not be too wordy. You want to synthesize the information you are researching, 
not copy it; therefore, what you write down will be considerably shorter than the original text. On 
the other hand, your notes should not be too skimpy. Notes that are too brief will not give you 
enough to work with later on; therefore, you should include at least a few sentences of your own 
analysis in the notes you take for each source.
Be sure to carefully note the page numbers of the material that you are researching. %is applies 
both to information you plan to quote and to information you plan to paraphrase. You will need 
the page numbers for the parenthetical citations used throughout your research paper.

REMEMBER!

You need citations with page numbers whether you are using direct quotation or paraphrasing. In 
both of these cases, you are “borrowing” another author’s ideas and/or words. 

If you !nd material that you think you might use as a direct quotation in your research paper, be 
sure to copy the information exactly. One sign of a sloppy researcher is material that has been 
quoted incorrectly, for example, with spelling or grammatical errors. Use quotation marks in your 
notes to di&erentiate between material that is quoted and material that is paraphrased. 
Jot down any critique, comments, or questions that you have about the source that you have 
referenced. Notes like “Best source for information on demographics” or “Be sure to include 
chart—important economic data” could be invaluable when you sit down later to start writing 
your paper.
You may also want to try cross-referencing your notes with your paper outline. Imagine you 
!nd information in a source that refers to the section “II. A. 4.” in your outline. Put “II. A. 4.” at 
the top of your note card or page. If you are concerned that the structure of your outline may 
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change somewhat over time, you can also reference sections by name, such as “Presentation of 
Cases: Issue of Cost, Proponent Argument.” Later, when you begin to write your paper, pull all 
the cards that refer to each section of your outline. Using this method, the rough dra# of your 
research paper emerges from the notes. 

Here is an example of notes on an article researched for the Capstone topic, Should Health Care 
Workers Be Tested for HIV/AIDS?

Author: Dennis L. Breo
Title: “%e Dental AIDS Cases--Murder or an Unsolvable Mystery?”
Publication: Journal of the American Medical Association, Vol. 270, No. 22, pages 
2732-2734
Date: 8 Dec. 1993
Discusses the mystery of the Acer case. Dr. David Acer infected six of his dental patients 
with the AIDS virus. %ree scenarios, given by Harald Ja&e, epidemiologist with the Center 
for Disease Control and Prevention):
1 - accidental contamination of instruments, etc.
2 - accidental personal injury, leading to infection of patients 
3 - murder/ motive was anger that he had been infected?
Details of the Bergalis case (infected patient). She came forward in October, 1990; !led 
suit against Acer’s estate and dental insurer; died in 1991.
%is led to Congress considering mandatory testing. Rejected. Compromise was voluntary 
precautions by health care workers.
* Very good article on background of Acer case. 
* What was the result of Bergalis’ suit? Other cases/suits re: Acer? Check it out.

%e note-taker includes all the pertinent bibliographic material.
%e article is summarized in the author’s own words and style.
%e writer includes comments and ideas for further research.

OUTLINING

Learning how to construct a successful outline is an important skill for any writer and doubly so in 
Capstone, since the paper requires a very precise structure and an outline is provided. For a template 
for outlining your paper, see the “Generic Outline for a Final Capstone Paper” in the previous sec-
tion. Combined with thorough notes, a good outline will not only improve the clarity and readabil-
ity of your research paper, but also will make the task of writing it easier.

One advantage you have in writing your Capstone paper is the speci!c guidelines. %ese are detailed 
in the chapters of this handbook. %e main points of those guidelines will assist you in formulating 
the outline for your paper. Review those chapters. %en read the following tips and example. 

Start with a clear thesis question. In the Capstone project this will be your paper’s central normative 
question.
Construct the main headings of your outline so that they refer to the major sections required for 
the Capstone paper. Refer to the sample Capstone paper outline for a suggestion of what these 
sections will be.
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Create subheadings under each main heading to indicate how these main topics will be divided 
into smaller and then even smaller sections that directly relate to the content of your project.
Make sure your outline $ows in a logical order. Utilize a clear organizational scheme, such as by 
topic or chronology that will be apparent and easy to understand for your reader.
Take the time to write a detailed outline.
Realize that you will probably have to revise your outline more than once as you research your 
topic.
Cross-reference your outline to your notes.
Use your outline to help you discard any irrelevant, illogical, and redundant material.

QUALITIES TO LOOK FOR IN YOUR OUTLINE:

Is the information logically developed, moving smoothly from point to point? Does your paper 
follow a clear organizational scheme?

Does the information get more speci!c under each major heading?

TOOLS TO HELP ORGANIZE RESEARCH

%ere are an increasing number of online tools to help store, manage, cite, annotate, and organize 
your research. Below are a couple of options.

Zotero: h"p://www.zotero.org/
NoodleTools (including NoodleBib): h"p://www.noodletools.com/
EasyBib: h"p://www.easybib.com

DRAFTING AND REVISING

Finally, remember that an essential part of the organization process is dra#ing and revision. You 
should create several dra#s for each stage of your Capstone paper. Some writers will compose the 
whole paper, then go back and start a second dra#. Others will compose one section, work on it 
until it seems fairly satisfactory, then go on to the next. Either technique is acceptable, as long as 
you realize that multiple dra#s are required. Remember to keep in mind that any work you do may 
require you to go back and adjust your outline according to new insights you have gained.

STYLE

Your Capstone paper is a formal research paper wri"en for an academic audience, so throughout 
the paper you should strive for a clear, polished, formal, yet jargon-free style. Another important 
aspect of style for the Capstone paper is to present the research material in an unbiased and ob-
jective manner, particularly in the !rst portion of the paper where you present the background of 
the controversy and the details of each side’s cases. Later sections require you to take a stand by 
presenting your own critical judgment on the controversy based on a detailed examination and 
analysis of outside sources and your own moral reasoning, but these sections should still main-
tain a formal, authoritative, academic, and unbiased style, even when presenting your own views. 
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%e following suggestions will help you to maintain the formal tone required by the Capstone paper. 

^ Use the appropriate tone. It should be formal, rather than informal; businesslike, rather than 
creative; scholarly rather than conversational. 

Imagine yourself reading your paper to a group like the City Council. Would your work be 
appropriate?
Use an unbiased tone. You should represent the views of both sides as accurately and as fairly as 
possible.
Imagine yourself reading your paper to the stakeholders for the side you oppose. Would they 
accept the way you represent their views?
Do not use any contractions or slang. %ey lend a $avor of informality.

-Use cannot, not “can’t.”
-Use it is, not “it’s”
-%e police enforce laws, not “cops.” 
-Young people are children, not “kids.”

Work for precision in your writing. 
 -Consider which sentence gives the reader be"er, more accurate information? 

 -Patients are in favor of testing health care workers for HIV/AIDS.

OR

-Most patients are in favor of testing health care workers for HIV/AIDS, according to a survey 
taken of 3,000 patients by the Americus hospital system, based in California (Donelson 33).

^ Be concise in your writing. Say what you need to say with precision, and avoid rambling 
repetitive writing.

^ Write with your own voice. Do not fall into the trap of writing a paper that is a string of oth-
er writers’ direct quotations. Quote selectively and paraphrase frequently (but remember to 
give credit through parenthetical citations a#er the material you have used).

^ Use direct quotes only when conveying complicated language and ideas that need to be ex-
pressed exactly or when the authors’ words are so powerful that you could not say it any 
be"er.

^ Use the !rst-person “I” only when appropriate, such as when stating your own !ndings or ob-
servations about an interview. Ask your instructor about the use of phrases like “this author” 
or “this paper” to avoid the !rst-person. 

^ Be sensitive to the social connotations in language. %ese involve areas such as gender, reli-
gion, sexual orientation, age, and race. 

If you are referring to a person who could be a man or a woman, do not use “he.” To avoid this, 
try making the noun plural if possible (for example, change “person” to “people”) so that you 
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can then use the gender-neutral pronoun, “they.” Otherwise, you should say “he or she.”
%e following are terms generally used to refer to identify particular groups by religion, sexual 
orientation, and race. If you are using a term to refer to these groups that is not included in this 
list and are unsure of its connotations, you should examine how your sources respectfully refer 
to them:

1. Common religious groups: Christians, Jews, Muslims, Buddhists, Hindus, Atheists
2. Common sexual orientations: heterosexual, gay, lesbian, bisexual, queer (Note: the 

term “homosexual” is increasingly disfavored by LGBTQ activists.)
3. Common terms referencing a person by his or her race: African American/Black, 

Latino/Hispanic, Asian American, American Indian, Arab American, European 
American/White.

Be sure to correctly apply terms that reference nationality. For example, the terms Japanese-
American, Irish-American, and Mexican-American all refer to a person who holds citizenship in 
the United States but who may have been born in another country or whose ancestors were from 
that country. %e terms Japanese, Irish, and Mexican refer to people who are citizens of another 
country and who do not hold U.S. citizenship.

1. Use respectful language. For instance, use “undocumented workers” rather than 
“illegals” when writing about controversies surrounding border control and illegal 
immigration. 

2. Proofread your work. You lose all credibility as a writer if your research paper 
contains typos and small errors that could be easily !xed with a thorough proo!ng.

G"MMAR, SPELLING, AND PUNCTUATION

%e following are tips about problem areas that writers o#en need to tackle. But remember, if you need 
more help on the mechanics of writing, it is out there. Seek help from your instructor, the Writing Center, 
Academic Planning and Support Services, grammar handbooks, and online grammar resources. 

Use a dictionary or spell-check to help you spell. But, proofread closely as opposed to relying on 
spell-check alone because it does not catch words that sound similar but have di&erent meanings.
^ Watch for words that are o#en confused due to sounding alike or similar spellings. For example:

a&ect and e&ect
through, though, and thought
its and it’s
their and there
to, too, and two

^ Be sure that the nouns and corresponding pronouns that you use agree. %is error is common for writers 
a"empting to use gender-neutral pronouns. It can o#en be corrected by making the noun plural.

“Patients should know their rights.” 
OR 

“A patient should know his or her rights.”
NOT

“A patient should know their rights.”



^ Be sure that the tense of your work—past, present or future—is correct and consistent. 
“%e treaty was signed in 1914. At that point, the !ghting stopped immediately.”

NOT
“%e treaty was signed in 1914. At that point the !ghting stops immediately.” 

^ Learn what punctuation is appropriate in each situation. %is includes periods, commas, semi-colons, 
colons, dashes, and exclamation points.

For example, use a semi-colon in a sentence like this one, “%e legislation was discussed; 
however, no consensus was reached,” because the main clauses are closely related.

^ Be sure that in all titles, including the title of your research paper and those of the works you cite, the !rst 
le"er of every word is capitalized, except

-Articles, like a, an, and the
-Prepositions, like in, of, and to
-Conjunctions, like and, or and but
-%e to in an in!nitive like to read

^ Capitalize if you are referring to the speci!c title of something; do not capitalize if you are referring to 
something generally.

“George Bush, the President of the United States, spoke to the press.”
versus

“Several presidents of small universities were at the meeting.”

ONLINE RESOURCES FOR HELP WITH WRITING

INFORMATION ON G"MMAR, PUNCTUATION, AND STYLE

OWL: %e Online Writing Lab at Purdue University
h"p://owl.english.purdue.edu/owl/

LEO: Literacy Education Online – %e Write Place at St. Cloud University
h"p://leo.stcloudstate.edu/

Writing Resources for Students – Doyle Online Writing Lab, Reed College
h"p://academic.reed.edu/writing/

%e Elements of Style by William Strunk, Jr. – Online book at Bartleby.com
h"p://www.bartleby.com/141/

ENGLISH AS A SECOND LANGUAGE

ESL Resources, Handouts, and Exercises – %e Online Writing Lab at Purdue University
h"p://owl.english.purdue.edu/handouts/esl/index.html
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Self-Study Questions for ESL Students – %e Internet TESL Journal
h"p://a4esl.org/q/h/

English as a Second Language – Rong-Chang Li, Ph.D.
h"p://www.rong-chang.com/

HELP TACKLING A LARGE RESEARCH PAPER

Writing a %esis – Writing Program at Dartmouth College
h"p://www.dartmouth.edu/%7Ewriting/materials/student/thesis.shtml

Research Papers – Jim Moore, Ph.D., Associate Professor of Anthropology at University of 
California, San Diego
h"p://weber.ucsd.edu/~jmoore/courses/researchpapers.html
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The word “argue” tends to carry with it 
opposed connotations. Some see argu-

ing as impolite or even aggressive behavior. 
Others relate argumentation to debate, some-
thing used by politicians but not by the average 
person. In reality, we all argue all of the time. 
Whenever we express an opinion and give rea-
sons to support our conclusion, we are arguing. 
Argumentation is a form of rhetoric, which is 
generally de!ned as the art and practice of us-
ing language to persuade others in a particular 
direction. All rhetoric, and all sound argumen-
tation for that ma"er, rests upon three ele-
ments: the speaker, the message, and the audi-
ence. With this in mind, anyone can argue just 
about anything to anybody, with great e&ect.

IDENTIFYING ARGUMENTS

%e kinds of arguments you will focus upon in 
your Capstone project are those based on in-
formed opinions. One way to start identifying 
arguments is to consider what kinds of things 
can and cannot be argued about. 

WHAT WE CAN AND CANNOT ARGUE

Facts cannot be argued, assuming the informa-
tion is veri!able and not a ma"er of opinion. 
For example: 

Japan a"acked United States military 
installations at Pearl Harbor on Sunday, 
December 7, 1941.

But you can and should use facts to support an 
argument. 

ARGUMENTATION

For example:
Japan’s a"ack on United States military 
installations at Pearl Harbor on Sunday, 
December 7, 1941 led to the United 
States’ entry into World War II.

Impossibilities cannot be argued—that is, situ-
ations that are beyond the reasonable demands 
and expectations of individuals. For example:

Mars is a suitable planet for immediate 
human se"lement and habitation.

But you can argue the following:
NASA should send a manned space 
shu"le to investigate whether Mars holds 
the potential for human se"lement and 
habitation because the Earth’s resources 
are quickly being depleted.

Preferences cannot be argued. Preferences at 
times may look like opinions, yet they do not 
involve logic and reasoning. For example:

Vanilla ice cream tastes so much be"er 
than chocolate ice cream.

But you can argue the following:
When choosing which $avor to 
serve, restaurants should choose 
vanilla over chocolate because, 
according to %e National 
Restaurant Association’s study of 
national market trends over the 
last three decades, vanilla ice cream 
sells at three times the rate of 
chocolate ice cream.

Beliefs that require proofs beyond human ex-
perience or observation cannot be argued. 
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For example:
God sent AIDS to punish society.

But you can argue the following:
%e AIDS epidemic devastated the gay male population in the United States during the 1980s 
due to a lack of knowledge and awareness about the disease, incredibly costly medication, and an 
unresponsive government. 

CUE WORDS FOR RECOGNIZING AND CONSTRUCTING 
ARGUMENTS

We use cue words both as a means for recognizing others’ arguments and as a way for construct-
ing our own. Cue words provide the reader with important information regarding the relationship 
between one statement and the statement that follows. %ey are essential to both identifying and 
making logical, clearly supported statements. You should familiarize yourself with some of them.

#ese cue words suggest reasons and evidence will follow.
since  for
because  as shown by
as indicated by  given that
in view of  for the reason that
may be deduced from  in the !rst (etc.) place
assuming that  !rst, second, etc.

#ese cue words indicate comparison and contrast.
despite  in contrast
however  nevertheless
on the contrary  still
though  yet
rather  regardless

#ese cue words signal a similar line of argumentation or supporting evidence will follow.
the following example  to illustrate
accordingly  again
also  in the same way
likewise  similarly
moreover  speci!cally

#ese cue words reveal causation and conclusion.
therefore
hence   so
then  it follows that
as a result  consequently
thereby  in light of
thus  in conclusion
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#ese cue words acknowledge concession.
admi"edly  granted that
of course  indeed 

ANALYZING ARGUMENTS AND EVIDENCE

%roughout your research process, you will be identifying arguments in each source that you 
read. As a critical thinker, you should realize that you cannot take arguments at face value. It is 
your job to analyze con$icting arguments and take a position in the most informed and reason-
able manner possible. You may end up on one side of the controversy, aligning yourself with the 
arguments and evidence already established by stakeholders supporting that position, or you may 
be somewhere in between. %e main point is that your position must be supported and balanced 
by well-reasoned, well-articulated, and well-supported arguments and not by emotional appeals 
or unsupported claims.

COMPONENTS OF VALID ARGUMENTS

Arguments are generally constructed as a set of statements. %e conclusion, or claim, serves as 
the primary assertion, the statement being argued. %e purpose of the claim is to persuade others. 
It is supported by the reasons, of which there may be any number. %ese reasons in turn should 
be grounded in evidence, such as facts, data, and the authoritative testimony of credible scholars. 
Finally, the claim being made and the reasons that support it should be logically structured. When 
an argument successfully presents all these components, it can be considered sound.

IS THE ARGUMENT ACCU"TE?
An argument may be considered sound if it meets two criteria:

%e supporting reasons are true and accurate, or plausible.
%e structure of the argument is valid.

%e following example illustrates the basic components of an argument and suggests the tech-
niques you should use in evaluating its accuracy.

ARGUMENT
%e Austin Independent School District should allow corporal punishment in 
schools because it reduces discipline problems.

CONCLUSION
%e Austin Independent School District should allow corporal punishment in 
schools.

REASON

Corporal punishment reduces discipline problems.
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TO EVALUATE THIS ARGUMENT’S LOGIC

Look at relationship between the conclusion and the reason. If it can be established that corporal 
punishment does, in fact, reduce discipline problems, does it logically follow that AISD should 
allow corporal punishment in schools? %e following section, “Identifying Fallacies,” will provide 
you more information to help you determine if an argument’s structure is valid.

TO EVALUATE THIS ARGUMENT’S EVIDENCE

Look for data corporal punishment proponents have provided to support their reason. Do they show 
that corporal punishment reduces discipline problems? Such evidence might include testimonials 
from teachers, parents, and administrators. Evidence could also consist of statistics comparing the 
student conduct in schools with and without corporal punishment policies or comparing student 
behavior before and a#er the implementation of a corporal punishment policy. %is chapter’s sec-
tion, “Evaluating Evidence,” o&ers more information on the criteria to use when examining evidence.

As you sort through and evaluate the arguments you have encountered in your research, remem-
ber that there are o#en no simple or de!nitive answers. Your analysis will be a ma"er of evaluating 
each reason given to support a conclusion and then placing it on a continuum somewhere be-
tween “completely true or accurate” and “completely false or inaccurate.” Even logically structured 
conclusions may prove to be untrue once the evidence has been examined. You might ask several 
questions when considering the accuracy and legitimacy of a supporting reason that you have 
found in your research: 

Does each reason seem true based on your own experiences? Does it seem logical?
What evidence is given to support each reason?
Does the evidence provided come from trustworthy sources?

For example, take the statement, “Movies are harmful to children.” One problem with this state-
ment is that it is too vague. While some movies may be harmful to children, common sense tells 
us that not all movies are harmful to children. Another problem is the lack of a de!nition for the 
adjective harmful. Is the reference to physical harm, psychological harm, or moral harm? %e ve-
racity of the conclusion that movies are harmful to children could be increased if the statement 
were changed to, “Some violent movies are psychologically damaging to some children.” !e more 
speci#c the claim, the easier it will be to defend. Finally, in evaluating the statement it would be import-
ant to see what sort of evidence was o&ered to support the claim. Is it from a credible source? Is it 
recent? Does it actually support the claim? %e following material will give more details regarding 
how to evaluate the logic and the supporting evidence of the arguments you encounter.

RHETORICAL ANALYSIS OF ARGUMENTS

One way to approach the critical analysis of the stakeholders’ arguments and evidence in 
Submission %ree is to build on the skills you learned in your Rhetoric and Composition courses. 
You have a number of di&erent options in terms of how you analyze the arguments and evidence, 
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and paying a"ention to the rhetorical devices the stakeholders employ and how persuasive they 
are is one of the tools in your toolkit when analyzing arguments. However, do not allow the focus 
to be purely on HOW the argument is presented in terms of its rhetoric. You must analyze the 
content of the argument and the quality of the evidence presented to support that argument.

RHETORICAL APPEALS

Aristotle, the father of Rhetoric, identi!ed three rhetorical appeals—or tools of persuasion—
ethos, pathos, and logos. When evaluating the strengths and weaknesses of the stakeholders’ ar-
guments, consider their use of the rhetorical appeals and whether or not they are persuasive.

Ethos
Appeals to the character and expertise of the writer or speaker; credibility
 Questions to consider when analyzing ethos:

Can you trust the author? Is he or she credible?
Does the author have the necessary knowledge and experience to produce a !lm on this subject?
Do you detect a bias in the author’s position?
Does the author refer to expert opinion or research about his or her subject?
Does the author acknowledge opposing views? If so, does he or she do so fairly?

Pathos 
Appeals to the beliefs and values of the audience; emotion
 Questions to consider when analyzing pathos:

How does your author appeal to the audience’s emotions?
Does he or she use detailed, thorough depictions of personal experience?
Does the author invoke negative feelings, such as fear, anger, or frustration?
Does the author invoke positive feelings, such as pride, joy, or unity?
Does the author use humor to connect with the audience?

Logos
Appeals based on sound reasoning and evidence; logic
 Questions to consider when analyzing logos:

What kinds of facts and evidence does the author use?
Are the facts the author presents relevant to his or her claims?
Can you trust the author’s facts? Where did the facts come from?
Do the claims the author makes !t with the reasons he or she provides? Are the claims logical, or 
does the author use fallacies?

%e following section will introduce you to a wide range of di&erent types of logical fallacies. You 
are encouraged but not required to include speci!c examples of logical fallacies in your critical 
analysis of arguments and evidence.

IDENTIFYING FALLACIES

One way to test an argument is to look at the relationship of the two parts of an argument: the 
conclusion and the reasons that support it. When the reasons support the conclusion so that the 
conclusion follows logically from the reasons, the argument is considered valid. In the course of 
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your research you should be aware of fallacious arguments that individuals and groups may use as a 
means of persuasion. Politics and advertising o#en provide the best examples of fallacious reasoning. 
A fallacy is a mistake in reasoning, in other words, faulty logic. Fallacious claims o#en look and sound 
legitimate; their force lies in their subtle yet duplicitous manner of manipulation, preying on one’s 
emotions or ignorance rather than appealing to one’s intelligence and common sense. 

Do not be intimidated by the study of logical fallacies. You do not need to memorize the name of 
each one, but you should become adept at spo"ing faulty reasoning as you analyze the arguments 
of your stakeholders. Further, you should strive to avoid fallacies in your own argumentation. %e 
following is a sample of a number of the logical fallacies philosophers and rhetoricians have iden-
ti!ed. Yet, philosophers themselves debate how to classify and de!ne fallacies. Additionally, some 
statements may fall into multiple categories of fallacious argumentation, thus further complicating 
a"empts to classify them. Consider the following list a tool to help you practice recognizing $awed 
logic, rather than a comprehensive list or taxonomy of fallacies.

FALLACIES OF RELEVANCE

One area to consider when evaluating arguments is the relevance of the argument. You may !nd 
that there is li"le logical relation between the reasons being given and the conclusion being argued. 

Ad Hominem
In this fallacy, the argument is made by trying to discredit a person’s qualities or circumstances, 

rather than by focusing on the person’s position or argument. Ad hominem actually comes from the 
Latin phrase meaning “to the man.” Here is an example: 

Ricardo says I should quit smoking , but he’s #&een pounds overweight.

Appeal to False Authority
It is perfectly acceptable to turn to authorities to prove points. However, if we arrive at conclusions 

by an improper appeal to authority, we are using fallacious reasoning. Some examples of improper 
reliance on an authority occur when the authority is not genuinely expert in the relevant !eld or when 
there are trust issues involving the authority. Here are two examples of fallacious appeals to authority, 
the !rst dealing with expertise and the second with trust:

I am supporting the position that animals should not be used in testing cosmetics because Angelina 
Jolie has spoken out against the practice.

!e drug company’s own study shows its product is perfectly safe, so I don’t see any problem with 
using it.

Appeal to Emotion or Desire
O#en seemingly powerful and convincing arguments appeal to our emotions, but the fallacy 

occurs because one’s emotional response to a person or a position does not logically guarantee that this 
person or position is correct (or incorrect). A#er all, when we are emotional we o#en aren’t thinking 
as clearly as we should. %us, there is o#en li"le or no logically necessary relationship between one’s 
emotional response to an argument and that argument’s veracity. Common emotional appeals are to 
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fear, which involves threats, and to pity, which tries to evoke sympathy. Other appeals may focus upon 
pleasure or desire. Here are several examples: 

!e senator began his speech by saying , “If the trade bill is not passed, I cannot begin to describe what 
will happen to the economy of this state, not to mention this very town.”

Mr. Lacy, a candidate for City Council, campaigned at the PTA last night. He told them about his 
experiences in Vietnam, where he was wounded twice. 

Appeal to Common Beliefs (also known as ad populum or bandwagon appeals)
Common wisdom may appear to be a credible support to an argument. It is easy to assume that 

something most of society believes to be true must be so. Yet, widespread belief is not credible support 
for a claim unless that claim is about popularity itself. For example, it would be logical to cite a poll 
regarding the percentage of Texans in favor of toll roads in order to support the claim that toll roads are 
unpopular. However, statements such as the following that appeal to common beliefs to support other 
sorts of claims are fallacious: 

!e fact that the majority of our citizens support the death penalty proves that it is morally right.

Appeal to Tradition (also known as appeal to common practice) 
Related to the appeal to common beliefs, such a fallacy occurs when someone supports an 

argument by suggesting in essence, “this is how we’ve always done it.” 

Our government has never o'cially recognized same-sex marriages; therefore, adopting such a 
practice would be foolish.

Argument from Ignorance
%ese arguments assume that a claim is true because it has not been proven false. For example: 

I dare you to produce one piece of conclusive evidence that ESP does not exist. Otherwise, you’ll have 
to admit the truth of my arguments for it.

FALLACIES OF PRESUMPTION

Fallacies of presumption are based on illogical presumptions. In general, these illogical presump-
tions are implicit, or unstated. A good way of disproving such fallacies is by revealing the unstated 
premise, directly calling it into question, and proving it is illogical.

Slippery Slope
In a slippery slope argument, it is assumed without explicit and convincing proof that one 

undesirable e&ect will automatically lead to another and another—all the way down “the slippery 
slope” to a disastrous end. Here is a common one:

Don’t smoke marijuana! If you do, you will surely become a heroin addict.

Post Hoc Ergo Propter Hoc (also known as false cause)
Translated from the Latin, this mean “A#er it, therefore because of it.” %e reasoning here is that one 

thing is caused by another just because it precedes it in time. 
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Ever since rap music became popular the juvenile crime rate has gone up. Ge"ing rap music o% the 
radio would de#nitely improve things in that area. 

Circular Reasoning (also known as begging the question)
Such arguments are based upon an assumption that the conclusion they are a"empting to prove 

is true. 

I know he is not guilty because he would never do that kind of thing.

False Dilemma (also known as either/or fallacies)
Such arguments assume an either/or dichotomy that is not necessarily true. You may be familiar 

with such statements in assertions like “You’re either with me or against me” or “It’s my way or the 
highway.” Here are two more examples:

Either we invade Canada now or their socialist mindset will take over America.

Texas must increase property taxes. It’s the only way we can fund much-needed education programs.

False Analogy
Analogies are o#en useful tools in explaining or arguing a point. In examining known similar cases, 

we can o#en project what might happen in an unknown or untested case. However, the usefulness of 
an analogy relies on two cases being similar in ways pertinent to the ma"er at hand. False analogies 
rest on the comparison of cases that may resemble each other in some ways, but which di&er in the 
property that is being compared.

Compared to men, women are as (agile as bu"er$ies. !at is why they should never be allowed to 
serve in combat situations.

Children are just like puppies. !ey will do anything for a “treat.” !at is why the only way to raise 
them is to use a reward system.

Hasty Generalization
%is occurs when a conclusion is drawn from a sample that is neither large nor representative 

enough to provide justi!cation for the generalization. 

Several teenagers have recently been convicted of killing their parents. !erefore I support lowering the 
age at which people can be sentenced to the death penalty to include all teens.

Straw Man
Straw man fallacies overlook some or all of the opponent’s most pertinent arguments. %ey reduce 

the opposing position to something distorted from or weaker than what it really is. %e analogy here is 
to physical combat in which a person knocks over a straw man substitute for his or her opponent and 
claims victory, rather than engaging the real opponent. 

Evolution is ridiculous! I mean, I’m not ready to say that human beings are really just monkeys. Are 
you?

School vouchers are really just handouts to fund religious education.
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FALLACIES OF AMBIGUITY

%ese fallacies rely on the manipulation of language. %eir conclusions can only be supported 
with an imprecise use of language. To disprove or avoid fallacies of ambiguity, you should careful-
ly de!ne all relevant terms. 

Fallacies of Composition
%ese fallacies are based on the erroneous logic of assuming a whole has certain properties because 

its constituent parts do. While there may be times when such an agreement between parts and a whole 
exists, this is not necessarily the case. In a"empting to determine if a fallacy of composition exists, it is 
important to consider if there is a logical justi!cation for such a connection. For example, it is logical 
to assume that if each component of a table is made of ma"er (or is green, or is made of wood), then 
the entire table is made of ma"er (or is green or wooden). Yet, not all properties convey from parts to 
the whole. Consider these examples:

I can tear this sheet of paper with my bare hands; therefore, I can tear the entire bundle with my bare 
hands.

A car produces less pollution than a bus; thus, cars as a group cause less pollution than busses.

Fallacies of Division
%e opposite of fallacies of composition, fallacies of division assume that because a whole possesses 

a particular quality, then its parts will. While this may at times be the case, it is not necessarily always so. 
Here are some examples of such fallacies:

America is the wealthiest nation in the world; therefore, each American is rich.

!e microbiology research team is award winning. Bill is on the team, so he must be a great researcher.

Evaluating Evidence
In addition to evaluating the logic or soundness of stakeholders’ arguments, you must also consider 

the evidence they use to support their claims and reasons. Even if their arguments are sound, if they do 
not back these arguments with su(cient authoritative evidence, their positions may still seem weak.

WHAT QUALIFIES AS EVIDENCE?

Research studies and surveys
One source of evidence that comes readily to most students’ minds is data gained from research 
studies and surveys, which involve gathering and interpreting statistical data from large groups. 
%is can be an excellent way of backing up an argument, but remember that credible evidence 
must meet the standards. If there is no credible data to support a claim, it is important to avoid the 
argument from ignorance fallacy mentioned in the previous section. 

A tool used by all researchers is empirical generalization—that is, facts gathered about popula-
tions through direct observation. It is just a technical term for using a small sample to generalize 
to a larger population. %is usually involves statistical analysis. In your Capstone research, you will 
be regularly dealing with this kind of evidence. Use the following questions to help you evaluate 
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the statistical evidence you have discovered. 
Is the sample known?
%e more speci!cally the sample is described, the be"er the evidence. For instance, a weak sample 
might read, “Many young Americans,” while a strong sample reads, “Seventy-three percent of 
students in Austin high schools.”

Is the sample su(cient?
%e sample must be large enough to give an accurate picture of the group as a whole. A weak 
sampling, for example, would read, “Five out of nine doctors sampled felt that health care workers 
should be tested for AIDS. %erefore, we should institute a policy to that e&ect here in Texas.” 
A survey of nine doctors is not a su(cient basis for a state policy. To support the claim that an 
initiative to make condoms available in public high schools has student support, a strong sample, 
with a larger sample pool and greater speci!city, might go like this: “Two percent of all high school 
students in Texas were randomly sampled about whether or not they wanted condoms in the 
schools. %e results showed that 67% did, with a margin of error of +/- 3%.”

Is the sample representative?
It is important that the sample is similar to the larger group from which it is drawn. One way 
to ensure this is by using random selection. A weak sample representation would read: “A poll 
of Austin women at the First Baptist Annual Convention indicates that women in Austin favor 
abstinence-only, sex education curricula in schools.” However, a strong sample representation 
would read: “A random sampling of 3,200 women from all geographical areas of Austin indicates 
that abstinence-only sex education is their main concern.”

PRECEDENTS AND EXAMPLES

A#er major research studies have been referenced, some students assume they have run out of 
evidence. Yet, precedents, when properly used, can be another way that stakeholders use back up 
claims. Consider that it is rare that a current problem wholly lacks antecedents. When you !nd 
precedents from the past that relate to your own topic, investigate how earlier citizens responded. 
Consider also if any of these responses are transferable to your controversy. Review what simi-
larities and dissimilarities might qualify this transfer. %is will help you avoid the fallacy of false 
analogy. You should be wary, however, of powerful or emotional anecdotes used in place of a 
more statistically widespread and valid representation. Anecdotal evidence—such as the case of 
a single tragedy, terrifyingly described—can falsely suggest the existence of a general problem 
when no such problem exists when measured more systematically. 

But precedents and examples are o#en cited in valid ways. For example, let’s imagine you are consid-
ering the topic “Should drugs be legalized?” It would be logical to review the prohibition of alcohol 
earlier in this century when considering your solution. An examination of the Prohibition Era and the 
eventual repeal of Prohibition should lead you to consider similarities in both cases, such as the rise in 
organized crime when the substances involved were made illegal. On the other hand, you should be 
able to discover dissimilarities in the two cases as well, such as the fact that drugs are more deadly to-
day than alcohol was in the 1920s, supporting a position against legalization. Your analysis, drawing on 
history, should help you to formulate a reasonable position and to construct arguments to support it.
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CASE STUDIES

Case studies provide extremely in-depth information on a particular individual or group. Rather 
than involving the large sample pools used in research studies and surveys, case studies examine a 
particular event or occurrence. Some researchers select their subject for its ability to serve as a par-
adigm for a larger group. In such instances the details gained in such a study are intended to give in-
sight into the group as a whole. Other case studies are pursued because they are or were particularly 
signi!cant in the history of a group or in solving a problem. %ese studies can o#en reveal important 
steps in how the status quo came to be or rapid insight into how to solve a problem. Some case stud-
ies are selected because they are aberrant or particularly extreme. %ese can yield insight into rare 
phenomena or can be used to dramatically illustrate a particular argument. %e details you observe 
in a particular case study can be applied to broader groups. For example, a well-documented case of 
one student seriously injured by corporal punishment may be used as evidence that corporal pun-
ishment should be outlawed. However, it is important to recognize how the case !ts into the larger 
group (Is it typical? Atypical? Special in some way?) to accurately apply the information.

EXPERT TESTIMONY

Another source of evidence can be expert testimony. Yet here you must also avoid a fallacy, the 
appeal to false authority. Be careful to consider the credentials that give a person expert knowl-
edge on a subject. If you choose to include a person as an expert, you will need to explain to the 
reader what exactly makes him or her credible. For example, if you claim “Dianna Brown says the 
current economic climate is growing increasingly hostile to small businesses,” your reader will 
wonder why we should take Dianna Brown’s word on the ma"er. Yet if you claim, “Dianna Brown, 
President of the Spring!eld Be"er Business Association and owner of Spring!eld independent 
bookstore, Books and More, argues the current economic climate is growing increasingly hos-
tile to small businesses,” Brown’s testimony will seem more relevant and will carry signi!cantly 
more weight. Keep in mind that personal experience is generally considered the weakest form of 
evidence. If used it must be supported by a signi!cant amount of other more credible evidence.

ONLINE ARGUMENTATION RESOURCES

Argumentation/Persuasion: Logic in Argumentative Writing – Online Writing Lab at Purdue 
University
 h"p://owl.english.purdue.edu/handouts/general/gl_argpers.html
Using Statistics – Online Writing Lab at Purdue University
 h"p://owl.english.purdue.edu/handouts/research/r_stats.html
%e Fallacy Files – Gary N. Curtis, Ph.D.
 h"p://www.fallacy#les.org/index.html 

Top Ten Logical Fallacies in Politics
 h"p://open.salon.com/blog/emagill/2010/04/09/top_10_logical_fallacies_in_politics
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%e St. Edward’s Mission Statement states that the “graduates should be prepared…through 
moral reasoning, to analyze problems, prepare solutions, and make responsible decisions.” %is 
charge is a vital cornerstone of the St. Edward’s curriculum. %us, as part of the Capstone Course, 
students must demonstrate their ability to use moral reasoning to analyze and propose a solution 
to the controversy they have been researching. Once you have identi!ed the di&erent positions 
of the stakeholders and understand the case that each presents, you will begin to develop keener 
insight into the debate if you are able to identify and think critically about the moral reasoning 
embedded in the various arguments and proposed solutions. 

Furthermore, you will need to state your own moral reasoning. %e University’s Mission 
Statement declares that one of St. Edward’s key goals is for students to “understand themselves, 
clarify their personal values, and recognize their responsibility to the world community.” %at 
process entails ranking ones values and determining which is most signi!cant in a moral dilemma 
where you have competing values at stake. To decide on and support your own position in the 
Capstone project, you will have to understand how the opposing stakeholders have resolved such 
con$icts. %en, you will do the same based on your own position.

In the fall of 2001 St. Edward’s instituted a program titled Moral Reasoning Across the Curriculum, 
based on the work of the noted critical thinker Vincent Ruggiero. %is curriculum is speci!cally 
highlighted in Freshman Studies and American Dilemmas, and it is the basis of the moral rea-
soning component of Capstone. Further, instructors throughout the university use aspects of 
this methodology as part of their classes. What follows is drawn largely from the work of two St. 
Edward’s New College Philosophy Professors: Dr. Jennifer Greene’s explanation of the Ruggerio 
Method of moral reasoning, and Professor Danney Ursery’s explanation of ethical theories and 
normative principles. 
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AN INTRODUCTION TO MORAL 
REASONING

MO"L DILEMMAS

Moral dilemmas occur when you are faced 
with a value con$ict, where there are at 

least two or more options with competing val-
ues. All Capstone controversies should include 
a clear value con$ict. Consider the following 
scenario. You have chosen to analyze the debate 
over abortion and have identi!ed two positions 
in the controversy, the pro-life position that op-
poses legalized abortion and the pro-choice po-
sition that supports access to legalized abortion. 
You notice that while both sides highlight safety 
and health as two of their core values, the two 
chief values are demonstrated in the nicknames 
each side has embraced—life and choice, re-
spectively. %ough the sides share some import-
ant common values, they advocate completely 
di&erent policies. If you do not know where you 
stand on the abortion debate, you might face a 
moral dilemma in which you have to decide be-
tween the competing values of life and choice.

MO"L REASONING AND ETHICS

Moral reasoning is the ability to work re$ec-
tively and critically through a problem using 
a normative, or prescribed, framework. Moral 
reasoning focuses on moral dilemmas in which 
an individual must choose between compet-
ing values. While moral reasoning is related to 
the !eld of study known as ethics, they are not 
one in the same. Moral reasoning provides a set 
of criteria to analyze a speci!c moral dilemma, 

whereas ethics is the study of right and wrong 
and provides a normative system, or a set of co-
herent rules referred to here as normative prin-
ciples about what ought to be done in a given 
situation. 

THE RUGGERIO METHOD

Vincent Ryan Ruggiero, Professor Emeritus of 
Humanities at State University of New York 
(SUNY)-Delhi, provides one useful strategy for 
making moral decisions in his book, %inking 
Critically About Ethical Issues. You will be ex-
pected to employ components of Ruggiero’s 
system in the moral reasoning section of your 
Capstone paper. It is important to note that the 
Ruggiero method alone does not o&er a solu-
tion to moral dilemmas. Rather, its use lies in 
helping you, the analyst, achieve a deeper un-
derstanding of the moral lay of the land in which 
the controversy as a whole is found. For if we are 
to make reasonable, responsible, justi!able deci-
sions, it is essential that we truly understand the 
problem to which we are proposing a solution. 
%us, while Ruggiero’s method leads us to iden-
tifying the major components involved on both 
sides of a moral controversy, it does not instruct 
us on how to adjudicate between them. As such, 
it is only a beginning–a part of the discovery 
process. In the end, Ruggiero’s method requires 
us to carefully investigate all aspects of a moral 
dilemma. A responsible moral agent then has 
to take a stance on his or her own. According to 
Ruggiero, three criteria, obligations, moral ideas, 
and consequences, have historically informed 
ethical analysis (79). 

MO*L REASONING
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INSUFFICIENT CRITERIA FOR MORAL REASONING

It is o#en di(cult to decide what is right and wrong in a given situation and to identify what is the 
best moral decision. Many people hold misconceptions about what are appropriate criteria for mak-
ing these kinds of decisions. Before turning to the criteria Ruggerio employs in his moral reasoning 
method, it is important to realize that the following commonly regarded moral criteria are insu(-
cient for making reasoned, informed decisions.

Law 
Legal systems have emerged from ethical decisions that have been made over time. %ey are codi!ed 
reasonable rules for the common good that are made by those authorized by society to make them. 
However, it is important to realize the respective scope of ethics and law. Laws do not cover all ethical 
situations, nor are all laws ethical. 

Religion
Ethics need to be approached on a common ground. Since all religions operate on di&erent belief 
systems, they do not always provide tools necessary for good, communal decision-making. Religion 
does provide the primary moral framework for many people, and religions o#en share commonal-
ties regarding various moral issues. However, in a pluralistic society such as the United States, there 
is a diversity of opinion regarding religion, as well as class, race, gender, and many other factors that 
lead to various, and sometimes opposing, ethical positions.  

Majority View
Any majority is made up of a wide variety of people, running the gamut from those who have devel-
oped a well-reasoned moral position to those who are making decisions based on misinformation 
or pure emotion. %erefore, the majority is not infallible and majority opinion is not a solid basis for 
making a moral decision.

Feelings
One’s feelings are subjective and o#en run counter to others’ feelings. Moral reasoning needs more 
objective criteria to be tested against than feelings. One’s feelings about what is right and wrong, 
however, can sometimes o&er a good starting point for moral reasoning.

VINCENT RUGGIERO’S MORAL DECISION-MAKING MODEL

VALUES / IDEALS

%ere are many di&erent ways to de!ne values. Perhaps the simplest characterization of values is that 
they are what explain our actions. Humans are purposive creatures, rarely acting for no reason what-
soever or with no end in mind. If we can identify the purpose of the action, we can then ask what 
the actor hopes to get out of it, or why the action seems worthwhile; this will be a value. Values are 
beliefs about what is good or desirable and what is bad or to be avoided. Every person has a unique, 
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individualized set of values. However, time and experience in$uence these, and a person’s values 
therefore change throughout his or her lifetime. When an individual or a society formalizes values, 
these become codi!ed as moral rules or morality. %ese rules may or may not be ethical.

In Ruggiero’s terms, values are moral ideals, “notions of excellence, goals that bring greater harmony 
in one’s self and between self and others. . . .they are also speci!c concepts that assist us in achieving 
respect for persons in our moral judgments” (80). Some examples of values Ruggiero lists as !gur-
ing prominently in moral reasoning are prudence, temperance, justice, and fortitude, as well as the 
religious ideals of faith, hope, and charity (80). Other important values he goes on to note include 
loving kindness, honesty, gratitude, and bene!cence (107-109).

Core values are the values individuals or societies rank as most important. %us, core values help to 
determine personal or national character.

Terminal values (also known as intrinsic values) are considered good in themselves. %ey are the 
end goals individuals and societies strive to achieve. Some terminal values have a social focus, such 
as world peace, equal opportunity for all, and national security. Others have a more personal focus; 
they include pleasure, happiness, self-respect, salvation, family security, and wisdom.

Instrumental values are means of achieving terminal values. %ey pertain to modes of conduct, ways 
of achieving what one wants in the world. Examples include ambition, open-mindedness, honesty, 
obedience, courage, courteousness, responsibility, and spontaneity. 

IDENTIFYING VALUES

When people argue, they rarely state their values directly. Frequently they take their values for grant-
ed, as if those values were already apparent to others and no clari!cation were needed regarding what 
is good, right, or proper. %e means for achieving this assumed good becomes central to the debate, 
while values themselves remain implicit. It is therefore important to learn to recognize the di&erence 
between statements that are value-laden and those that are not.

Descriptive statements frequently contain and describe the evidence that substantiates a claim, but 
are not value-laden. Descriptive statements are grounded in fact or, at the very least, in relatively 
non-controversial ma"ers.

Value-laden, or normative statements are prescriptive. %ey declare or imply, and prescribe, how 
something ought to be or what should happen because some state of things is be"er than another.

For example, a claim such as “St. Edward’s University maintains a student population of approxi-
mately !ve thousand students” is a descriptive statement. %is is either true or not true; enrolment 
numbers are not a ma"er of how one looks at the situation. Conversely, a claim such as “Small class-
es consisting of !#een to twenty-!ve students are best because they allow everyone the chance to 
participate and demonstrate leadership ability” is a value-laden, prescriptive statement. It prescribes 
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an ideal class size based on the assumption that participation is be"er than non-participation, and 
that it is good to show leadership ability in the class. Advocates of larger, more cost-e&ective and e(-
ciently managed classes might refute the statement by arguing that vocal participation is not essential 
to learning course material and that not every student si"ing in a class necessarily wants, needs, or 
ought to be a leader. Hence, we have a debate centering on di&erent values relating to an ideal edu-
cational experience.

IMPLICIT VALUES

%ink for a moment about the words and phrases people commonly use when they talk about moral 
and ethical issues. %e kinds of values that are controversial and socially signi!cant tend to pertain 
to those abstract ideals or codes of conduct that we wish more people would observe. And for the 
most part, they are the kinds of values and codes of conduct we wish to see in ourselves. Consider 
the following values:

privacy competition family free enterprise peace justice

security cooperation frugality freedom prosperity wisdom

comfort generosity tolerance community individuality e(ciency

liberty human rights health patriotism spirituality charity

equality civility order compassion self-reliance education

Typically, values do not appear in the direct statements of debating stakeholders. Quite o#en they are 
implied; therefore, you must infer the values advocated by these stakeholders.

You can actually practice making such value inferences every day and learn to become more adept at 
discriminating between signi!cant, value-laden choices and trivial preferences. For example, if you 
notice that your neighbors’ house has burglar bars over the doors and windows, you might easily 
infer that the neighbors place a high value on security. If the bars do not enhance the appearance of 
the house, you might also infer that they further value security over beauty. If you go to the grocery 
store with your friend and gather up all the ingredients you need to make a cake from scratch, while 
she grabs a box of cake mix that promises to take only thirty minutes to prepare, you may infer that 
she values e(ciency over old-fashioned traditions, careful preparation, and even the joy of cooking.

Questions to Help You Identify Implicit Values
What good do those holding a given position expect to achieve?
What interests do those holding a given position wish to protect or gain?
What harm do those holding a given position wish to prevent?
Why might the present situation or policy be unacceptable?
What is right, or wrong, with the alternative proposals of others?
If you were to argue the opposite perspective in the debate, what concerns would suddenly 
become apparent?
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Imagine you encounter a person claiming that the federal government should ban o&shore drilling 
because of the possible harm to the environment. You decide to role-play the part of the opponent, 
defending the claim that o&shore drilling should be allowed. What are some of the values you would 
uphold in the argument? Why is it good to protect o&shore drilling? And which is be"er—to pro-
tect the environment through federal legislation or to protect free enterprise and promote domestic 
oil through limited federal regulation? Taking the time to brainstorm the answers to questions like 
these as you begin your moral reasoning analysis will help you begin to understand the value con$ict 
at work in your controversy.

THINKING CRITICALLY ABOUT VALUES

Once you have learned to identify the values embedded within the normative statements and claims 
of the stakeholders to your chosen controversy, your next task involves analyzing those values in 
terms of their integral relationship to the arguments and proposed solutions of each party. You do 
not want to approach the values component of your paper in a simplistic fashion. Merely identifying 
and listing values, but stopping short of a substantial discussion of them, would render your paper 
super!cial. %erefore, you must think critically about those values.

Perhaps the best way to think critically about values is to analyze a speci!c, value-laden argument. 
Notice in the following examples how certain leading questions may help you conduct a more sub-
stantial investigation of the issue.

Conclusion: %e United States government should prohibit o&shore drilling.

Reasons: O&shore drilling is detrimental to the environment, potentially hazardous to those 
working in the industry and those living in the areas where drilling occurs, and too risky and costly for 
the possible bene!ts. 

Evidence: %e Center for Biological Diversity reports that the 2010 BP oil spill in the Gulf of 
Mexico Was the “worst environmental disaster in U.S. history”; in addition to killing 11 people, the 200 
million gallons of oil may have harmed “more than 82,000 birds; about 6,000 sea turtles; nearly 26,000 
marine mammals, including dolphins; and an unknown, massive number of !sh and invertebrates,” as 
well as damaging over 1,000 miles of shoreline. 

Question: Do the reasons and evidence support the claim? If not, could this be due to some 
unexamined assumption about a value?

In order to answer this question, you need to identify the values upheld by the argument. Obviously, 
the individual or entity making the conclusion values the environment and public health, and thus, 
ultimately, human rights. %e individual or entity also believes that the United States government is 
obligated to protect the environment, and the humans and animals that inhabit the Gulf of Mexico 
from the risks of o&shore drilling. However, here is where we might raise questions about the rela-
tionship between the conclusion (that the government should take responsibility and prohibit o&-
shore drilling) and the reasons and evidence intended to support it (the studies and statistics show-
ing the harm an o&shore drilling spill can cause). Does the fact that o&shore drilling poses signi!cant 
harmful and costly risks automatically lead to the conclusion that the federal government must act? 
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Who else is responsible for protecting people and the environment from these risks? %e company 
conducting the oil drilling is responsible for its own actions. %erefore, while you might agree that 
o&shore drilling is potentially harmful, thus consenting to the reasoning and evidence provided, you 
might disagree with the conclusion that it is the government’s place to regulate this industry, and you 
might feel that the potential bene!ts of domestic oil production and the jobs the industry creates 
outweigh the possible risks because you prioritize other values, such as free enterprise and corporate 
responsibility.

%us we see that persons holding di&erent values may agree on the facts, but disagree on the con-
clusion about what to do in a given situation. Had we not taken the trouble to identify the values 
implied in the argument, we might have missed our chance to evaluate the argument critically. We 
might have merely assumed, by unconditionally accepting the implied value of government regula-
tion, that the argument was airtight.

ANALYZING VALUE CONFLICTS

When two cherished values seem impossible to uphold simultaneously, there is a value con$ict and 
dilemma. In resolving a value con$ict, a decision must be made about which value should take pre-
cedence. In other words, it is necessary to prioritize one value over the other. %is decision usually 
rests on some higher normative principle (a term that will be discussed in more detail later in this 
chapter). In this case, the proponents of banning the o&shore drilling insist that the potential gains of 
this form of domestic oil production ought to be sacri!ced in the name of protecting public health 
and the environment. However, the proponents also realizes that the issue is somewhat more com-
plex, since o&shore drilling can produce some valued bene!ts, such as creating domestic oil produc-
tion, producing jobs, and contributing to the U.S. economy. While the proponents recognize these 
potential bene!ts, they are ultimately more concerned with protecting the environment and public 
health than the economic bene!ts o&shore drilling may produce.

OBLIGATIONS 

Another key component when grappling with a moral dilemma is to consider the obligations in-
volved in the dilemma. Obligations, or duties, represent actions that (a) we should take, and (b) 
we would be wrong not to take. %us, feeding my children is an obligation, while giving to charity 
in order to feed the children of others meets criterion (a) but not (b). While we have a number of 
general obligations simply in virtue of being human (to refrain from actively harming others without 
reason, to respect persons generally, to follow the rules of society other things being equal, and so 
on), we most frequently deal with obligations that arise from speci!c roles we play in relation to other 
people in the context of a moral dilemma. For instance, the obligations that we have as a teacher are 
very di&erent than those that come with being a friend, an employee, a son or daughter, spouse or 
parent, a citizen, etc. If we are facing a genuine moral dilemma, there is usually a con$ict between 
obligations we have, which if we had them individually (rather than in con$ict with one another), 
we would usually happily ful!l. %us, in making our decision, we have to decide which obligation to 
honor and which to fail to keep.
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Obligations, as de!ned by Ruggiero, spring from human relationships. About obligations, Ruggiero 
says, “Every signi!cant human action occurs, directly or indirectly, in a context of relationships with 
others. And relationships usually imply obligations; that is, restrictions on our behavior, demands to 
do something or to avoid doing it” (80, Ruggiero’s emphasis). %ere are formal obligations, like con-
tracts and vows, but you should also consider informal obligations, which are never formally wri"en 
or spoken, but morally binding nonetheless. Obligations are to people or groups and may develop 
from a range of human interaction, such as citizenship, friendship, family relationships, and employ-
ment (80). O#en obligations con$ict, such as when an employer’s obligation to employees con$icts 
with an obligation to stockholders. In these cases, preference must be given to one obligation over 
another (97). When analyzing a moral situation, Ruggiero advises us “to consider all possible ob-
ligations . . . before a"empting to judge” (102). %e moral reasoning process is about weighing our 
options so that we can make an informed moral decision.

ANALYZING OBLIGATIONS

As in the case of values, if we have a clash between our obligations, it is essential to know precisely 
what they are, as well as the di&erences between the persons to whom the obligations are owed. For 
instance, it would seem that an obligation to help a child in serious need would override an obliga-
tion to develop ones potential by studying art history. If there is no con$ict, both seem important 
and worthwhile. But if one has to sacri!ce one in favor of the other, we might take into account the 
vulnerability and helplessness of the child, the issues regarding urgency vs. future goals, and so on. 
Similarly, Catholic Social Teachings emphasize a greater obligation to more vulnerable populations 
in society than to those who are be"er o&. %is suggests that we must account for how stakeholders 
rank their obligations in performing an analysis.

CONSEQUENCES / EFFECTS

%e third criterion is the notion of consequences. %ese are the possible results of a proposed course 
of action. %ey are the e&ects that stakeholders either desire or fear. %ey may be bene!cial or det-
rimental, physical or emotional, immediate or long-term, intentional or unintentional, and obvious 
or subtle (81). 

Any responsible decision-making must involve consideration of what will happen if one chooses 
one path rather than another. We have to predict the e&ects of our actions as best we can, and at-
tempt to maximize overall good, or at least (in more dire situations) minimize overall harm when 
making a moral decision. To claim that one didn’t expect the child to ride into the middle of the 
street when one is speeding is grossly invalid precisely because hi"ing a child while speeding through 
a residential neighborhood is clearly very much amongst the realm of possible consequences. %e 
same goes for drunk driving—even if the driver had no desire or intention to hit the pedestrian, 
diminution of control and slowness of re$exes are known consequences of drinking. Not having 
thought about them is no excuse—simply because there is a moral obligation to consider the e&ects 
of one’s actions.
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ANALYZING CONSEQUENCES

Once again, Ruggiero’s method doesn’t o&er us the way to score the various outcomes in order to tell 
us which is the be"er bet. It does require us, however, to carefully investigate all of the consequences 
for all who are a&ected. When considering the consequences of taking the di&erent positions on 
your controversy, you need to consider the good e&ects as well as the bad e&ects, the intended con-
sequences and the unintended consequences, the short-term and the long-term e&ects.

ANALYZING MORAL ISSUES IN A SYSTEMATIC WAY

Many ethical systems address the three criteria Ruggiero highlights in some form or fashion. 
Ruggiero’s method of using these criteria is useful in that it provides a clear system for moral deci-
sion-making when one is faced with a moral dilemma, i.e., an ethical situation where multiple plausi-
ble responses have some merit. It is not enough to know Ruggiero’s three criteria; the next step is to 
use them in a systematic way. Here is a possible four-step process:

STEP 1 — Study the details of the case
Keep in mind that circumstances alter cases. Sometimes there are not enough details to clearly 
determine the three criteria. In that case, use creative thinking to speculate about possible answers, 
depending on di&erent imagined details.

STEP 2 — Identify the relevant criteria
Identify the values, obligations, and consequences. Consider which of these is most important in the 
given case. 

STEP 3 — Review the possible courses of action
Be sure to consider all the choices of action that are available. Realize that it is only in rare circumstances 
that an individual has just one course of action.

Step 4 — A#er reviewing this information, choose the action that is most morally responsible.

NORMATIVE PRINCIPLES

As previously mentioned in this handbook, your Capstone paper is focused on a normative ques-
tion. %e word normative implies how something ought to be. It contrasts to the word descriptive, 
which explains how things are. A normative statement is value-laden and indicates that one thing 
or choice suggested to be be"er than another. Such statements usually include or imply the words 
“should” or “ought to.” 

When one prioritizes one value over another, one is appealing to some generally accepted norma-
tive principle. Normative principles, advanced over the centuries by philosophers and thinkers, are 
extremely general so that they can be used in many di&erent situations to help people identify their 
values and decide which values to prioritize over others. For example, “I value life” is a value state-
ment, which leads to the moral rule, “People should not kill.” However, neither statement implies 
why life should be valued. %is is the contribution of the normative principle. In this case, the norma-
tive principle “One should act with respect for other people” provides a justi!cation and explanation 
for the value statement.
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%e normative principle of respect for persons is the foundation of contemporary moral 
reasoning. %is principle implies the duty to honor others, their rights, and their responsibilities. 
It means that we do not treat them as a mere means to our own ends. It is an important concept in 
many ethical systems today and has been over time and place. It has been interpreted somewhat 
di&erently in various cultures, but it has been generally accepted both by many who identify 
themselves as religious and by the nonreligious as well. From a theological perspective, the 
concept of respect for persons focuses on the idea that human beings are created in the image 
of God. From a philosophical perspective, it focuses on the principle of right desire—that is, we 
should wish the best for others since they are essentially no di&erent than we are. 

From this basic idea of respect for persons stems a handful of other foundational principles that 
come to de!ne many ethical codes. %ey are purposefully vague so they can be used in many 
situations and therefore are typically not as useful as the normative principles that follow because 
they can apply to almost any topic. %e principle of consistency states that moral reasons and 
actions, if they are valid, are binding to all people at all times and in all places, given the same 
relevant circumstances. %e principle of impartiality forbids us from treating one person di&er-
ently from another when there is no good reason to do so. %e principle of rationality states that 
all legitimate, moral acts must be supported by generally accepted reasons. %e principle of least 
harm states that, if we must choose between evils, we should choose the option with the potential 
for least harm.

%ough the !ve normative principles—respect for persons, consistency, impartiality, rationality, 
and least harm—form the core of most ethical systems, over time philosophers have identi!ed 
a number of more speci!c normative principles that underlie the accepted moral reasoning of 
societies throughout time and place. Such normative principles will be useful for your Capstone 
project as they are behind not only personal decision-making, but also the decisions made within 
groups, including among families, professions, and nations, and thus are extremely pertinent to 
the sort of moral reasoning you are undertaking. 

Kantianism, utilitarianism, and social contract theory are three major normative ethical theories. 
In order to complete the moral reasoning part of your paper, you will need to review these three 
theories. %en you will explain how at least one of the following relevant normative principles 
(for each side of the controversy) applies or underlies each side’s position in your analysis and 
evaluation of the stakeholders’ moral reasoning. You will also need to use at least one normative 
principle to help support your own moral reasoning as justi!cation for the position you choose to 
take in the tentative and !nal conclusion/solution. 
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)NTIAN THEORY

German philosopher Immanuel Kant (1724-1802) believed that moral judgments must be dealt 
with by reason, not by feeling. At the center of Kant’s theory is the idea that there is a fundamen-
tal truth that binds all people. He argued that the basis of moral action is duty. %erefore, if your 
stakeholders place more emphasis on obligations, they probably have normative principles root-
ed in Kantian %eory underlying their values and position. 

At the center of Kant’s theory is the idea that there is a command—a “categorical imperative”—that 
binds all people because it is a(rmed by reason, and every rational person accepts the obligation to 
follow reason. Acting out of duty provides human actions with moral value. %ough Kant believed 
there is only one categorical imperative, he suggested that it can be formulated in di&erent ways. 
%ese three main Kantian normative principles are:

#e categorical imperative: You should act only as if your act were going to become a universal 
law of nature.

#e principle of ends: Never treat human beings as mere means to an end, but always as ends in 
themselves.

#e principle of autonomy: Every rational being is able to regard herself or himself as a maker of 
universal law, and everyone who is ideally rational will mandate exactly the same universal law. 

UTILITARIAN THEORIES

English philosopher John Stuart Mill (1806-1873) was the most prominent proponent of utilitari-
anism, or consequentialism. Utilitarian theories are based on the principle that “utility,” or the great-
est good or the most happiness, is the standard of moral judgment. %e central idea of any utilitarian 
theory is that the wrong or rightness of any action is determined by the consequences of the action. 
%erefore, if your stakeholders seem most concerned with consequences, they probably have nor-
mative principles rooted in Utilitarian %eory underlying their values and position. 

%e following are the basis of most utilitarian principles:

Principle of act (or direct) utilitarianism:  An act is morally right if it produces the greatest 
amount of good for the greatest number of people over the long term. %e focus of act utilitari-
anism is upon ensuring that each individual act produces the greatest good.

Principle of rule (or indirect) utilitarianism: A rule is morally right if it produces the greatest 
amount of good for the greatest number of people over the long term. Unlike act utilitarians, rule 
utilitarians focus on what would happen if a rule were consistently followed. 
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Example: A doctor encounters a dying patient who can be saved by a kidney bought on the black 
market (in other words, not through the hospital’s regulated and accepted channels of organ 
donation). An act utilitarian might condone such a practice, in that the transfer would save the 
individual patient’s life. A rule utilitarian might refuse it, in that the regular practice of using or-
gans from unregulated channels could compromise the quality of organs available for transplant, 
encourage the practice of healthy patients selling their body parts for pro!t, or make the general 
public wary of the organ donation process.

J. S. Mill’s principle of noninterference: Society is justi!ed in coercing the behavior of individuals 
in order to prevent them from injuring others. It is not justi!ed in coercing them simply because 
the behavior is harmful to themselves.

Principle of consequences: In assessing consequences, the only thing that ma"ers is the amount 
of good (happiness) or bad (unhappiness) that results. Right actions are those that cause the 
greatest amount of good.

SOCIAL CONT"CT THEORY

Social contract theory, or contractarianism, emphasizes that an individual’s moral obligations de-
pend on the contracts, or agreements, individuals make with each other to form societies. Following 
rules is in individuals’ best interests because such formal or informal laws insure the social order. 
Rational people will therefore agree to accept these rules on the condition that others follow them as 
well. %ough precedents of social contract theory go back to ancient societies, particularly the virtue 
ethics of Aristotle, it is most commonly associated with political theories of the seventeenth century, 
and its in$uence extends to the modern day. Prominent proponents include English philosophers 
%omas Hobbes (1588-1679) and John Locke (1632-1704) and Swiss-French philosopher Jean-
Jacques Rousseau (1712-1778). %e best-known modern-day contributor to social contract theory 
is American political philosopher John Rawls (1921-2002). %ese following principles appear in 
many social contract theories and are also encountered in many other ethical philosophies.

Principle of justice: Each person possesses inviolability founded on justice that even the welfare of 
society as a whole cannot override. %ese rights, secured by justice, are not subject to political bar-
gaining or to the interests of society in general.

Principle of equality: Each person is entitled to treatment as an equal, to be shown the respect and 
concern of which any moral being is worthy.

Principle of liberty: Each person should enjoy the maximum liberty compatible with the same for 
all others. 
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Principle of human well-being: Each person is entitled to an opportunity to a"ain a standard of 
living consistent with human dignity.

Principle of paternalism: A legitimate goal of public authority is minimizing needless human 
su&ering.

Universalist principle: Only if you would agree to allow everyone to do what you are doing is your 
action allowable or right.

Conventionalist principle: An act is right if it is in compliance and conformity with the rules/con-
ventions of one’s society.

PRINCIPLES OF DISTRIBUTIVE JUSTICE 

Principles of distributive justice (PDJ) are a set of normative principles that deal speci!cally with the 
allocation of resources. Some of these PDJ will be consistent with the normative principles listed 
previously, while others will not be. %ese similarities and di&erences may help clarify the various 
claims stakeholders make in a moral or ethical controversy. 

John Rawl’s Principle of distributive justice: Basic goods should be distributed so that society’s 
least advantaged members bene!t as much as possible.

Milton Friedman’s Principle of compensation: Basic goods should be distributed according to 
what she/he and the instruments she/he owns produces.

Marxist Principle of distributive justice: From each according to his/her ability, to each according 
to his/her needs.

OTHERS:
To each the same thing.
To each according to his/her needs.
To each according to his/her ability or achievements.
To each according to his/her e&ort and sacri!ce.
To each according to his/her actual productive contribution.
To each according to the requirements of the common good.
To each according to free market exchanges.

APPLIED ETHICS

%e Kantian, utilitarian, and contractarian theories deal mostly with the concepts of equality, jus-
tice, and freedom, and thus they have been central to many political ideologies. %ere are also !elds 
of Applied Ethics, such as business ethics, legal ethics, and medical ethics, that deal with moral 
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dilemmas within particular professions. 

BIOETHICS

%e following are a sampling of normative principles commonly referenced by bioethicists that may 
be of use in Capstone projects focusing on the medical !eld. Keep in mind that many of the previ-
ously mentioned normative principles are equally relevant to such projects.

Principle of nonmale!cence: Each person should strive to do no harm to others.
Principle of bene!cence: Each person should strive to help others.
Principle of autonomy: Each rational agent has the right to make informed decisions in 
 regards to his or her own well-being.

ONLINE MORAL REASONING RESOURCES

Ethical Analysis: SEU New College %eory Web Site by Danney Ursery
 h"p://faculty.stedwards.edu/ursery/eth_resources/index.htm
Ethics Updates: Lawrence Hinman, Ph.D., professor of philosophy at San Diego State University
 h"p://ethics.sandiego.edu
Exploring Ethical Debates: Michael Sandel, Anne T. and Robert M. Bass Professor of Government at Harvard 

University, Justice Series
 h"p://www.justiceharvard.org 
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Writers of scholarly manuscripts such 
as a Capstone paper follow guidelines 

that detail the mechanics of how the docu-
ment should be wri"en. %is allows is a form 
of courtesy and intellectual honesty in that it 
allows a reader to easily !nd and check sourc-
es you have used. %ere are several di&erent 
styles; however, Capstone uses the guidelines 
in the MLA Handbook for Writers of Research 
Papers. One of the requirements of this project 
is that you write according to MLA speci!ca-
tions. Most instructors require you to purchase 
the MLA Handbook for this course or use oth-
er MLA guides, such as the Purdue Online 
Writing Lab’s MLA guide (aka “OWL”). %e 
“Quick Guides” below are designed to give you 
an overview of the most commonly used sec-
tions of the handbook, but cannot replace the 
use of an MLA Handbook.

MLA 2009 UPDATE BASICS

MLA made some substantial changes in the 
spring of 2009, and another update is expected 
in coming months or years, so make sure what-
ever MLA guide you use is up to date. Below is 
a list of the key updates made to MLA format 
in 2009.

Italics, not underlining: %e new 
MLA guidelines require that you 
italicize rather than underline the 
titles of books, journals, magazines, 
!lms, and other long works.
Medium of publication: Each end 
citation should now specify the 
medium of the source’s publication.  
%e most common labels are Print 

MLA FORMAT
and Web; others include CD, TV, 
and Film.
No more URLs: End citations for 
Web pages and other online sources 
no longer require URLs in angle 
brackets.
Simpli!ed entries for sources from 
online databases:  End citations 
no longer require the name of the 
subscription service (e.g. EBSCOhost) 
or the name of the library from 
which the source was retrieved.  %e 
name of the database, however, is 
still required (e.g. Academic Search 
Premier, Expanded Academic Index).  
A reference librarian can help you 
distinguish the name of the service 
from the name of the database.
Both volume and issue number:  
Whether a journal is paginated 
by volume or by issue, MLA now 
requires that you include numbers 
for both.  
Wood, Michael. “Broken Dates: 
Fiction and the Century.”  Kenyon 
Review 22.3 (2000): 50-64.
Abbreviations: MLA requires that 
you use abbreviations in end citations 
when certain elements are unknown.
n.d. Entries for Web pages now 
require the date of publication or last 
update.  When no date is listed, use 
n.d.
N.p. Entries for Web pages now 
require the name of the publisher or 
sponsor. If the name of the publisher 
or sponsor is unknown, use N.p.
n.pag. If a journal is published only 
online (and does not have a print 
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version) or if a database does not provide page numbers (if documents are not posted as 
PDF), then use n. pag. for “no pagination.”

QUICK GUIDE FOR FORMATTING PAPERS IN MLA STYLE
Typed, 12-point maximum; 11-point minimum (in a “standard” font, i.e., Times Roman, 
Arial, Courier, etc.)
Double-spacing throughout entire paper 
One (1) inch margins: top and bo"om of pages; le# and right sides of pages 

First page, upper le#: this information should be double-spaced and should NOT be in the 
header, but appear only on the !rst page:

Your Name
Instructor’s Name
Course Name & Number (including Section #)
Date (MLA format: 8 Dec. 2007)

Title, centered above text, on !rst page (do not put in quotation marks, bold, italics, or underline) 
Each page is numbered in upper right corner, preceded by your last name and a space
Securely fastened together (i.e. with metal clips)
Proofed for obvious typographical, spelling, grammar, and other errors

NOTE
Refer to the page titled First Page of a Research Paper in the sample pages of the MLA Handbook.

QUICK GUIDE FOR QUOTATIONS

When you copy any text exactly from another author’s work, you need to use a speci!c format to 
indicate to your readers what you have done. While all quotations should utilize a"ributive tags as 
indicated below, the two types of quotations—short and long—are forma"ed di&erently. 

ALL QUOTATIONS

All quotations should be introduced with a"ributive tags, transitional phrases connecting your 
thoughts with the quoted material. Generally a"ributive tags should identify the source of the 
quotation and establish his or her credibility (see below). 

Dr. Leon Chisholm, Director of the Institute for Deep-Sea Research, calls this innovation “the 
most important development of the twentieth century” (220).

SHORT QUOTATIONS

%ese are quotations four typed lines long in your text and shorter.
%ey are included as part of the text, set o& with quotation marks.
If a parenthetical citation (see below) follows the quotation, the punctuation—period, 
comma or anything else –goes outside the closing parenthesis.
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Signing the treaty is o#en referred to as “the most important, signi!cant, and meaningful moment 
of his presidency” (Salter 104). 

Shaw writes, “Nowhere can you !nd the depth of feeling and the riot of color and shape that are 
present in contemporary Mexican art” (113). 

LONG  OR BLOCK QUOTATIONS

%ese are quotations more than four typed lines long in your text.
%e text is indented one inch from the le# margin (twice the standard paragraph indent)
%e text on the right maintains the normal one-inch margin.
As with the rest of the research paper, every line is double-spaced.
Quotation marks are not used--the indentation takes their place.
A complete sentence, followed by a colon, is normally used to introduce the quotation.
%e parenthetical citation is placed a&er the punctuation (see below).

Professor Sanders, who has studied in Afghanistan, contends that a land war in the country will 
be fruitless:

%e terrain is extremely mountainous. %ink of the pictures of the moon that have come back from 
space. In addition, there are caves everywhere, and the Afghani people are acclimated to surviving in 
them if the need arises. %en the weather is impossible. Once the winter begins in October, any kind 
of a"ack will be impossible. In short, I would predict Vietnam all over again, just in a colder climate. 
(114) 

REMEMBER

%e punctuation goes a#er the closing parentheses in short quotations and a#er the text in 
blocked quotations.

QUICK GUIDE FOR DOCUMENTATION OF SOURCES

One important aspect of your research paper is appropriately giving credit to the sources that you 
have used in your work. You need to do this in two ways:

Short parenthetical documentation in the body of the paper
Complete bibliographic documentation, a Works Cited, at the end of the paper

PARENTHETICAL DOCUMENTATION

As you are writing your research paper, it is important that you indicate to the reader what works 
you are using and where in that work you found the material. You do this by adding a short par-
enthetical acknowledgement in your paper whenever you incorporate another’s words or ideas. 

Usually the author’s last name and a page number are su(cient: One theory is that President 
Reagan purposely chose to ignore the AIDS epidemic in the early 1980s, hoping that there would 
be a quick resolution without the federal government having to get involved (Del vecchio 120).
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If the author’s name appears in your text, cite the appropriate page number only: Del vecchio’s 
theory is that President Reagan purposely ignored the AIDS situation, hoping that the federal 
government would not need to get involved. He believed that the epidemic would be limited to 
the homosexual community and would be quickly resolved (120).
If you are using more than one book or article by the same author, include the author’s last name, 
a shortened version of the appropriate title and a page number: President Reagan has been 
criticized for ignoring the AIDS epidemic in the early 1980s. It is possible that he underestimated 
the seriousness of the situation and believed there would be a quick resolution (Del vecchio, “%e 
AIDS Crisis” 120).

DOCUMENTED IN WORKS CITED AS:

Del vecchio, Samson. “%e AIDS Crisis and Where We Are Now.” Journal of Modern Political 
!ought 19 (1999): 714-724. Expanded Academic ASAP. Web. 30 Dec. 2000.

If there is no author, cite a shortened version of the title as it appears in the Works Cited: In 
September 1985, President Reagan held a press conference to discuss the Ryan White situation. 
He indicated that he could understand why parents would not want their children to go to school 
with students, like White, who have AIDS (“President Responds” 12).

DOCUMENTED IN WORKS CITED AS: 

“President Responds to the AIDS Crisis.” New York Times. 8 Oct 1985, late ed.: A15. Print.
Remember that the parenthetical documentation must follow the format of the bibliographic 
documentation in the Works Cited, so that the reader can !nd the complete documentation 
easily: A study published in %e American Family predicted the growth of single parent homes in 
the United States (National Research Council 311).

DOCUMENTED IN WORKS CITED AS:

National Research Council. !e American Family. Washington: Natl. Acad., 1995. Print.
Remember, you must include parenthetical documentation whether you borrow another’s exact 
words (a direct quote) or whether you borrow his or her ideas (paraphrasing ). Failure to give credit in 
either case is plagiarism, i.e., cheating. (See the chapter titled “Academic Honesty and Plagiarism” 
for more information).

NOTE
%e preceding are examples only. You need to consult the MLA Handbook for information about 
citing your speci!c research materials. 

QUICK GUIDE FOR WORKS CITED LIST

(see “First Page of Works Cited” in the sample pages of your MLA Handbook)
Put your sources on separate page(s) a#er the text and appendices. %ese pages will have the same 
header and continuous pagination with the rest of the Capstone paper.
%e title—Works Cited—should be centered at the top of the page.
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Put only the sources you have cited in the text on this page, i.e., if there is no parenthetical citation 
for a source within your text, it should not be listed on the “Works Cited” list.
Arrange the sources you have used by alphabetical order.

WHAT DO I DO—THERE’S NO AUTHOR?

If a source has no author, alphabetize it according to the !rst word, usually the title, 
ignoring articles (“A,” “An,” and “%e.”)

Double-space everything.
If the citation runs to two lines or more, indent the second, third, fourth, etc. line !ve spaces 
(hanging indent). [See examples in the previous sections of this chapter.]
Each citation should exactly follow MLA format.
Proofread carefully for typos and other errors.

Sample Works Cited

American Cancer Society. “Tobacco and Cancer.” Cancer.org. American Cancer Society, 2006.   
  Web. 15 July 2006. 

Fieser, James. “Ethics.” !e Internet Encyclopedia of Philosophy. Eds. James Fieser and Bradley   
  Dowden. %e U of Tennessee at Martin, n.d. Web. 5 Sept. 2006. 

“Metropolitan Survey Finds Strong Public Support for MH Parity.” Mental Health Weekly 14   
  (2004): 1-3. Academic Search Premier. Web. 20 Feb. 2006.

Ruggiero, Vincent Ryan. !inking Critically about Ethical Issues. 6th ed. New York: McGraw-Hill,   
  2004. Print.

“Should the Dra# Be Reinstated?” Time 29 Dec. 2003: 101-102. Print.

ONLINE RESOURCES FOR HELP WITH MLA STYLE

Diana Hacker’s Research and Documentation Online (Bedford/St. Martin’s)
 h"p://www.dianahacker.com/resdoc/home.html
%e OWL at Purdue: MLA Forma"ing and Style Guide
 h"p://owl.english.purdue.edu/owl/resource/557/01 
%e OWL at Purdue: MLA Update 2009
 h"p://owl.english.purdue.edu/owl/resource/557/15/




